[image: A drawing of a face  Description automatically generated]

Key Covid-19 Resources for EIS Representatives
	[bookmark: _Hlk49175881]Source
	Document or Resource
	Document or Hyperlink
	Comment



	Scottish Government
	Guidance on preparing for the start of the new school term in August 2020
	

	Updated 25.08.2020 version with guidance on face coverings.  

	
	Sector Advice card
	

	Designed for managers and employees to guide action to prevent the spread of Covid-19 and take action in the event of an outbreak.

	
	Scottish Government’s Covid-19 landing page
	www.gov.scot/collections/coronavirus-covid-19-guidance/
	Updated regularly



	[bookmark: _Hlk49175483]EIS    (National Resources) 
	
EIS landing page for Covid-19

	www.eis.org.uk/Health-And-Safety/COVID19 
	Updated regularly


	
	EIS risk assessment guidance
	

	This EIS guidance giving entitlements under Health and Safety legislation and also of the type of measures which should be in place.

	
	
BAME risk assessment
	

	

	
	
BAME member guidance
	


	

	
	
EIS Guidance on Education Recovery: Curriculum & Pedagogy
	

[bookmark: _MON_1659502712]
	

	
	EIS FAQ on Covid-19 matters

	www.eis.org.uk/Coronavirus/FAQs 
	

	
	
Early Years Teachers
	

	





	Source
	Document or Resource
	Document or Hyperlink
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	[bookmark: _Hlk49175858]EIS
	
Instrumental Music Instructors

	

	

	
	Pregnancy
	

	

	
	Local Association website
	https://www.eis.org.uk/EastAyrshire
	



	Local Authority Resources 
	Establishment Risk Assessment

	https://glowscotland.sharepoint.com/sites/EastAyrshire/eahomelearning%26teachingmain2020/health%26safertycovid19main2020/SitePages/Home.aspx
	Produced and updated by EAC – EIS have no input to this site. 

	
	Individual Risk Assessment

	

  
	Produced and updated by EAC. For advice on how to complete, speak to your line manager. 

	
	Local Authority Covid-19 landing page

	https://www.east-ayrshire.gov.uk/CouncilAndGovernment/Coronavirus/Coronavirus-COVID-19.aspx
	Produced and updated by EAC – EIS have no input to this site. 



	Education Scotland
	Return to educational establishments Physical Education Guidelines August 2020
	

	Issued by Education Scotland to inform PE risk assessments and teaching

	
	Education Scotland will be publishing other national guidelines for practical subjects in due course.

	SSERC
	
SSERC Guidance for STEM Subjects
	

[bookmark: _MON_1659503922]
	



	NHS
	Covid-19 testing may be arranged directly with the NHS through NHS Inform webpage or via employer.  
	NHS Inform 
	NHS Inform covers  symptomatic and asymptomatic teachers, as teachers are essential workers.

	HPS
	Health Protection Scotland.
	https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/ 
	Non-healthcare setting guidance includes schools.


	HSE
	The Health and Safety Executive is a responsible for the regulation and enforcement of workplace health, safety and welfare.
	https://www.hse.gov.uk/coronavirus/working-safely/index.htm
	HSE will also be periodically  inspecting workplaces, including schools for compliance. 
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Additional information (Click on the relevant link below) 


 


 Scottish Government Coronavirus (COVID-19): framework for decision making 


 Health Protection Scotland COVID-19 workforce education information and resources. 


 Scottish Government guidance for residential children’s houses, residential schools and secure 


care facilities on staffing, social distancing and self-isolation 


 Health Protection Scotland information and guidance for social or community care and 


residential facilities,, including a control measure tool for the control of incidents and outbreaks 


 incident or outbreak control tool for social or community care or residential settings - Health 


Protection Scotland advice for social or community care and residential settings staff 


 Care Inspectorate coronavirus information 


 Health and Safety Executive coronavirus information 


 UK Boarding Schools Association COVID-19 guidance 


 Scottish Council of Independent Schools 


 Independent Schools Council 


 National Transport Guidance portal 


 Outdoor Learning Directory 


 Scottish Advisory Panel on Outdoor Education  


Assist FM Catering guidance 


Assist FM Cleaning guidance 


Health Protection Scotland non-healthcare setting guidance   


 


 


COVID-19 SECTOR ADVICE CARD 


Designed for managers and employees to guide action to prevent 
the spread of COVID-19; to support workplace communications 
and training; and take action in the event of an outbreak  
 


SECTOR - SCHOOLS 
 


This card applies to all primary schools, secondary schools, special schools and alternative 
provisions settings including those which are independent, residential or grant aided. For 
nursery classes co-located with primary school, the separate guidance for ELC applies. 
 
Scottish Government Coronavirus (COVID-19): Guidance on preparing for the start of 
the new school term in August 2020 should be followed at all times to reduce the risk of 
contracting COVID-19. It should be used to support, not replace, discussion with your 
NHS Board Health Protection Team.  


 


Last updated:  06 August 2020 



https://www.gov.scot/collections/coronavirus-covid-19-framework-for-decision-making/

https://www.hps.scot.nhs.uk/a-to-z-of-topics/covid-19/covid-19-workforce-education/

https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/

https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/

https://www.hps.scot.nhs.uk/web-resources-container/information-and-guidance-for-social-or-community-care-and-residential-facilities/

https://www.hps.scot.nhs.uk/web-resources-container/information-and-guidance-for-social-or-community-care-and-residential-facilities/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-information-and-guidance-for-care-home-settings/

https://www.careinspectorate.com/index.php/coronavirus-professionals

https://www.hse.gov.uk/news/coronavirus.htm

https://www.boarding.org.uk/media/news/article/14677/Coronavirus-disease-COVID-19-guidance

http://www.scis.org.uk/about-scis/coronavirus-covid-19-guidance-for-schools/

https://www.isc.co.uk/sector-info/coronavirus-information-for-schools/

https://www.transport.gov.scot/coronavirus-covid-19/

https://outdoorlearningdirectory.com/

https://www.sapoe.org.uk/

https://drive.google.com/file/d/1ZtN8FI_yjt6G3cYLUenhAAMeVFZs43em/view?usp=sharing

https://drive.google.com/file/d/1RIGQ_-ggQe6Q7JA9Z37k-7ybx8JMaC2s/view?usp=sharing

https://hpspubsrepo.blob.core.windows.net/hps-website/nss/2973/documents/1_covid-19-guidance-for-non-healthcare-settings.pdf

https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/





 
 


Prevent the spread of COVID-19 - SCHOOLS 


The wellbeing of all children, young people and staff should be the central focus.  There are 


important actions that everyone  can take to prevent the spread of the virus. 


Everyone who:  


 has the symptoms of coronavirus (COVID-19) - a new persistent cough, fever, or a loss of 
sense of smell and /or taste – should stay at home and arrange for coronavirus testing; 


 is living with someone who has coronavirus symptoms should stay at home and follow 
the relevant advice; 


 has returned ( or come) to Scotland from a country which is not exempt from the UK 
quarantine rules, should stay at home following the relevant guidance. 


 


Everyone should frequently wash their hands for 20 seconds and dry them thoroughly or use 


hand sanitiser -  always when entering the building, before/after eating and after using the toilet – 


and use a tissue or elbow to cough or sneeze into, dispose of tissue waste immediately and wash 


hands after.  


There should be an enhanced cleaning regime including regular (at least twice daily) cleaning 


of commonly touched surfaces. Remove any hard to clean resources from the environment  


Wherever it is safe, doors and windows should be kept open to increase natural ventilation 


Whilst 2m distancing is not required between children or young people, schools should 


encourage distancing where possible particularly in the senior phase. Mitigations such as using 


all available space should be considered. 


Efforts should be made to keep children and young people within the same groups as far as 


possible throughout the school day.  Avoid assemblies and other types of large group gatherings. 


Two metre physical distancing between adults, and between adults and children should be 


maintained.  Where adults cannot keep 2m distance and are interacting face-to-face for a period 


of 15 minutes or more, they should wear face coverings. The number of people in staff rooms at 


any one time should be limited.  


Movement between schools should be kept to a minimum. Parents/carers should not enter 


school buildings unless required. 


Personal Protective Equipment: if someone becomes unwell with symptoms of COVID-19 and 


needs direct personal care gloves, aprons and a fluid-resistant surgical mask should be worn.. 


Gloves and aprons should continue to be used when providing intimate care to a child. 


Anyone wishing to wear a face covering is allowed to do so.  


Schools should follow the guidance on attendance for children, young people and staff who have 


health conditions or are pregnant, or who live with individuals who have health conditions or are 


pregnant.  


 



https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/test-and-protect/coronavirus-covid-19-testing

https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/test-and-protect/coronavirus-covid-19-guidance-for-households-with-possible-coronavirus-infection

https://www.gov.scot/publications/coronavirus-covid-19-public-health-checks-at-borders/pages/overview/

https://www.gov.scot/publications/coronavirus-covid-19-physical-distancing-in-education-and-childcare-settings/pages/education-provision/





 
 


Workplace Communications – SCHOOLS 
 


 


All pupils, parents or guardians and staff should be aware that  the following 


should be addressed to produce a COVID-safe working environment. 


  


 Consult with  staff, including trades unions, to ensure policies and procedures include 


COVID-19 risk assessment and mitigations. 


 


 Identify and support those who should not attend (e.g. as shielding or other health issues). 


 


 Continue work from home policies and provide necessary support to those who can. 


 


 Ensure all staff are aware of their responsibility to control the spread of COVID-19 in their 


workplace. 


 


 Ensure pupils and staff have access to suitable learning opportunities in effective hand 


washing technique, cough etiquette and use of personal protective equipment (PPE). 


 


 Ensure managers and staff understand their obligations with respect to Scotland’s Test and 


Protect Strategy. That staff are clear how to access testing. 


 


 Ensure pupils and staff do not congregate in communal areas such as canteens, arrival and 


entry areas, staff rooms, wash areas/hygiene stations and corridors. 


 


 Put in place training which will ensure that all employees understand the requirements for 


control measures including physical distancing and measures to monitor adherence by all 


staff. 


 


 Ensure all pupils and staff are clear that those who have symptoms or are diagnosed with 


COVID-19 and their household/other contacts do not attend work and follow advice on 


self/household isolation. 


 


 Ensure all staff are clear that if they become unwell whilst at work they should return home 


and seek testing. 


 


 Ensure that staff are clear on what is expected of them should a pupil or work colleague 


become unwell on site. 



https://www.gov.scot/publications/coronavirus-covid-19-guidance-for-homeworking/pages/overview/

https://www.gov.scot/publications/coronavirus-covid-19-test-and-protect-advice-for-employers/

https://www.gov.scot/publications/coronavirus-covid-19-test-and-protect-advice-for-employers/





 
 


Actions in the event of a suspected outbreak - SCHOOLS 


Immediate action 


If there is any suspicion that there may be a cluster of cases in your school, the most important thing you 
can do is to contact your local NHS Board Health Protection Team (HPT) promptly. 


Do not spend time trying to work out what you should do yourself. Your HPT will be happy to advise you 
on what to do.  


It is very important that the expert HPT be advised as early as possible of a possible problem so they can 
assess the situation and offer you advice. 


 


 


When should I suspect an outbreak?  


An outbreak should be SUSPECTED if there are: 


 two or more confirmed cases of COVID-19 in the setting within 14 days 
or  


 Increase in background rate of absence due to suspected or confirmed cases of COVID-19 


A suspected outbreak should be reported to the local HPT who will undertake a public health risk 
assessment to determine whether there is an outbreak. 


Note that schools with increased rates of respiratory illness should also be alert to the possibility that this 
could be due to COVID-19 and contact their local HPT for further advice. 


 


 


How do I contact the local HPT if I suspect an outbreak?  


 Immediately inform your local NHS board HPT, using the local contact details found here (click on 
link for relevant no.): _______________ 


 Ensure the school has a nominated point of contact (COVID lead) to liaise with the Health 
Protection Team 


 


 


What else should I do if I suspect an outbreak? 


 Continue to follow the measures to prevent the spread of COVID-19.  


 Your local Health Protection Team will conduct a rapid investigation and undertake a risk 
assessment. You will need to work with them to do this. The HPT will advise on the most appropriate 
actions to take. 


 Depending on the risk assessment outcome, the Health Protection Team may establish an Incident 
Management Team (IMT) to manage the situation.   


 The IMT will lead the Public Health response and investigations, and will work with you to put 
appropriate interventions in place and advise/support communication processes 


 


What interventions might be put in place if there is an outbreak in the school? 
Your Health Protection Team or Incident Management Team will work with you to identify the 
appropriate measures. The first step is to review implementation of core standard preventive measures 
and to ensure that they are in place and effective. 
 


 


What else may I need to do? 
The Health Protection Team or Incident Management Team will declare when the outbreak is over. 
 


 



https://hps.scot.nhs.uk/about-us/contact-us/health-protection-team-contacts/

https://hps.scot.nhs.uk/about-us/contact-us/health-protection-team-contacts/
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RA Advice
EIS Advice to School Reps and Members re revised Risk Assessments







Introduction

In July, the Scottish Government announced that schools would re-open fully from 11 August 2020. In these circumstances, effective implementation of the health and safety guidelines and Covid 19 mitigations is critical to schools being Covid secure environments.



In terms of risk assessments, the Scottish Government advice is that these need to be conducted by the employers in conjunction with trade unions and LNCTs.



This updated guidance is intended to ensure that school reps, and members generally, are aware of their entitlements under Health and Safety legislation and of the type of measures which should be in place before the full re-opening of schools.



Heads and Deputes who are members, should find it useful, also, as a support to preparations as it will probably fall to them to act on behalf of the Employer at school level.



Legal Background to the Employer’s Duty of Care, Risk

Assessments and Consultation

The Health and Safety at Work Act 1974, and associated Regulations, state that your employer is obliged to provide you with a safe place of work through the use of a risk assessment. A risk assessment will allow you to identify hazards and risk factors that have the potential to cause harm. There are five steps in a risk assessment:

· Identify the hazards

· Decide who might be harmed and how

· Evaluate the risks and decide on precautions

· Record your significant findings

· Review your assessment and update if necessary

It is of vital importance that you are consulted as to the robustness and effectiveness of the updated risk assessment and ensuing plan. This updated risk assessment must be completed in the context of the revised guidance and return to full time education in schools. Your school rep must be consulted on the updated risk assessment prior to implementation. Your school rep should also facilitate branch consultation via a school meeting.



 (
1
)

Reps and members should:



· Ensure that there is consultation on the updated risk assessment

· Familiarise yourself with your establishment’s updated risk assessment.

· Consider the points outlined in the ‘Healthy Workplace Checklist’ to ensure that relevant Health and Safety issues and CERG Guidelines issues have been appropriately identified.

· Reach collective agreement on a satisfactory risk assessment.

· If there is not an updated risk assessment in place, or it does not adequately address the concerns of members, or is not followed, then your local association secretary, should be informed by the school rep or nominated individual.

· If you reasonably believe that the arrangements in your establishment would put you at personal risk, seek advice from your local association secretary.



There should be bespoke risk assessments for vulnerable groups, e.g. older staff, disabled staff, pregnant women, new mothers, and BAME staff, as well as individual children and young people identified as at greater risk.



Risk assessments should be kept under review as circumstances change.



Catering/cleaning and facilities management staff and any other contractors should be included in school risk assessments.



Covid Secure Workplace Revised Checklist August 2020



The following revised checklist should be used as a guide when considering Health and Safety issues and CERG Guidelines issues relating to the control of Covid-19 within the workplace. They are by no means exhaustive.





Cleaning protocols



1. If the school site or building has been closed for many weeks or if parts of the building have been out of use for a long period, the local authority/school should undertake a health and safety check of the building concerned, including water quality sampling for legionella and other bacteria. Has this occurred?

2. In addition, has the school’s hot water system, lighting, electricity etc been checked? (You may wish to speak to other staff in the school about this, including ensuring that their own risk assessments are followed)

3. Are there enhanced cleaning provisions in place in line with the CERG Guidelines?

4. Has use and cleaning guidance for toilets been issued to ensure they are kept clean and physical distancing is achieved as much as possible?

5. Have additional staff been employed, such as cleaners and other facilities management staff, to implement enhanced environmental cleaning regimes, to support a successful reopening of your school?

6. Are procedures in place to ensure that commonly touched objects and surfaces (e.g. desks, handles, dining tables, shared technology surfaces etc.) are cleaned at least twice daily?

7. Has careful consideration been given, and provision made, to the cleaning regime for specialist equipment (e.g. in practical subjects or for children with additional support needs), sensory rooms, practical subjects with specialist equipment and dining halls, etc. to ensure safe use?



Hygiene and physical distancing measures



8. Are measures in place, with sufficient time allocated, for pupils and staff to clean their hands (with soap & warm running water or sanitiser) when they arrive at school, return from breaks, change rooms and before and after eating?

9. Is there access to enough sinks with hot water and soap for the number of staff and pupils in school?

10. Is there a protocol providing for regular hygiene breaks of sufficient length during the day? (Restrict the number of people using the toilet facilities e.g. using an engaged sign if necessary).

11. Is personal protective equipment (PPE) required in any area? Is it adequately provided to staff?



12. Are staff being supported/allowed to wear face coverings should they wish? (Note: Where adults cannot keep 2 metre distance and are interacting face-to-face for a sustained period (about 15 minutes or more), face coverings should be worn).

13. Are arrangements in place in staff rooms and bases which ensure 2 metre physical distancing is maintained between adults

14. Are arrangements in place which ensure that staff can maintain a 2- metre distance from students at all times?

15. Does every class have a supply of hand sanitiser (minimum alcohol 60%)?

16. Are arrangements in place to ensure classrooms and other work areas are supplied with tissues?

17. Are lidded bins with double bagging available in every classroom and work area?

18. Does the school have appropriate signage alerting all to the need for high standards of hygiene?



Establishment Operations



19. Has a rota of staff been organised with varying start/finish times?

20. Are arrangements in place for parents/carers to drop off and collect children and young people which ensure that large gatherings of people are avoided and physical distancing between adults and children of different groupings is maintained?

21. Is there a one-way system in place in the school (ingress and egress)?

22. Are rooms labelled to identify the maximum number of people to respect physical distancing requirements?

23. In primary schools, does the school plan to restrict the size of groupings to no more than one class i.e. no assemblies etc?

24. Have steps been taken to minimise the extent to which teachers move between classes?

25. Has the lay out of classroom furniture been adapted to support physical distancing between pupils where possible, between staff and pupils, and between staff and other staff?

26. Has the lay out of classrooms be adapted to ensure children and young people are seated side by side and facing forwards, rather than face to face?

27. Has the number of people in staff rooms / bases been configured to ensure distancing can be maintained? If not have alternative arrangements been put in place?

28. Have arrangements been made to ensure that physical distancing arrangements can be maintained in the school library?

29. Dining halls, offices, staff bases and rest areas – has the school minimised the number of chairs to maintain 2m rule where possible?

30. Dining halls, staff bases and rest areas – has the school established staggered breaks to reduce the number of people in the area?

31. Has the movement of children, young people and staff between classrooms been minimised wherever possible?



32. Where movement cannot be avoided, is there provision of appropriate cleaning supplies to enable desk/chair/surfaces to be cleaned regularly?

33. Where limited catering facilities are provided, is there guidance on the need for food to be wrapped and only disposable cutlery provided.

34. Have arrangements been considered fire alarms, including for undertaking fire test drills or procedures where the whole school is evacuated? Schools and local authorities should consider muster points and whether these need to be altered to ensure a greater degree of separation. Note the Fire Safety Risk Assessment should always be reviewed before any internal doors are held open.





Class Groupings



35. In line with the scientific evidence, and to reduce the risk of transmission, have sufficient efforts been made to keep children and young people within the same groups for the duration of the school day?

36. Have additional teachers been employed to provide a range of additional support to help with recovery work?

37. Have sufficient efforts been made to keep groups apart from other groups where possible? For example, in open plan settings with large numbers of children or young people (for example multiple classes in one open plan space) has consideration been given to ensuring clear demarcation and separation between the areas in which different groups learn, including the use of screens?



Health



38. Is there a designated person with responsibility for keeping up to date with any changes to NHS, Health Protection Scotland, or Scottish Government guidance?

39. Does the school know the medical conditions (physical and mental) of individuals attending the school during this Covid19 crisis period?

40. Is there a designated person in the school responsible for ensuring that everyone in the school is aware of up to date symptoms of Covid19?

41. Is there a protocol for what to do where an individual develops Covid19 symptoms during the day?

42. Is there provision of an isolation area where any employees or pupils showing symptoms can be directed until they are able to leave site?

43. Is there a protocol for ensuring the testing staff who have symptoms? (https://www.gov.scot/publications/coronavirus-covid-19-getting- tested/)

44. Are additional control measures in place to reduce the risk of any necessary visitors bringing the Covid19 virus into school or college inadvertently?



Travel



45. What consideration has been given to transportation difficulties for those staff who usually use public transport, with safeguarding being paramount, along with logistical issues?

46. Are car parking spaces clearly set out?

47. Has consideration been given to the arrangements for parents/carers of children and young people with additional support needs who may normally drop their children off within the school building, and those who arrive at school using school transport, including taxis?



Consultation



48. Have all staff been consulted and involved in the risk assessment process and the implementation of safeguards and mitigations?

49. Have union reps, health & safety reps, and staff been consulted as widely as possible and practicable.

50. Does the school have an updated written Covid19 risk assessment register?

51. Is there a formal process for reviewing the updated risk assessments and implementing revised control measures where appropriate and necessary?

52. Does the school plan to review updated risk assessments and protocols at regular intervals and when circumstances change, in consultation with staff and union representatives?

53. If control measures cannot be maintained within the school, what is the plan? Are staff aware of the plan?
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BAME Risk Assessment


 


Appendix A: BAME Risk assessment tool 


 


Strategies for mitigating risk 


 


It is clear that for BAME staff with any underlying health conditions that increase 


the risk of Covid19 exposure, home-working should be the default. For others, 


risk can be mitigated, where possible following individual risk assessment. 


Here are some examples.   


 


Adjustment of the 


work environment to 
reduce the risk  


i.e. PPE, testing, enhanced cleaning, relocation, 


staggered entry/pick up, no physical class time, 
working with older pupils only… 


Identification of 
existing tasks that can 


be carried out at home.  


i.e. ensuring suitable home environment, internet 
access, reasonable adjustments, training… 


Identification of 


alternative work that 
can be undertaken at 
home.  


i.e. rescheduled non-essential meetings, reduced 


contact time, blended approach, shifted focus 


Provision of support 
for individual 


wellbeing.  


i.e. reduced workload, regular wellbeing check-ins, 
bereavement support, access to local-authority 


provide wellbeing support, participation in 
planning, compassionate leave… 


 


 


Risk Assessment Template 


The next page contains an example template to support the individual risk 


assessment process.  


It can be adapted to fit your workplace and personal circumstances. It should be 


amended in collaboration with you, before use.  


It is intended to support evaluation of risks and to identify the necessary 


adjustments and mitigations to minimise these, and is additional to the general 


risk assessments that must be in place in all establishments before schools can 


re-open to staff or pupils.   


 


 


 


 







Assessing and Acting Upon Risk to BME Teachers: Template Risk 


Assessment 


Please comment on all factors you feel apply to you.  


 


General information 


Staff 
member’s 
name 


 


Job title   


Line Manager  


Date of 


assessment  


 


Review date  


 


 


Information about current post 


Work location(s)  


Working hours  


Type of transport 


required to go to 
workplace  


 


Ability to physically 
distance in workplace 


 


Direct contact with 
other adults 


 


Direct contact with 
children under 12 


 


Direct contact with 
children over 12 


 


Access to appropriate 
handwashing facilities 


 


Access to PPE as 
appropriate 


 


 


 


Health factors and underlying conditions 


Health issue Yes/No Agreed Action (e.g. working from 


home, allocated to older pupils who can 
adhere to social distancing, provision of 
PPE in school, outdoor learning, working 


with smaller groups of children…)  


In shielding category    


 
 


Living with someone 
in shielding category 


  
 







Underlying health 


condition i.e. chronic 
lung disease, chronic 
heart disease, 


cancer, pregnancy, 
immunosuppression, 


respiratory issues 


  


Pregnant    


 
 


Age 50 or over    
 
 


Living with BAME 
person who is 


pregnant/age 50 or 
over/has underlying 


health condition i.e. 
chronic lung disease, 
chronic heart 


disease, cancer, 
pregnancy, 


immunosuppression, 
respiratory issues 


  


Other  
 
 


  


 


 


Home Environment and Family Circumstances 


Key issue Yes/No Agreed Action (e.g. working from 


home, allocated to older pupils who can 
adhere to social distancing, provision of 


PPE in school, outdoor learning, working 
with smaller groups of children…)  


Living with other 
BAME person/people 


  
 
 


Providing care to 
other BAME 


person/people 


  
 


 


Living with BAME 


person who is 
pregnant/age 50 or 


over/has underlying 
health condition i.e. 
chronic lung disease, 


chronic heart 
disease, cancer, 


pregnancy, 


  







immunosuppression, 


respiratory issues 


Ability to self-isolate 


in own home if 
necessary 


  


 
 


Dealing with 
bereavement 


  
 
 


Dealing with close 
family/ friend illness 


  


Other  
 


 


  


 


 


Mental health and wellbeing 


Wellbeing issue Yes/No Agreed Action (reduced workload, 


check-ins, bereavement support, 
wellbeing support, participation in 
planning, compassionate leave…) 


Stress caused by 
higher risk of 


Covid19 facing BAME 
groups and anxiety 


about myself/others 
being exposed to risk 


  
 


 


General mental 
health/wellbeing 
issues 


  
 
 


Anxiety about racist 
incidents related to 


Covid19 


  


Other 


 
  


  


 
 


 


 


 


Additional considerations  


 


To avoid disadvantage to BAME Members who are working from home due to 


increased risk, employers should ensure that appropriate training, support and 


equipment is provided. This includes equipment such as laptop and improved 


access to the internet as required.  


Staff working from home should be allowed to work flexibly taking a task-based 


approach and compensated for the increase in expenses associated with running 


a home office and should be allowed to work flexibly taking a task-based 


approach.  







Consideration should be given also to BAME staff who are parents and carers, in 


terms of the impact that working from home may have on their time and 


wellbeing. It should not be expected that staff with caring responsibilities take 


on work at night-time, as this amounts to unreasonable pressure. Rather, 


workload should be reduced and adapted to accommodate homeworking, where 


possible.  


Staff may feel guilty for continuing to work from home, or stressed about 


perceptions from other staff members or pupils. This should be considered in the 


context discussing their overall wellbeing.  


The risk assessment should be a live document and regularly reviewed and 


updated. Clear actions should emerge from the process and be monitored 


accordingly.  
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EIS Guidance for Black Asian and Minority Ethnic 


Members on the Re-opening of Schools 
 


Introduction 


 


In response to the specific concerns about the risk for Black Asian and Minority 


Ethnic (BAME) members returning to schools in Scotland while the Covid 19 


virus remains a threat, the EIS has produced this guidance.  


The EIS understands this is a very emotionally stressful, worrying and isolating 


time for many of our members. The mental health impacts of Covid19 should not 


be underestimated. 


This guidance is intended to be used by BAME members, outlining the existing 


guidance and evidence and to give you some tools to support you in keeping 


safe, as well as mentally and emotionally well.  


This guidance should be read in conjunction with the advice issued to all EIS 


members on Friday 29th May 


 


Context 


 


Research published on the 2nd June 2020 from Public Health England highlights 


the significant health inequality facing BAME people during the COVID19 


pandemic. 


Beyond this research, it has been well documented that people from BAME 


backgrounds are both at disproportionate risk of contracting COVID19 and of 


becoming critically ill.  


Worryingly, there is not yet clarity as to the reasons why some BAME groups are 
reported to be twice as likely to develop serious complications from Covid19. The 
evidence from England and Wales that is currently available does not include 


information on employment which, given that BAME people are 
disproportionately represented in many frontline services in England, is a major 


flaw.  
 
A submission of evidence to the Scottish Government on race and health 


inequalities in the Scottish context considers the underlying conditions which are 


disproportionately present in South Asian and Black African Scottish populations 


as a cause for concern in relation to the current pandemic. Additionally, this 



https://www.eis.org.uk/Content/images/corona/Guidance%20and%20RA%20Checklist.pdf

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/889195/disparities_review.pdf

https://ghpu.sps.ed.ac.uk/wp-content/uploads/2020/05/14-May-SCOTLAND-COVID19-and-ethnic-minorities-FINAL.pdf





report raises the compounding issues of socio-economic disadvantage and racial 


discrimination that underpin the pre-existing health inequalities in Scottish 


society. Existing evidence on health inequalities among ethnic minorities also 


strongly suggests that the stress of living with racism has an adverse effect on 


health and raises the risk of disease.  


All this is to say that, despite a current lack of evidence on the direct causes of 


the current disproportionately high risks to BAME members of Covid19, 


employers have a duty to take specific steps to mitigate any risk of infection or 


associated anxiety. Employers have a duty to provide additional support to BAME 


members who have reported being incredibly worried at this time.  


 


The Equality Act 


Under the Public Sector Equality Duty component of the Equality Act, education 


providers must consider how policies may adversely affect any group which 


shares a protected characteristic. When looking at return to school policies and 


provisions, the employer must consider the disproportionate risk to BAME 


teachers, and take necessary steps to mitigate these risks.  


 


Scottish Government Guidance 


 


The current advice for BAME staff in relation to the reopening of schools from the 
Scottish Government is the following:  
 


‘Special considerations apply to those who are clinically vulnerable or those who 
are shielding (or extremely clinically vulnerable). As there is some evidence 


which suggests that COVID-19 may impact disproportionately on some groups 
(Minority Ethnic communities), education authorities and schools should ensure 


that OHS provide practical support and advice to Minority Ethnic staff, 
particularly where they are anxious about protecting themselves and their 
families. All Minority Ethnic staff with underlying health conditions and 


disabilities, who are over 70, or who are pregnant should be individually risk 
assessed, and appropriate reasonable or workplace adjustments should be made 


following risk assessment.’ 
 
The Scottish Government’s Education Recovery Group is currently working on 


further bespoke guidance for BAME teachers and pupils. The EIS is a member of 
this group and will continue raising BAME members’ concerns in this forum. 


 


 


The EIS Position 


 


The EIS position goes beyond that which is currently available from the Scottish 


Government. Our advice is that all BAME staff and those living with BAME people 


at home should request an individual risk assessment. We will make the case, in 



https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-guide/pages/physical-distancing/





consultation with our BME members,  for strengthened guidance in this respect, 


through our representation on the Education Recovery Group.  


We are clear that the health inequality of Covid19 must be fully addressed in 


plans for schools reopening in order that BME teachers and pupils feel seen, 


heard and safe.  


The STUC Black Workers’ Committee, of which the EIS is a member, has called 


on the Scottish Government to release racially disaggregated data on the deaths 


from COVID19, and this must happen as a matter of urgency, in order to inform 


appropriate policy responses.  


In the workplace, BAME members should feel supported by their EIS 


Representatives and Local Association Secretaries, and confident in raising the 


issue of their safety, where necessary. This guidance and an accompanying suite 


of resources is intended to support you in doing so.  


The issue of enhanced risk of Covid 19 to BAME people is also being included as 


part of the EIS Covid-specific Health and Safety training that is soon to be 


offered to all members and Reps.   


 


Assessing the workplace risks  


 
Because of the current lack of data on causality, it is difficult to assess specific 


risks related to BAME members, and our suggestion is therefore that the needs 
of BAME members are considered similarly to those in other vulnerable groups, 
with individual risk assessments being carried out to properly evaluate risk and 


identify appropriate mitigations. A template BAME Risk Assessment can be found 
in the Appendix.  


 
Living with the threat of disproportionate risk of infection from the Covid 19 
virus will have a significant impact on all BAME members. It is therefore crucially 


important that teachers are supported and empowered to be at the centre of 
decision-making to keep them safe at work, and to maximise protections and 


support for their mental health and general wellbeing at this challenging time. 
 
Headteachers working on behalf of local authorities as the employers, should 


work with BAME staff to understand their individual situations, and ensure they 
feel supported at this time of significant worry. BAME members’ mental health 


will be an important factor to acknowledge and be sensitive to in plans for 
returning to school, and/or in relation to home working, in addition to ensuring 
their physical health and safety.  


 
The relevant adjustments that can be made to ensure the safety at work for 


BAME staff who are at greater risk of Covid 19 impacts, may include working 
from home, change of working location/tasks/teaching group, provision of PPE, 
etc.   


 
Consideration should also be given to the risks for staff – either BAME or non-


BAME- living with people who are BAME and who may have additional 







vulnerabilities that place them at greater risk from the virus. In the event that 
someone is sharing a household with a BAME person, an individual risk 


assessment should also be carried out.  
 


 


Racial harassment and prejudice-based bullying 


 


Additionally, the employer should be alert to the potential for racial harassment 
and prejudice-based bullying as a result of some misperception around Covid19 


- both teachers and pupils are at risk of being targeted. It must be clear to all 
that such behaviour is unacceptable, with all staff being advised of the relevant 
policies and protocols for the handling of any such racist incidents.  


 
In the current climate, it would be timely for local authorities and schools to 


ensure availability of and clear signposting to Equality and Diversity training for 
all staff.  


 


Who can help?  


 


The School 


The EIS understands that raising an issue related to belonging to an ethnic 


minority group can sometimes be daunting for members, but it is crucial that 


you take the necessary steps to keep yourself safe if your employer is not 


already doing this.  


A template letter for Headteachers raising the issue of BAME vulnerability to 


Covid 19 and the need for appropriate risk assessment, which you can adapt to 


suit your situation, is in the Appendix.  


 


The EIS 


If you have concerns about any of the above, or are looking for support in 


keeping yourself safe, contact your EIS Rep in the first instance. If your school 


does not have a Rep, or if you are unable to reach them, your Local Association 


Secretary will be able to help you.   


All details and further advice can be found on the EIS website.  


 


In Summary 


 


✓ Ensure that you request and receive a bespoke risk assessment if you are 


BAME, or living or caring for someone who is. Use the template letter to 


your HT to help you. 


✓ Be involved in planning any mitigating actions as a result of your 


individual risk assessment. Your EIS Rep/ Local Association Secretary can 


support you in this. 







✓ Contact your Headteacher if you have further concerns about your safety 


thereafter.  


✓ Meet virtually/arrange a phone call with the School Rep (or Local 


Association Secretary if there is no Rep) to get support if you need it. 


✓ If there is not a risk assessment in place, or it does not adequately 


address your concerns, or is not followed, then your Local Association 


Secretary, should be informed by the School Rep or nominated individual. 


✓ If, despite taking these steps, you believe that a return to the school 


building would put you at personal risk, put these concerns in writing to 


your Headteacher and seek advice from your Local Association Secretary. 
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Schools and COVID-19: guidance for Black, Asian and minority ethnic (BAME) staff and 


their employers in school settings 


 


At the start of May 2020, the NHS released their call to action to support BAME NHS people and 


communities during and beyond COVID-19. A draft NHS England document proposed trusts ensure 


every staff member has a risk assessment to keep them safe, and that guidance will be provided to 


support employers to create proactive approaches for BAME staff, covering physical and mental health. 


 


While it may not yet be clear why the danger of contracting COVID-19 and subsequent mortality rates 


are higher for BAME colleagues, it should be clear that a bespoke health and wellbeing offer for BAME 


staff should be developed and rolled out not just within the NHS, but also across the education system 


as we start to encourage more teachers and children back into face to face contact. Through 


acknowledging the very different outcomes for BAME people in particular with regards COVID-19, this 


could be a vital opportunity to not only put in place safeguards for colleagues now, but also affect lasting 


change in the imbalance of power, decision-making and representation for BAME colleagues within our 


education organisations as a whole for the long term. 


 


The following are what an equivalent set of top five calls to action would look like in the education sector 


if they were to mirror that of the NHS guidance: 


 


1) Protection of staff which includes risk assessments that specifically take into account the 


physical and mental health of BAME staff. The NHS has provided guidance for employers on 


risk prioritisation and management which includes ethnicity. This includes ensuring that line 


managers are supported to hold conversations with BAME staff that are sensitive and 


comprehensive, and that these should be held on an ongoing basis as physical and mental 


health are prone to changes. 


2) Engagement with staff and relevant networks is paramount. Communication with these should 


be strengthened so that managers can hear and learn from lived experience - this includes 


initiating webinars and facilitated discussions including BAME and non-BAME colleagues within 


unions, MATs, BAME network leaders, local authorities, the DfE, leadership and governance 


associations and other stakeholders with the aim of starting a meaningful dialogue that will 


result in some real change across the education sector. 


3) Representation in decision making is critical to include BAME staff as key influencers in 


decisions that may be made that directly affect them. There should be a national audit of BAME 


representation (segmented into the respective groups and not lumped together as a broad 


category of ‘non-white’ peoples) across educational leadership, governance and leading policy-


making functions of all education organisations. This should be tackled head on and the 


imbalance addressed from school level and right up into government policy as a matter of 


urgency. 


4) Rehabilitation and recovery to make sure there is bespoke and continuing health and 


wellbeing support throughout and beyond the crisis. The disproportionate impact of COVID-19 


on BAME communities is acute, both personally and professionally. Teaching colleagues are 


already under pressure as frontline actors in uncertain times. We need to ensure that the 


unique needs of our BAME colleagues are met both now, and in the future. This could be the 


start of a long-awaited change. 


5) Communications and media. The media representations of the education sector do not tend 


to include BAME colleagues. To create positive representations from, with and about BAME 


staff and students, we should be holding to account all education organisations from the 



https://www.nhsconfed.org/resources/2020/04/second-phase-of-the-nhs-response-to-covid19#protection

https://www.rcpsych.ac.uk/docs/default-source/about-us/covid-19/impact-of-covid19-on-bame-staff-in-mental-healthcare-settings_assessment-and-management-of-risk_13052020v2.pdf?sfvrsn=1068965_2
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smallest school settings and through to the higher echelons of decision-makers and power 


holders, to ensure that their media and other communications are positive about BAME 


colleagues and students and representative in terms of optics as well as content matter. 


 


We are indebted to our education professionals, teachers and support staff alike, who are going above 


and beyond to adapt and excel, teaching and caring for the young people they serve in these difficult 


times. We need to harness our collective passion, and commitment to true equality for all, at a time of 


increased complexity, challenge and emotional strain. We hope we can make real and lasting change 


for our BAME colleagues and the communities we all serve. 


 


The duty of care 


There are a range of statutory requirements that together form part of the duty of care that schools owe 


to their staff, and by extension to pupils and visitors such as parents. In the school setting these would 


include 


• Section 1 (2) Health and Safety at Work etc Act 1974 which states: “It shall be the duty of 
every employer to ensure, so far as is reasonably practicable, the health, safety and welfare at 
work of all his employees.” 


• Regulation 3 (1) of the Management of Health and Safety at Work Regulations 1999 which 
provides that: “Every employer shall make a suitable and sufficient assessment of the risks to 
the health and safety of his employees to which they are exposed whilst they are at work; and 
the risks to the health and safety of persons not in his employment arising out of or in 
connection with the conduct by him of his undertaking” 


• An Equality Impact Assessment or some other means of meeting the requirement of the 
Public Sector Equality Duty contained in section 149 of the Equality Act 2010, which 
requires public authorities to have due regard to a number of equality considerations when 


exercising their functions.  
 


The duty of care is to all staff, and by extension pupils and visitors. No one should work in an 


environment where foreseeable risk has not been mitigated or removed as far as is reasonably 


practicable. Staff (including managers) have a duty of care to themselves, to colleagues, to those they 


manage or employ and to those they provide services to. 


 


We know from Public Health England, from the Office of National Statistics and from a range of recently 


published research that some groups of people are more at risk from COVID 19, notably those with 


certain long term health conditions. BAME staff are particularly at risk, and the NHS has specifically 


identified the importance of risk assessments for BAME staff  


 


This evidence has underpinned the NHS approach to risk assessment for all staff, not simply those in 


high risk areas. The core document being used to underpin risk assessments is 


https://www.fom.ac.uk/covid-19/update-risk-reduction-framework-for-nhs-staff-at-risk-of-covid-19-


infection 


 


If we were to have a parallel risk assessment guidance document and tool for staff in education settings, 


they may look like this: 


 


 


 


 


 



https://www.fom.ac.uk/covid-19/update-risk-reduction-framework-for-nhs-staff-at-risk-of-covid-19-infection

https://www.fom.ac.uk/covid-19/update-risk-reduction-framework-for-nhs-staff-at-risk-of-covid-19-infection





 
 


3 
Produced by the BAMEed Network May 2020, to be used as a guide only  


Last updated 24/05/2020 


 


 


Impact of COVID-19 on Black, Asian and Minority Ethnic (BAME) staff in school settings 


 


Introduction 


There is an officially acknowledged high and disproportionate number of deaths of Black, Asian and 


Minority Ethnic (BAME) people due to COVID-19. As such, there is a need for initial guidance on risk 


mitigation for urgent implementation across all education settings. 


 


Risk assessment 


Risk assessment should be carried out for all staff, but especially for BAME staff as a priority, so that a 


personalised risk mitigation plan can be put in place for each member of staff. This requires an open 


and collaborative one to one conversation between the staff member and line manager, aided by the 


HR or occupational health team as required. It should be conducted within a “done with”, co-production 


approach with the staff member, and not a “done to” approach. This means that the staff member 


should see the risk assessment document and paperwork before the one to one conversation takes 


place. 


 


Risk mitigation 


Surveys and accounts from various professional medical and nursing bodies indicate that BAME staff 


face particular issues with being supported with measures to reduce their exposure to risk. The 


assumption is that this may be the same across other caring professions, including for teaching and 


school support staff professionals. 


 


Measures to reduce exposure to risk must be implemented as a priority to protect the lives of staff and 


students. The measures will need to be in place for some time as the pandemic takes its course, so 


need to be sustainable. There is a widespread assumption at senior levels of the NHS that a “second 


wave” of COVID 19 is likely in late Autumn 2020. Regular feedback to see whether interventions are 


working is vital. 


 


Long term work designed to improve organisational culture and capability will also enhance risk 


management. 


 


Personal protection equipment (PPE) 


Appropriate PPE should be made available and clear instruction and training should be provided to 


school staff regarding how to wear and dispose of, or re-use these, where fitting. There is ongoing 


debate for and against use of face masks/face coverings in general for staff, students and the public - 


guidance should be updated as the evidence evolves and is made available. 


 


Students should be offered an explanation and reassurance about staff wearing PPE. 


 


Staff testing 


There is now a national testing process for England. It should be offered to staff with consideration 


given to prioritising BAME staff and their families, to enable healthy staff to attend work. 


 


Aids for remote working 


It is advised that organisations provide resources for remote working for all staff as priority.  


 


 


Redeployment 
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BAME staff should be considered for redeployment to lower risk work areas or home working. A 


proactive offer by the manager as part of an ongoing review, keeping staff needs in mind, will engender 


confidence that the staff members’ needs are being taken seriously. 


 


Working from home 


If completely working from home or redeployment is not possible, a balance between working from 


home and school may be a way of reducing COVID-19 risk exposure. This should be carefully and 


actively considered rather than staff being made to feel guilty. 


 


Other infection prevention and control measures 


Social distancing in all work areas including staff rooms, classrooms and dining areas and hand 


washing should be undertaken as described in national guidance and should be strictly maintained. 


 


Support for BAME school setting employees to manage additional impact of COVID-19 


 


Vitamin D supplements 


Although there is no evidence to suggest that Vitamin D gives specific protection against COVID-19 or 


prevents complications associated with the virus, low levels of Vitamin D may predispose to severe 


infection. Staff should be encouraged to have their Vitamin D levels tested, especially BAME staff 


members. Line managers should meet to discuss ways of making this advice available to staff, 


especially BAME staff as a priority, as they may be overrepresented in those with low levels of Vitamin 


D. 


 


BAME staff engagement 


Engagement with BAME employees should be a priority, including any staff networks, committees, 


union and other representative groups that should be invited to Q&A and other engagement events with 


senior staff. This can ensure the BAME voice is heard by leaders. Staff forums can be useful mediums 


to initiate debate. It is vital to discuss this issue in all mainstream staff side forums and not just with 


BAME colleagues. These issues are not just BAME issues but have relevance to all staff and to the 


whole organisation. 


 


Psychological safety 


Staff will need reminders of avenues available to speak out about issues such as poor access to 


equipment, bullying, and other issues, with an aim to reduce fear of raising concerns and ensuring there 


is a safe space to do so. 


 


The risk assessment process 


The risk assessment tool (below) is a means of structuring the assessment 
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Risk assessment tool for staff during the COVID-19 pandemic 


 


General information 


Staff 
member’s 
name(s) 


 Job title  


Line manager  Manager’s job 
title 


 


Work location  Working hours  


Date of 
assessment 


 Review date  


Individuals 
underlying 
health 
condition 
category / 
other factors 


Please tick appropriate box   
Current post 
involves 


Please tick appropriate box  


Notified as on 12 week 
shielding (very high risk 
group) 


 Direct contact with other 
adults 


 


Age (>65 years) 
Please tick if age is over 
50 for BAME staff 


 Direct contact with 
children under 12 


 


Diabetes  Direct contact with 
children over 12 


 


Chronic lung disease  Providing support to 
colleagues within the 
setting (e.g. cleaning, estates, 


IT) 


 


Chronic heart disease  Providing support to 
colleagues but not directly 
in the setting (e.g. training) 


 


Cancer   


Pregnancy 
please tick if over 28 weeks, 
under 28 weeks if pre-existing 
risks present 


 


Immunosuppression  


Pre-existing disability that 
impacts on respiratory 
morbidity 
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Impact of carers stress or 
concerns about family 


 


BAME background  


Gender 
(please tick if male BAME above 
50) 


 


 Is there a anyone that you 
live with who is “shielded” 
in according with the 
Public England schedule 
of conditions requiring 
shielding 


  


 


 


 


What are you already doing? 


Interventions Current position Additional action to reduce 
risk 


Can this work be done at 
home? 


  


Could alternative work be 
undertaken at home or 
elsewhere across the 
school/trust (redeployment)? 


  


Can face to face interactions 
be limited? 


  


Have arrangements been 
made for remote working? 


  


PPE    


Access to swab testing and 
prioritising at-risk groups and 
their family members 


  


Has the individual had any 
sickness in the past linked to 
their health condition? 


  


Has the individual had a 
Vitamin D test showing 
deficiency? 


  


What arrangements are you 
going to put in place to ensure 
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regular contact/wellbeing? 


Other considerations: 
 
 
 


  


 


 


 


Assessment 


Please tick appropriate box  Monitoring / further action  


Actions agreed as detailed above reduce the risks 
to the colleague 


 Manager to review and monitor  


Actions agreed as detailed above do not fully 
reduce the risk to the colleague / some concerns 
remain 


 Seek further advice and support  


Additional notes 


Please add any additional notes as appropriate / following discussion with appropriate advice and 
support provider 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Individual’s signature (can be electronic signature of 


reference to email confirmation) 
 
 
 


Date signed 


Print name 
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Line manager’s signature (can be electronic signature of 


reference to email confirmation) 


  


Line manager’s job title 


Print name 
 
 


 


HR manager’s signature (can be electronic signature of 


reference to email confirmation) 
 
 


 


HR manager’s job title 


Print name 
 
 


 


 


Guidance notes: 


 


1. The tool is intended to provide structure to a one to one conversation with a staff member to 


seek a pragmatic and safe working arrangement – it should be conducted within a “done with”, 


co-production approach with the staff member, and not a “done to” approach. This means that 


the staff should see the risk assessment document and paperwork before the one to one 


conversation. 


2. There should be guidance produced for staff and line managers to follow should there be a 


disagreement regarding either the outcome of the risk assessment or the follow up action to be 


taken. 


3. The risk assessment can be used in conjunction with but not replace occupational health 


assessments of pre-existing disabilities  


4. It is recommended that the risk assessment is completed by a line manager, co-signed by a 


member of staff and further validated by the HR department 


5. The risk assessment should be a rolling programme – and should be done again at least every 


time any family or household member is required to self-isolate, and the staff member should be 


told with clarity as to what happens immediately 


6. Please refer to NHS advice on risk factors and the government advice on shielding staff here 


7. Suggested approach to interpreting risk factors are below: 


 


 


Number of risk factors Proposed action 


Singular risk factor Consider home working 


Multiple factors (>/=2) or have a 
very high risk single risk factor 


Strong emphasis on home working 


 


 


 


Acknowledgements: based on Lincolnshire Partnership NHS Foundation Trust, Derbyshire Healthcare 


NHS Foundation Trust, Somerset Partnership NHS Trust, Royal College of Psychiatrists and Faculty of 


Occupational Medicine guidance and assessment. 



https://www.gov.uk/government/publications/guidance-on-shielding-and-protecting-extremely-vulnerable-persons-from-covid-19/guidance-on-shielding-and-protecting-extremely-vulnerable-persons-from-covid-19
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What’s this guidance for? 


 


This guidance is intended to provide EIS members in Primary Education with 


some key principles in relation to curricular and pedagogical approaches 


within COVID-secure teaching environments and in the context of education 


recovery. 


 


The advice is not intended to be all-encompassing. Teachers working with 


their own pupils and their own colleagues will use their judgement in 


determining what to teach and will arrive at solutions, in many cases 


involving pupils in this process, to overcome some of the practical challenges 


that COVID-19 presents in terms of conducting normal classroom 


interactions. The age and stage of pupils will be key in determining how such 


challenges are to be overcome.  


 


The guidance is intended to be iterative and subject to change as more is 


learned about adaptations that members are making to pedagogy in the 


weeks and months ahead while the threat of the virus remains.  


 


It is generic in nature. Subject-specific guidance has been/ is being prepared 


by Education Scotland and other stakeholders in relation to learning and 


teaching in the context of COVID-19 risk.  


 


Background 


 


The reopening of schools and the return to classrooms after the period of 


school closure and the summer break has been welcomed by thousands of 


children and young people and teachers, albeit with some concerns, across 


Scotland. They have missed school.  


 


School and school life offer a structure, certainty and social interaction that 


the COVID-19 pandemic disrupted from March until June of this year. The 


temptation as schools have been opening their doors and ringing the bell to 


signal the start of the 2020-21 school session might have been to resume 


the usual business of school life and set in motion all the usual activities of a 


new term and a new school session.   
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COVID-secure Schools 


 


Essential health and safety procedures and standards required to minimise 


the risk of infection in schools have meant that much will be different and will 


remain so for the foreseeable future, in terms of how schools operate and in 


terms of the physical environment.  


 


This has implications for how things are done from now on. From how pupils 


move around the school, to how lessons are taught and learning takes place, 


to how hygiene and cleaning is arranged- many aspects of school life will 


look different as schools endeavour to keep safe their pupils and staff and 


the school environment COVID-secure.    


 


Wellbeing and Equity 


 


All children, young people and adults – parents, teachers and support staff-


will have been affected in some way by the pandemic. Confinement, 


restricted social interaction, illness, bereavement, unemployment, poverty 


and food insecurity, financial worries, media reporting of the virus, will all 


have made their mark to varying degrees on individuals, families and 


communities.  


 


Whilst some may have managed some recovery, others will still be suffering 


the harsh consequences of Coronavirus on their physical and emotional 


health, family life, finances and employment status.  


The EIS has been clear that school closure and lockdown have wreaked the 


most damage upon children and families who are most disadvantaged by 


societal inequality, this having been well documented by researchers, press 


and media in recent months and weeks. With this in mind, we are of the firm 


view that education recovery must prioritise the needs of those children and 


young people whose circumstances at home rendered their families less 


able to support them with remote learning while schools were closed.  
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Any additional resources, including staffing where available, should be 


channelled towards helping those children and young people in particular to 


recover lost ground.  


 


It has been well documented, also, that COVID-19 has had a 


disproportionately high impact on people from BAME backgrounds to varying 


extents in different parts of the UK, both in terms of likelihood of infection and 


death rates. Schools should be sensitive to the possibility that children and 


young people from BAME backgrounds and their families have been affected 


by COVID-related illness and bereavement and/or may be experiencing 


higher levels of anxiety related to infection risk. 


 


Education Recovery 


 


The EIS has been influential in setting the national priorities for education 


recovery through its contributions to the CERG and associated working 


groups. Consequently, in its Coronavirus (COVID-19): Curriculum for 


Excellence in the Recovery Phase guidance , the Scottish Government and the 


stakeholders who are part of the national Education Recovery Group advised 


that schools should: 


 


• ‘prioritise the physical, mental and emotional wellbeing of children and 


young people, practitioners and families;  


• recognise that ‘children and young people from disadvantaged 


backgrounds may have faced multiple barriers to learning over the 


period of the school closures’;  


• ‘applying the principle of equity, consider how to provide additional and 


appropriate support where it is most needed in order to maximise 


engagement with learning and continue the work to close the poverty 


related attainment gap’.  


Health, safety and wellbeing, and the principle of equity, therefore, must be 


of paramount importance during this phase of education recovery. This has 


significant implications for the curriculum and pedagogy- what and how 


teachers teach and children and young people learn. 


  



https://www.gov.scot/publications/coronavirus-covid-19-curriculum-for-excellence-in-the-recovery-phase/

https://www.gov.scot/publications/coronavirus-covid-19-curriculum-for-excellence-in-the-recovery-phase/
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Planning for Learning 


 


As under normal circumstances, the EIS is clear that teachers’ planning for 


learning is a tool to aid them in their preparation of learning and teaching, 


and to support professional dialogue among colleagues with regards to this. 


Planning documentation should be designed and handled with this key 


priority in mind.  


 


Primarily for teachers’ own use, any associated planning template should be 


bureaucracy-light, and should neither be a generator of unnecessary 


workload nor an accountability tool. Neither class teachers nor colleagues 


who have management responsibilities have time to dedicate to onerous 


planning regimes at a time when the priority in schools must be the wellbeing 


of pupils and staff alike.  


 


In the event that planning processes or associated paperwork, particularly 


relating to forward planning, are found by members to be overly bureaucratic 


and generators of unnecessary workload, this should be raised with the 


management of the school in the first instance. In doing so, members may 


find it useful to refer to (cite the most recent advice re TB and DFM statement 


re bureaucracy). If necessary, the School Rep and/ or Local Association 


Secretary can assist in helping the school to reach a collegiate and 


bureaucracy-light solution.    


 


Collegiate Activities 


 


As under normal circumstances and as was the case during the period of 


school closure, it is important that colleagues are able to work together to 


reach solutions to the many challenges that maintaining safety and providing 


opportunities for quality learning and teaching in the context of COVID-19 


present.  


 


Whilst collegiate activities that reflect the key Education Recovery priorities 


continue in accordance with school Working Time Agreements, this should 


be in adherence to the current public health advice around physical 


distancing and hygiene, and with teachers wearing face coverings should 
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they choose this. Where it is not possible to comfortably maintain physical 


distancing for collegiate activities, these should be done using virtual means.  


 


Setting Priorities 


 


The wellbeing of pupils, teachers and families is to be at the forefront of all 


school-based decision-making during this initial period of education 


recovery. 


 


The Scottish Government guidance on education recovery advises that 


schools should set out:  


 


‘…a clear statement of intent to prioritise the physical, mental and 


emotional wellbeing of children and young people, practitioners and 


families. Recognition that good health and wellbeing is fundamental to 


ensuring that children and young people can engage effectively in their 


learning.’ 


 


Communication to staff and parents should have this emphasis and it should 


be reflected in all school-based planning and decision-making in which 


teachers should be fully involved. The Empowered Schools agenda, with 


collegiate working at its heart, remains live. 


 


Schools should not expect to nor feel under pressure to begin the new 


session’s learning as it would any other. Streamlining of priorities is 


encouraged while children, young people, teachers and support staff are 


reconnecting with school life.  


 


The Scottish Government guidance goes on to state that: 


 


‘…focusing on learning across literacy, numeracy and health and 


wellbeing will be the initial priority with increasing learning experiences 


across all four contexts of learning. Cross curricular linked themes can 


help learners’ experiences and activities across the BGE and senior 


phase.’ 


 


It recommends that time is specifically earmarked for  







8 
 


 


‘…maximising opportunities for communications and dialogue with 


children, young people and their families and continuing to build 


relationships and resilience. Benefits of play and outdoor learning will 


be factored into learning plans - including opportunities for learners to 


be physically active, to enjoy and learn about their natural 


environment, and to relax.’ 


 


With this in mind, teachers should plan to provide time for talking, 


socialisation, building resilience, play and outdoor learning, for all pupils.  


 


Planning at school level should also take account of the need to ensure 


regular contact for children and young people with a key adult within the 


school who knows them well. The Education Recovery Guidance 


recommends that this should be:  


 


‘to talk about their wellbeing; to share experiences during lockdown, 


including successes and challenges; to offer compassion and 


individual support as required; and to support engagement with 


learning’. 


 


Consideration of how this priority can be delivered will be required.  


Additional staffing, should it be available, would be one way of approaching 


this, by enabling smaller classes and the provision of more one-to-one 


support by class teachers and/or assigning new staff to this specific role.  


 


Opportunities for children and young people to share and discuss their 


feelings could also be built into the school day, through talking and listening 


activities such as, check-in, circle time, bubble time or talk time.  Where these 


activities require one-to-one interaction with pupils, they should be 


conducted in an area in which physical distancing can be applied.   


 


Schools may also wish to consider how access to school counsellors and 


their partnerships with third sector organisations might assist them in 


addressing this aspect of children’s wellbeing needs in the coming months.    
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The Refreshed Narrative for Curriculum for Excellence is a practical tool that 


may be useful in supporting teachers’ planning of learning during the 


Recovery Phase. 


 


Breaktimes and Lunchtimes 


 


Whilst schools may have made adjustments to school start and finish times 


in the interests of maintaining physical distancing, it is important that pupil 


and staff break-times and lunchtimes are at least preserved and possibly 


even lengthened to enable opportunity for children and staff to reconnect 


with peers and colleagues, albeit with restrictions related to distancing, etc. 


in place; and to allow extra time to help manage physical distancing in 


relation to toilets, cafeteria, staff kitchen and water-cooler access.  


 


Tackling Inequality, Promoting Equity 


 


The EIS advises that in planning for all learning activities, teachers should 


also take account of any information that the school has been able to gather 


on the equity impact of school closure and lockdown, and the implications of 


this for learning activities, resources to be allocated and the organisation of 


any additional support to the pupils who have been most disadvantaged in 


recent months.  


 


This priority is reflected in the Education Recovery Guidance in which 


schools and teachers are encouraged to recognise that: 


 


‘…children and young people from disadvantaged backgrounds may 


have faced multiple barriers to learning over the period of the school 


closures. Applying the principle of equity, consider how to provide 


additional and appropriate support where it is most needed in order to 


maximise engagement with learning and continue the work to close 


the poverty related attainment gap.’ 


 


Whole-school recovery planning and teachers’ individual planning should 


feature provision for children which takes account of the poverty-impact of 


COVID-19.  


 



https://scotlandscurriculum.scot/
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COVID-secure Classrooms 


 


Layout and Seating for Teachers 


 


The Scottish Government advises that a 2m distance should be maintained 


whenever possible between adults and children whilst indicating that this 


may be less achievable when working with younger Primary school children 


or those of any age group with complex additional support needs.  


 


The EIS is clear that 2m social distancing between teachers and pupils 


should be observed in all situations unless a risk assessment has identified 


other appropriate mitigations that can be safely applied in circumstances 


where 2m distancing is not possible.  


 


With this in mind, teachers should have a designated space within the 


classroom, that is 2m apart from all pupils, from where they teach their 


classes. Pupils should be clearly instructed not to enter this space and other 


means of seeking the teacher’s attention/ help identified. Younger children 


and those young people who have greater difficulty remembering/ following 


instructions will require repetition and possibly further visual reinforcement 


of this rule.  Neither should teachers go into the space where pupils are 


seated or standing at learning stations. If teachers do need to step into the 


area where pupils are situated, this should be for no more than 15 minutes 


otherwise a face covering should be worn, if not being worn already.   


 


It may be helpful to tape out the teacher’s zone(s) on the floor so that pupils 


can see the space marked out rather than be required to estimate 2m. A 


good pedagogical approach would be to talk with the young people about 


why this and the wearing of face coverings in some circumstances is 


necessary in the context of infection risk. 


 


Layout and Seating for Learners 


 


Prior to COVID-19, many classrooms were set up to enable collaboration 


among learners, with seating either in groups or pairs to encourage this.  The 


Scottish Government advice is that there is no need to alter this in the 


Primary school context where, according to the scientific advice, ‘there is no 
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requirement for physical distancing between children’. Consideration, 


however, should be given to ensuring that children are seated side by side, 


facing forwards, rather than sitting face-to-face. 


 


Aside from the physical positioning of desks, chairs and learning stations in 


the classrooms, in the interests of creating a calm classroom environment 


and promoting positive behaviour, teachers should give consideration to 


where children and young people sit in relation to one another, and in relation 


to the designated teaching space/zone, within the classroom. Some children 


benefit from being seated close to/away from particular peers; others benefit 


from being closer to the teacher, particularly if they have visual or hearing 


impairment, or if they require regular reassurance from the teacher. 


 


The EIS has based this advice on the current Scottish Government advice 


but maintains a watching brief on emerging evidence in relation to the 


transmission of COVID-19 among and from children of all age groups. With 


this in mind, the advice that we provide relating to physical distancing among 


children may be subject to change in the future.  


 


Equipment and Resources 


 


School risk assessments will have determined the extent to which pupils will 


share resources and equipment, or have sets of resources for their sole use, 


and any mitigation measures required such as cleaning or quarantining for 


the recommended 72 hours of resources and equipment. In some situations 


where resources require to be shared, pupils should be able to clean those 


that they have touched after use. Teachers should demonstrate from their 


teaching spaces/ zones, how this should be done.  


With restrictions upon access to the wider classroom space, teachers will 


wish to encourage pupils to take responsibility for organising any resources 


that they will use- getting these out and putting them away after use. Such 


approaches are in common use in many schools and will be familiar to 


teachers and pupils alike.  


 


Where children need to move about within the classroom to access a shared 


resource, this should be organised to minimise congregation around the 


point of access to the shared resource.  
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Given the need to prioritise health and safety, teachers should give extra-


careful consideration to which equipment and resources will be used in their 


lessons, as they plan for learning. Only those which are essential for the 


lesson should be used for the time-being, and where disposable materials 


can be used, this should be considered. 


 


In the early stages of primary where a play based approach is being adopted, 


careful consideration should be given to the toys and equipment in use.  


Resources should be used which are easy to clean and cleaning 


arrangements in place to ensure that they are cleaned on a daily basis or if 


in a communal play area, when groups of children change.  Timetabling for 


access to communal play areas will have to reflect the cleaning schedule in 


place. 


 


Resources such as sand and water and playdoh should only be used by 


consistent groupings of children and should form part of relevant risk 


assessments.   


 


Children at this time should be discouraged from bringing transitional objects 


from home to school.  However, where this is deemed necessary to support 


transition from nursery to primary one or even to support transition between 


stages, careful consideration needs to be given to how this can be managed 


safely.  Where these arrangements are being considered, it may be helpful 


to involve the children in the planning so that they develop their 


understanding of the importance of the risk mitigation measures being 


adopted and why these special objects  cannot be shared with peers in the 


current context. 


The Scottish Government guidance makes it clear that  


 


‘…schools may consider making use of the ELC models of managing 


children’s interactions and appropriate mitigations, where appropriate, 


particularly when adopting a play based approach.’ 


 


Further information on the considerations around risk assessments when a 


play based approach is being adopted can be found in the Scottish 



https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/pages/limiting-childrens-contacts/
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Government guidance for Early Years settings and in the EIS Additional 


Advice on managing the risks of Covid-19 for Early Years Teachers. 


 


Making Use of Technology 


 


Some of the practical difficulties posed by physical distancing, hygiene and 


quarantining requirements might be overcome through the use of 


technology, though it is understood that the extent to which schools can rely 


upon this will depend on both the availability of hardware and internet 


connectivity.    


 


Where provision allows suitable ICT access for pupils, there are a range of 


digital platforms that might be useful and which pupils and teachers became 


more familiar during the period of school closure- GLOW, Microsoft Teams 


and Zoom were some of those that were being used by schools across 


Scotland in line with local authority and school protocols.  


 


Where schools and teachers wish to continue or begin to use such options, 


this should be within existing protocols, and should take account of the fact 


that some children and young people have less experience of using digital 


platforms than others, many having been unable to participate in this type of 


learning experience during lockdown because of home circumstances. It 


should also be borne in mind that teachers have varying degrees of 


confidence in using this kind of technology and many are likely to require 


professional learning in this area. 


 


Some schools/ teachers already encourage the use of smartphones by 


pupils within clear protocols, to aid learning. Such an approach might be 


helpful in enabling pupil research, peer collaboration and communication 


with the teacher through class WhatsApp groups and such like. Once again, 


where such approaches are being considered, thought should be given to 


equity and the need to ensure that all pupils have full access to the learning 


activities that are being planned. No child or young person should be unable 


to participate as a result of not having a smartphone or sufficient mobile 


phone data. Where either of these is the case, sensitivity and an alternative 


approach that avoids stigma will be required either for the whole class or for 


individual children and young people who are at risk of missing out.  



https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/pages/limiting-childrens-contacts/

https://www.eis.org.uk/Coronavirus/EarlyYearsRisks





14 
 


 


Interacting with Pupils 


 


All interactions between pupils and teachers should be conducted with the 


appropriate guidance on health, safety, wellbeing and equity, and risk 


assessment mitigations, in mind. This should be the case in terms of how: 


• pupils are welcomed into the classroom and dismissed at the end of 


the school day 


• teachers settle children in the classroom environment 


• instructions, explanations and practical demonstrations are given 


• additional support is provided 


• learning is assessed 


• discipline matters are handled.  


Welcoming children and dismissing them at the end of the school day 


 


Traditionally, Primary school children are welcomed at the beginning of each 


school day by their class teacher, bringing their line into the school building.  


Similarly, at the end of the school day, those children, who are not travelling 


on school transport, are dismissed by the class teacher into the care of a 


parent/carer.  


 


These arrangements may need to be reconsidered in light of the requirement 


to physically distance.  Arrangements should be put in place for 


parents/carers to drop off and collect children and young people which 


ensure that large gatherings of people are avoided and that physical 


distancing between adults and children of different groupings can be 


maintained.   


Particular regard will also require to be given to safety arrangements around 


the dismissal of the youngest children in primary schools and sufficient time 


built into arrangements made, to ensure that this can be done in a calm 


environment.  Clear communication of the drop off and collection 


arrangements will help to manage expectations of parents/carers.  


 


Children in infant classes, as well as children with additional support needs, 


may require assistance in the removal of outdoor clothing and footwear on 
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arrival at school and in preparing to go outside at breaks and the end of the 


school day.  In light of the requirement to physically distance, consideration 


should be given to how this support can be provided.  This might involve the 


assistance of peers or where appropriate, of older siblings within the same 


setting.  Alternatively, consideration could be given to whether it is necessary 


to change footwear in the current circumstances.  Where teachers and/or 


support staff are required to provide direct support and where physical 


distancing cannot be maintained, consideration should be given to the 


wearing of a face covering. 


 


Settling classes 


 


In addition to the arrangements for welcoming pupils, the school’s 


arrangements for managing the movement of pupils around the school may 


also require to change as a result of the physical distancing requirements.  


 


For example, in circumstances in which a class of children may ordinarily 


have moved to another classroom to receive specialist input from another 


teacher, consideration may be given to restricting the movement of the 


children and instead, moving the specialist teacher to that class.  Where this 


is the case, consideration will require to be given to how teaching resources 


will be safely transported and to how teaching zones, including teachers’ 


desks, chairs, computers etc will be cleaned after each use. 


 


Whatever the arrangement, teachers should give consideration to how they 


will greet their pupils, in the interests of promoting positive relationships and 


behaviour during the Recovery Period as children and young people get 


used to being back in school and as many will be overcoming COVID-related 


trauma. 


 


It might be that a quick, friendly check-in with each pupil would help here; or 


a ready wellbeing reckoner using hands-up or thumbs up/thumbs down so 


that children get the chance to express how they’re feeling. The use of 


erasable whiteboards for this and other purposes could be useful- each pupil 


supplied with their own, plus markers and wipes. Through means such as 


these teachers are able to gain quick insight into how pupils are feeling and 
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who might require some extra encouragement or support in the course of the 


school day.  


 


Gesture, eye contact and where possible facial expression in addition to 


spoken words of encouragement, or digital messaging if classes are suitably 


equipped, will be key ways of providing this additional encouragement to 


individual pupils whilst maintaining physical distance. The role of learning 


assistants/ support assistants will be important here, also.  


 


Giving instructions, explanations and demonstrations 


 


For the period that teachers are restricted in their ability to move among 


pupils in their classes, traditional methods of giving instructions will continue 


to be essential:  


• verbally giving instructions and repeating them patiently, whether for 


the whole class or for individuals until all pupils have understood and 


followed them;  


• writing instructions/ placing symbols on the board or other signposting 


area to reinforce instructions or make them accessible to pupils with 


hearing difficulties. 


Teachers may also wish to encourage pupils to help their peers to follow 


the teachers’ instructions.  


 


The same advice applies to explanations of concepts and demonstration 


of skills. Teachers will be required often to deliver these from their 


designated teaching spaces/ zones. Where appropriate, the use of visual 


aids such as props, and images and diagrams projected onto screens 


might be helpful. Teachers could also consider using audio-video material 


to help deliver and reinforce explanations under these circumstances.  


As far as possible, teachers should avoid reverting to traditional ‘chalk 


and talk’ methodology, encouraging active listening and participation 


among pupils and students through dynamic whole class group work. 


 


Explanations and demonstrations can be peppered with questions as a 


means of keeping pupils engaged. Questions should be varied in type 
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with higher order, open questions included and posed to pupils on a 


differentiated basis.  


 


Pupils should also be encouraged to ask questions and could be asked 


to explain concepts in their own words either to the class or to those sitting 


close by them following the teacher’s exposition. The use of erasable 


whiteboards and tablets could be helpful in enabling pupils to feed back 


to the teacher through visual and digital means as explanations and 


demonstrations are underway.  


 


Use of voice 


 


As far as possible, children and young people should be encouraged not 


to raise their voices when in the classroom or indoor space in order that 


the teacher or anyone else who is speaking to the class is audible without 


having to raise their voice. This is to minimise the number of airborne 


particles and droplets within the space. Using ‘partner’ or controlled 


‘classroom’ voices will also help in creating and maintaining a calm 


atmosphere in the room. 


 


Pace  


 


As children and young people acclimatise to a different version of school 


life and new routines, it is likely that simple steps may take longer to be 


followed. Teachers should be comfortable with this and should not feel 


pressure to rush their pupils through activities. Learners should be given 


sufficient thinking time in which to formulate answers to oral questions or 


approaches to problem-solving. In the interests of wellbeing, in some 


cases, the usual pace of classroom activity will require to be slower. 


 


Teachers should be confident in applying their judgement in relation to 


determining the pace of all classroom activities, taking account of current 


priorities around health, safety and wellbeing, and the needs of individual 


and groups of pupils within that context. 
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Practical Activities and Subjects 


 


The Scottish Government Guidance on the reopening of schools makes 


clear that practical ‘hands on’ learning activities may not be able to occur 


on the basis that they would normally and that teachers may have to adapt 


some aspects of their approach to these activities in the interests of 


safety.  


 


Many such activities are likely to take longer, from planning to take 


account of any obstacles, setting up equipment, delivery and clearing up 


and cleaning equipment after use. 


 


The Scottish Government Guidance makes it clear that teachers in the 


primary setting can plan for children to work together on practical 


activities.  


 


SSERC has produced guidance on carrying out practical work in 


Sciences and Technologies for Early, Primary and Secondary levels, 


including links to resources.  


 


Education Scotland is still in the process of preparing guidance on safe 


practice in PE and has indicated that guidance on safe practice in Home 


Economics will be available in the Autumn. 


Scientific and medical advice around how activities such as singing, 


talking at volume, for example, in theatre performance, or playing 


wind/brass musical instruments can be managed safely is still being 


developed. The Scottish Government advice is clear that these 


activities should be avoided during the initial return to schools.  


Learning can continue in Music using other instruments where possible, 


in theory and composition. The use of digital technology could be useful 


in enabling learning to continue in Music. 


 


Similarly in Drama, learning can continue for example, in theory, script 


writing, props creation by individuals, and stage and set design.   


  



https://www.sserc.org.uk/health-safety/covid-19-and-practical-work/
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Outdoor Learning  


 


In the interests of risk mitigation and wellbeing, schools may wish to 


consider the increased use of outdoor space, as advised by the Scottish 


Government guidance.  


 


Suitable facilities may include school playgrounds, local greenspaces 


and/or community areas. Risk assessments should include any activity 


that will take place outdoors. Any of use outdoor spaces should involve 


coordination of activities to ensure there is sufficient space for all pupils 


at any one time. 


 


On days when the weather allows, teachers may wish to take their classes 


outside to work on activities that would normally be done indoors but 


which could easily be transferred outside. Alternatively., lessons could be 


planned that use the outdoors as a stimulus and basis for the learning. 


Such learning activities may be less dependent on fine weather as long 


as children and young people- and teachers- have the necessary clothing.  


 


For any outdoor learning that requires it, an appropriate cleaning regime 


should be introduced along with appropriate bins for disposal of any 


rubbish and hand washing stations/sanitiser to ensure hygiene. If outdoor 


equipment is being used, the Guidance makes clear that schools should 


ensure that multiple groups do not use it simultaneously, as well as 


considering appropriate cleaning between groups of children using it. 


 


In planning for outdoor learning, consideration should be given to the 


needs of children and young people to ensure that they are not 


disadvantaged.  


 


The Outdoor Learning Directory provides links to a variety of resources 


that can be filtered by subject area and curriculum level. Support and 


guidance on risk assessment can be found on the Going Out There 


framework . 


 


 


 



https://outdoorlearningdirectory.com/

https://www.goingoutthere.co.uk/

https://www.goingoutthere.co.uk/
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Teaching about Coronavirus 


 


It is always important for learners to understand the context in which they 


live and learn.  


 


Teachers should give consideration to the opportunities that there may be 


for children to learn about the behaviour of the COVID-19 virus, 


transmission of the infection, and about the measures that are in place to 


reduce transmission, such as social distancing, cough and hand hygiene, 


and the wearing of face coverings.  


 


Learning around these areas could feature in Science and Health and 


Wellbeing activities; parallels could be drawn with other global pandemics 


and their impact in History; and the subject matter could be approached 


creatively through Writing, Music and Art activities. 


 


Differentiation 


 


As under normal circumstances, teachers should consider how learning 


activities will be tailored to be inclusive of all learners and differentiated 


accordingly by stimulus; or by the level of support given in terms of 


scaffolding of learning, additional instruction, peer support or learning 


support; or by outcome.  


 


Providing Support in the Classroom 


 


In the current conditions, teachers will require to consider how follow-up 


support to their whole-class/ whole-group explanations and 


demonstrations can be provided.  


 


Teachers can, of course, repeat explanations verbally, as appropriate.  


Where children have access in school to digital hardware such as tablets 


and PCs, they could be directed to further audio-visual material for the 


purposes of revisiting or reinforcing concepts.  


 


Where pupils have specific additional support needs, appropriate 


supports will require to be in place taking account of the child’s individual 
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needs and in accordance with the outcomes of all relevant risk 


assessments.  


 


Where adults- either teachers or support staff- are unable to maintain 2m 


distance from pupils who require additional support with their learning, 


then the wearing of face coverings should be considered.  Where that 


face-to-face interaction is for a sustained period (about 15 minutes or 


more), a face covering should be worn. A similar approach may be 


necessary for the youngest children in the Primary context for which the 


Scottish Government has suggested that the guidance referred to above 


and written for the ELC context may be useful.  


 


Where children with more complex additional support needs require staff 


to be in close physical contact, for example in the provision of personal 


care, the wearing of PPE may be required. 


 


Additional Support for Learning  


 


Children and young people with identified additional support needs will 


require continued support with their learning. Arrangements for providing 


this should be carefully considered in light of public health measures and 


appropriate mitigations put in place to protect children and any adults who 


will be supporting them.  


 


Where necessary, in seeking to prioritise need and the allocation of 


resources, including staffing, consideration should be given to the extent 


to which individual children and young people were impacted by school 


closure and lockdown and any associated gaps in their learning. Given 


the high correlation of poverty and incidence of additional support needs, 


the equity principle will be important here. 


Where class teachers are working with learning/support assistants or 


ASN/SfL Teachers, consideration should be given to how they will 


maintain 2m distance from one another at all times and how physical 


distancing or other mitigations will be maintained to enable young people 


to receive the support that they need.  


 



https://www.gov.scot/publications/excellent-equity-during-covid-19-pandemic-strategic-framework-reopening-schools-early-learning-childcare-provision-scotland/pages/1/
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In some circumstances, the use of ICT may be of benefit to young people 


with additional support needs as an alternative or partial alternative to 


one-to-one support. 


 


Peer Learning and Collaboration 


 


Pupils can also be encouraged to support their peers with their learning 


in the Primary context in the usual ways through paired and group work. 


Messaging apps on tablets, PCs and smartphones where such use is 


permitted, could aid this process. 


 


Assessment and Feedback 


 


The usual close working between teachers and pupils where teachers sit 


with or stand beside pupils to coach them in their learning, assess their 


progress and provide feedback, cannot occur as it usually would at this 


time.  


 


This requires to be considered in planning how assessment will be built 


into sequences of learning and alternative methods of assessment and 


providing feedback identified where physical distance cannot be 


maintained between teacher and pupil.   


 


With this in mind, teachers should think about using verbal means where 


possible in order to gauge how learners are progressing- for example, 


asking for oral rather than written explanations from pupils, or by 


encouraging pupils to read out shorter pieces of their writing to the 


teacher, and verbal feedback as appropriate provided to the pupil rather 


than written feedback in jotters. 


 


Where written work is essential, consideration could be given to this being 


produced and sent to the teacher digitally as occurred during the period 


of school closure and lockdown. This would require schools to be 


adequately equipped with digital hardware and internet connectivity.  


 


Pupils could also submit jotter work for teachers to look at following a 


period of quarantine, 72 hours being the recommended timespan for this. 
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On returning jotters to pupils, the same amount of quarantine time would 


be required after the teacher has touched the jotters or other written 


scripts. This is a less practical approach if feedback is required relatively 


quickly. Digital or verbal means would be better in this case. Any contact 


with pupils’ jotters or other hard-copy assessment evidence should be 


preceded and followed by thorough hand-washing.  


 


Self and Peer Assessment 


 


As per good formative assessment practice, learners should also be 


taught and supported to self-assess their work using the agreed success 


criteria. Such an approach deepens learning by encouraging 


metacognition, gives learners greater ownership of their learning and 


promotes independence.  


 


This could be done at key stages throughout the learning activity, with 


opportunities provided to tell/ show the teacher their progress using 


erasable whiteboards or other visual signal. Coloured card or paper could 


be used to traffic-light learner’s progress through a learning activity as 


judged through self-assessment. 


 


The same principles of formative assessment apply to peer learning. 


Pupils can also be encouraged to look at one another’s work and provide 


feedback either orally, in writing or using symbols, based on the success 


criteria for the activity. The use of technology could enable this in some 


circumstances; in others, pupils could read parts of their writing to peers 


and verbal feedback could be provided; in others pupils might read the 


work without touching the page and provide verbal feedback.  


 


This approach benefits both the peer assessor who learns more deeply 


in the process, and the learner whose work is being evaluated who will 


often find advice and explanations from peers very helpful in enhancing 


their understanding of ideas, concepts and skills development and 


application. The value of helping one another is also critical to promoting 


positive relationships and behaviour and to fostering a sense of 


community in the classroom and the wider school on the basis that 


education is a social, collective endeavour.  
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Recovering Lost Ground 


 


Schools and teachers will be keen to identify any gaps in children and 


young people’s learning and to seek to address these. In the initial 


recovery phase, Literacy and Numeracy in addition to Health and 


Wellbeing, are to be prioritised.  


 


This, together with the principle of equity should be borne in mind when 


decisions are being made about how resources, including any additional 


resources such as staffing, are to be allocated and deployed. 


 


Teachers may wish to make use of learning resources prepared by 


Education Scotland- originally for the purposes of Blended Learning- to 


help learners recover lost ground either in class or at home as 


appropriate.  


 


Promoting Positive Behaviour and Relationships, and Managing 


Discipline  


 


Schools should have reviewed their policies in relation to promoting 


positive relationships and behaviour, and managing discipline in the 


context of aiming to make the school environment COVID-secure.  


 


Practices which would have commonly occurred pre-COVID such as 


close one-to-one Behaviour Support coaching or the use of ‘On Target’ 


or ‘Behaviour Cards’ which pupils take home for daily parental checking 


and signature, and regular signing by class teachers, PTs/DHTs/HTs, will 


require rethinking and other methods of supporting young people to 


achieve positive behaviour and good relationship with peers and staff, 


identified. 


 


One-to-one interactions with pupils will need to be conducted at a safe 


2m distance. Consideration will require to be given to how and where 


class teachers, PTs/DHTs/ HTs and Pupil Support staff can manage this. 


Larger, less confined spaces such as corridors, empty classrooms, larger 


offices could be used. 



https://education.gov.scot/improvement/learning-resources/global-responses-to-learning-at-home/
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In using techniques such as ‘Behaviour Cards’, teachers would still be 


able to discuss targets and progress with young people. It may be 


possible in some cases for children to be instructed to fill in cards 


themselves having been directed by the teacher as to the content and 


under physically distanced supervision. Other possibilities might be the 


use of SEEMIS or other digital platform to track the behaviour of pupils 


who require additional support throughout the day, with a view to this 


being texted or emailed to parents daily. Phone calls by PTs/ Pupil 


Support/SMT would be another possibility. 


 


Given the Scottish Government Guidance that the number of interactions 


for children and young people per day should be kept to a minimum, and 


that play and socialisation are critical to recovery, and in light of the 


difficulties around travel as a result of the current public health 


restrictions, detention either during the school day should be very 


carefully considered and where alternative sanctions are possible, these 


should be considered.  


 


 


GIRFEC, Guidance and Pastoral Care 


 


The strong emphasis on wellbeing means that there is likely to be much 


GIRFEC-related activity in schools and with multi-agency teams.  


 


All associated arrangements should be made with public health 


imperatives in mind, both regarding one-to-one meetings and 


conversations with children and young people, and meetings with other 


professionals such as Educational Psychologists and Social Workers.  


2m distancing should be maintained between pupils and teachers who 


are providing them pastoral support. If for any reason this is not possible, 


and particularly where the interaction is likely to be for more than 15 


minutes in an enclosed space, face coverings should be worn where they 


are not being worn already.  


 







26 
 


Where physical distancing cannot be comfortably maintained for larger 


meetings and in the interests of minimising the number of visitors to 


school buildings, virtual meetings should be considered.  


 


Homework and Out of School Learning 


 


The key priorities of the Recovery Curriculum – wellbeing, equity, and 


health and safety, should be borne in mind in relation to decisions around 


homework- whether it should be given at all; and if it is to be given, what 


and how much. 


 


Some questions to consider: 


• Should homework be a priority at this time? 


• How well will it benefit children’s wellbeing and learning at this time? 


• Are families in a good position to support children with homework 


at this time? 


• How will children from disadvantaged backgrounds be able to 


engage with the homework activities? Can they participate equally 


to their more affluent peers? 


• How will resources be provided and collected in safely? 


• How will feedback on homework be provided safely and 


meaningfully?  


• Will the setting, collection and provision of feedback on homework 


take up valuable class time? 


• Are there activities which can be encouraged which require little 


resource and upon which class lessons are not dependent?  


Teachers are advised to discuss such questions with their colleagues, 


ideally in arriving at a whole-school, collegiate decision about an 


approach to homework during the recovery period that sensibly and fully 


takes account of the current context and priorities. 
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Assemblies 


 


The Scottish Government advice is that large group gatherings, including 


assemblies, should not take place at this time.  


 


Where schools wish to focus on particular themes on a whole-school 


basis or with key ages and stages, this should be done on a class by 


class basis. In the interests of minimising unnecessary movement around 


the school, any themed activity that might have featured in an assembly 


should take place within the classrooms that class groups would 


otherwise be in at that time.  


 


Extra-curricular Activities 


 


Risk assessments and consideration of the priority principles of equity, 


wellbeing and focus on Literacy and Numeracy, should occur in deciding 


whether to resume or set up lunchtime or after-school activities for pupils. 


 


School Trips 


 


The Scottish Government has published updated advice on School Trips 


(add link). 


 


Domestic school visits and trips 


 


The Scottish Government advice is as follows for non-residential trips 


within Scotland: 


 


‘In the autumn term, if they wish to, schools can resume non-


overnight domestic educational visits, as long as all risk 


assessments and information gathering…have been undertaken and 


used to reach a robust, evidence based decision on the balance of risk 


involved in the trip going ahead.’  


 


Due to the greater risk of transmission on a school trip which includes an 


overnight stay away from the place of normal residence, involving 
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children, young people and adults from different households and families 


mixing and sharing facilities, and the risk of local outbreaks and the 


imposition of local  restrictions at short notice, the Scottish Government 


guidance is that residential domestic school trips are not 


recommended at this time.  


 


International educational visits 


 


The Foreign and Commonwealth Office continues to advise against all 


but essential travel to most countries, except for a number of destinations 


with whom the UK Government has agreed a reciprocal air bridge policy. 


The arrangement is subject to change at short notice, meaning that 


people who travelled in good faith to countries on the “no quarantine” list, 


are subjected to a change of policy while out of the UK, meaning they 


have to quarantine for 14 days on their return.   


 


Adding to the risks inherent in domestic residential trips (as outlined 


above) there is also the risk of taking a group of pupils and teachers 


abroad and potentially having to remain in that country for longer than 


planned or having to undertake an unplanned quarantine on return. Such 


an outcome would impact significantly, not just on pupils and their 


families, but on teaching staff who would be unable to attend work.  


 


Furthermore, it is also unlikely that travel insurers would provide cover in 


respect of COVID-19 for any new or pre-planned international visits 


currently.   


 


As a result, the Scottish Government continues to advise against 


schools undertaking international visits at this time.    
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What’s this guidance for?



This guidance is intended to provide EIS members in Secondary Education with some key principles in relation to curricular and pedagogical approaches within COVID-secure teaching environments and in the context of education recovery.



The advice is not intended to be all-encompassing. Teachers working with their own pupils and their own colleagues will use their judgement in determining what to teach and will arrive at solutions, in many cases involving pupils in this process, to overcome some of the practical challenges that COVID-19 presents in terms of conducting normal classroom interactions. The age and stage of pupils will be key in determining how such challenges are to be overcome.



The guidance is intended to be iterative and subject to change as more is learned about adaptations that members are making to pedagogy in the weeks and months ahead while the threat of the virus remains.



It is generic in nature. Subject-specific guidance has been/ is being prepared by Education Scotland and other stakeholders in relation to learning and teaching in the context of COVID-19 risk.



Background



The reopening of schools and the return to classrooms after the period of school closure and the summer break has been welcomed by thousands of young people and teachers, albeit with some concerns, across Scotland. They have missed school.



School and school life offer a structure, certainty and social interaction that the COVID-19 pandemic disrupted from March until June of this year. The temptation as schools have been opening their doors and ringing the bell to signal the start of the 2020-21 school session might have been to resume the usual business of school life and set in motion all the usual activities of a new term and a new school session.



Session 2020-21, however, cannot be business as usual. Schools may have reopened but COVID-19 has not disappeared, the risk is still there, and the wellbeing impact of the past few months, both on pupils and staff, remains. For reasons of health and safety, in the interests of wellbeing, and in order



to address the key priorities for recovery, school life should look very different from it would under normal circumstances.



COVID-secure Schools



Essential health and safety procedures and standards required to minimise the risk of infection in schools have meant that much will be different and will remain so for the foreseeable future, in terms of how schools operate and in terms of the physical environment.



This has implications for how things are done from now on. From how pupils move around the school, to how lessons are taught and learning takes place, to how hygiene and cleaning is arranged- many aspects of school life will look different as schools endeavour to keep safe their pupils and staff and the school environment COVID-secure.



Wellbeing and Equity



All children, young people and adults -parents, teachers and support staff- will have been affected in some way by the pandemic. Confinement, restricted social interaction, illness, bereavement, unemployment, poverty and food insecurity, financial worries, media reporting of the virus, will all have made their mark to varying degrees on individuals, families and communities.



Whilst some may have managed some recovery, others will still be suffering the harsh consequences of Coronavirus on their physical and emotional health, family life, finances and employment status.



The EIS has been clear that school closure and lockdown have wreaked the most damage upon young people and their families who are most disadvantaged by societal inequality, this having been well documented by researchers, press and media in recent months and weeks. With this in mind, we are of the firm view that education recovery must prioritise the needs of those young people whose circumstances at home rendered their families less able to support them with remote learning while schools were closed.



Any additional resources, including staffing where available, should be channelled towards helping those young people in particular to recover lost ground.



It has been well documented, also, that COVID-19 has had a disproportionately high impact on people from BAME backgrounds to varying extents in different parts of the UK, both in terms of likelihood of infection and death rates. Schools should be sensitive to the possibility that young people from BAME backgrounds and their families have been affected by COVID- related illness and bereavement and/or may be experiencing higher levels of anxiety related to infection risk.



Education Recovery



The EIS has been influential in setting the national priorities for education recovery through its contributions to the CERG and associated working groups. Consequently, in its Coronavirus (COVID-19):  Curriculum for Excellence in the Recovery Phase guidance, the Scottish Government and the stakeholders who are part of the national Education Recovery Group advised that schools should:



· ‘prioritise the physical, mental and emotional wellbeing of children and young people, practitioners and families;



· recognise that ‘children and young people from disadvantaged backgrounds may have faced multiple barriers to learning over the period of the school closures’;



· ‘applying the principle of equity, consider how to provide additional and appropriate support where it is most needed in order to maximise engagement with learning and continue the work to close the poverty related attainment gap’.



Health, safety and wellbeing, and the principle of equity, therefore, must be of paramount importance during this phase of education recovery. This has significant implications for the curriculum and pedagogy- what and how teachers teach and young people learn.



Planning for Learning



As under normal circumstances, the EIS is clear that teachers’ planning for learning is a tool to aid them in their preparation of learning and teaching, and to support professional dialogue among colleagues with regards to this. Planning documentation should be designed and handled with this key priority in mind.



Primarily for teachers’ own use, any associated planning template should be bureaucracy-light, and should neither be a generator of unnecessary workload nor an accountability tool. Neither class teachers nor colleagues who have management responsibilities have time to dedicate to onerous planning regimes at a time when the priority in schools must be the wellbeing of pupils and staff alike.



In the event that planning processes or associated paperwork are found by members to be overly bureaucratic and generators of unnecessary workload, this should be raised with the management of the school in the first instance. In doing so, members may find it useful to refer to (cite the most recent advice re TB and DFM statement re bureaucracy). If necessary, the School Rep and/ or Local Association Secretary can assist in helping the school to reach a collegiate and bureaucracy-light solution.



Collegiate Activities



As under normal circumstances and as was the case during the period of school closure, it is important that colleagues are able to work together to reach solutions to the many challenges that maintaining safety and providing opportunities for quality learning and teaching in the context of COVID-19 present.



Whilst collegiate activities that reflect the key Education Recovery priorities continue in accordance with school Working Time Agreements, this should be in adherence to the current public health advice around physical distancing and hygiene, and with teachers wearing face coverings should they choose this. Where it is not possible to comfortably maintain physical distancing for collegiate activities, these should be done using virtual means.



Setting Priorities



The wellbeing of pupils, teachers and families is to be at the forefront of all school-based decision-making during this initial period of education recovery.



The Scottish Government guidance on education recovery advises that schools should set out:



‘…a clear statement of intent to prioritise the physical, mental and emotional wellbeing of children and young people, practitioners and families. Recognition that good health and wellbeing is fundamental to



ensuring that children and young people can engage effectively in their learning.’



Communication to staff and parents should have this emphasis and it should be reflected in all school-based planning and decision-making in which teachers should be fully involved. The Empowered Schools agenda, with collegiate working at its heart, remains live.



Schools should not expect to nor feel under pressure to begin the new session’s learning as it would any other. Streamlining of priorities is encouraged while young people, teachers and support staff are reconnecting with school life.



The Scottish Government guidance goes on to state that:



‘…focusing on learning across literacy, numeracy and health and wellbeing will be the initial priority with increasing learning experiences across all four contexts of learning. Cross curricular linked themes can help learners’ experiences and activities across the BGE and senior phase.’



It recommends that time is specifically earmarked for



‘…maximising opportunities for communications and dialogue with children, young people and their families and continuing to build relationships and resilience. Benefits of play and outdoor learning will be factored into learning plans - including opportunities for learners to be physically active, to enjoy and learn about their natural environment, and to relax.’



With this in mind, teachers should plan to provide time for Talking, socialisation, building resilience, play and outdoor learning, for all pupils. In Secondary schools, there should be an overview of the balance of these elements across the range of subjects that pupils study, with opportunities identified for relevant inter-disciplinary activities as appropriate.



Planning at school level should also take account of the need to ensure regular contact for young people with a key adult within the school who knows them well. The Education Recovery Guidance recommends that this should be:



‘to talk about their wellbeing; to share experiences during lockdown, including successes and challenges; to offer compassion and



individual support as required; and to support engagement with learning’.



Structures are in place to enable this within the Secondary context through Registration, Guidance and Pupil Support. Additional staffing, should it be available, would be one way of seeking to enhance wellbeing support by enabling smaller classes and the provision of more one-to-one support by class teachers and/or assigning new staff to this specific role. Schools may also wish to consider how access to school counsellors and their partnerships with third sector organisations might assist them in addressing this aspect of young people’s wellbeing needs in the coming months.





The Refreshed Narrative for Curriculum for Excellence is a practical tool that may be useful in supporting teachers’ planning of learning during the Recovery Phase.



Breaktimes and Lunchtimes



Whilst schools may have made adjustments to school start and finish times in the interests of maintaining physical distancing, it is important that pupil and staff break-times and lunchtimes are at least preserved and possibly even lengthened to enable opportunity for young people and staff to reconnect with peers and colleagues, albeit with restrictions related to distancing, etc. in place; and to allow extra time to help manage physical distancing in relation to toilets, cafeteria, staff kitchen and water-cooler access.





Tackling Inequality, Promoting Equity



The EIS advises that in planning for all learning activities, teachers should also take account of any information that the school has been able to gather on the equity impact of school closure and lockdown, and the implications of this for learning activities, resources to be allocated and the organisation of any additional support to the pupils who have been most disadvantaged in recent months.



This priority is reflected in the Education Recovery Guidance in which schools and teachers are encouraged to recognise that:



‘…children and young people from disadvantaged backgrounds may have faced multiple barriers to learning over the period of the school closures. Applying the principle of equity, consider how to provide



additional and appropriate support where it is most needed in order to maximise engagement with learning and continue the work to close the poverty related attainment gap.’



Whole-school recovery planning and teachers’ individual planning should feature provision for young people which takes account of the poverty-impact of COVID-19.





COVID-secure Classrooms



Layout and Seating for Teachers



The Scottish Government advises that a 2m distance should be maintained whenever possible between adults and young people in Secondary, though it is recognised that this may be more difficult where young people have more complex additional support needs.



The EIS is clear that 2m social distancing between teachers and pupils should be observed in all situations unless a risk assessment has identified other appropriate mitigations that can be safely applied in circumstances where 2m distancing is not possible.



With this in mind, teachers should have a designated space within the classroom, that is 2m apart from all pupils, from where they teach their classes. Pupils should be clearly instructed not to enter this space and other means of seeking the teacher’s attention/ help identified. Young people who have greater difficulty remembering/ following instructions will require repetition and possibly further visual reinforcement of this rule. Neither should teachers go into the space where pupils are seated or standing at learning stations. If teachers do need to step into the area where pupils are situated, this should be for no more than 15 minutes otherwise a face covering should be worn if not being worn already.



It may be helpful to tape out the teacher’s zone(s) on the floor so that pupils can see the space marked out rather than be required to estimate 2m. A good pedagogical approach would be to talk with the young people about why this and the wearing of face coverings in some circumstances is necessary in the context of infection risk.



Layout and Seating for Learners



Prior to COVID-19, many classrooms were set up to enable collaboration among learners, with seating either in groups or pairs to encourage this. In the Secondary context, the Scottish Government advises that distancing is encouraged, particularly in the senior phase. Mitigations suggested for schools to consider include:



· Encouraging young people not to crowd together or touch their peers is recommended.

· Adjusting class space if required, and where possible, to maintain spacing between desks or between individual young people

· Seating young people side by side and facing forwards, rather than face to face

· Avoiding situations that require young people to sit or stand in direct physical contact with others.



Aside from the physical positioning of desks, chairs and learning stations in the classrooms, in the interests of creating a calm classroom environment and promoting positive behaviour, teachers should give consideration to where young people sit in relation to one another, and in relation to the designated teaching space/zone, within the classroom. Some young people benefit from being seated close to/away from particular peers; others benefit from being closer to the teacher, particularly if they have visual or hearing impairment, or if they require regular reassurance from the teacher.



The EIS has based this advice on the current Scottish Government advice but maintains a watching brief on emerging evidence in relation to the transmission of COVID-19 among and from children and young people of all age groups. With this in mind, the advice that we provide relating to physical distancing among children and young people may be subject to change in the future.



Equipment and Resources



School risk assessments will have determined the extent to which pupils will share resources and equipment, or have sets of resources for their sole use, and any mitigation measures required such as cleaning or quarantining for the recommended 72 hours of resources and equipment. In some situations where resources require to be shared, pupils should be able to clean those that they have touched after use. Teachers should demonstrate from their teaching spaces/ zones, how this should be done.



With restrictions upon access to the wider classroom space, teachers will wish to encourage pupils to take responsibility for organising any resources that they will use- getting these out and putting them away after use. Such approaches are in common use in many schools and will be familiar to teachers and pupils alike.



Where young people need to move about within the classroom to access a shared resource, this should be organised to minimise congregation around the point of access to the shared resource, particularly in the Secondary context in light of the advice that distancing should be maintained here where possible.



Given the need to prioritise health and safety, teachers should give extra- careful consideration to which equipment and resources will be used in their lessons, as they plan for learning. Only those which are essential for the lesson should be used for the time-being, and where disposable materials can be used, this should be considered.



Making Use of Technology



Some of the practical difficulties posed by physical distancing, hygiene and quarantining requirements might be overcome through the use of technology, though it is understood that the extent to which schools can rely upon this will depend on both the availability of hardware and internet connectivity.



Where provision allows suitable ICT access for pupils, there are a range of digital platforms that might be useful and which pupils and teachers became more familiar during the period of school closure- GLOW, Microsoft Teams and Zoom were some of those that were being used by schools across Scotland in line with local authority and school protocols.



Where schools and teachers wish to continue or begin to use such options, this should be within existing protocols, and should take account of the fact that some young people have less experience of using digital platforms than others, many having been unable to participate in this type of learning experience during lockdown because of home circumstances. It should also be borne in mind that teachers have varying degrees of confidence in using this kind of technology and many are likely to require professional learning in this area.



Some schools/ teachers already encourage the use of smartphones by pupils within clear protocols, to aid learning. Such an approach might be helpful in enabling pupil research, peer collaboration and communication with the teacher through class WhatsApp groups and such like. Once again, where such approaches are being considered, thought should be given to equity and the need to ensure that all pupils have full access to the learning activities that are being planned. No child or young person should be unable to participate as a result of not having a smartphone or sufficient mobile phone data. Where either of these is the case, sensitivity and an alternative approach that avoids stigma will be required either for the whole class or for individual young people who are at risk of missing out.



Interacting with Pupils



All interactions between pupils and teachers should be conducted with the appropriate guidance on health, safety, wellbeing and equity, and risk assessment mitigations, in mind. This should be the case in terms of how:



· pupils are welcomed into the classroom

· instructions, explanations and practical demonstrations are given

· additional support is provided

· learning is assessed

· discipline matters are handled.



Settling classes



The previous practice of many class teachers being at their classroom doors at the beginning of classes to welcome pupils in and to help settle them may need to be reconsidered in light of the requirement to physically distance. The school’s arrangements for managing movement of pupils around the school may also require to change.



For example, in the Secondary context, in many circumstances, groups of young people within the BGE will remain together in the same groups within the same classroom or other teaching spaces, with teachers moving around the school. Where this is the case, consideration will require to be given to how teaching resources will be safely transported and to how teaching zones, including teachers’ desks, chairs, computers, etc. will be cleaned after each use.



Whatever the arrangement, teachers should give consideration to how they will greet their pupils, in the interests of promoting positive relationships and



behaviour during the Recovery Period as young people get used to being back in school and as many will be overcoming COVID-related trauma.



It might be that a quick, friendly check-in with each pupil would help here; or a ready wellbeing reckoner using hands-up or thumbs up/thumbs down so that young people get the chance to express how they’re feeling. The use of erasable whiteboards for this and other purposes could be useful- each pupil supplied with their own, plus markers and wipes. Through means such as these teachers are able to gain quick insight into how pupils are feeling and who might require some extra encouragement or support in the course of the lesson.



Gesture, eye contact and where possible facial expression in addition to spoken words of encouragement, or digital messaging if classes are suitably equipped, will be key ways of providing this additional encouragement to individual pupils whilst maintaining physical distance. The role of learning assistants/ support assistants will be important here, also.



Giving instructions, explanations and demonstrations



For the period that teachers are restricted in their ability to move among pupils in their classes, traditional methods of giving instructions will continue to be essential:



· verbally giving instructions and repeating them patiently, whether for the whole class or for individuals until all pupils have understood and followed them;

· writing instructions/ placing symbols on the board or other signposting area to reinforce instructions or make them accessible to pupils with hearing difficulties.



Teachers may also wish to encourage pupils to help their peers to follow the teachers’ instructions.



The same advice applies to explanations of concepts and demonstration of skills. Teachers will be required often to deliver these from their designated teaching spaces/ zones. Where appropriate, the use of visual aids such as props, and images and diagrams projected onto screens might be helpful. Teachers could also consider using audio-video material to help deliver and reinforce explanations under these circumstances.



As far as possible, teachers should avoid reverting to traditional ‘chalk and talk’ methodology, encouraging active listening and participation among pupils and students through dynamic whole class group work.



Explanations and demonstrations can be peppered with questions as a means of keeping pupils engaged. Questions should be varied in type with higher order, open questions included and posed to pupils on a differentiated basis.



Pupils should also be encouraged to ask questions and could be asked to explain concepts in their own words either to the class or to those sitting close by them following the teacher’s exposition. The use of erasable whiteboards and tablets could be helpful in enabling pupils to feed back to the teacher through visual and digital means as explanations and demonstrations are underway.



Use of voice



As far as possible, young people should be encouraged not to raise their voices when in the classroom or indoor space in order that the teacher or anyone else who is speaking to the class is audible without having to raise their voice. This is to minimise the number of airborne particles and droplets within the space. Using ‘partner’ or controlled ‘classroom’ voices will also help in creating and maintaining a calm atmosphere in the room.



Pace



As young people acclimatise to a different version of school life and new routines, it is likely that simple steps may take longer to be followed. Teachers should be comfortable with this and should not feel pressure to rush their pupils through activities. Learners should be given sufficient thinking time in which to formulate answers to oral questions or approaches to problem-solving. In the interests of wellbeing, in some cases, the usual pace of classroom activity will require to be slower.



Teachers should be confident in applying their judgement in relation to determining the pace of all classroom activities, taking account of current priorities around health, safety and wellbeing, and the needs of individual and groups of pupils within that context.



Practical Activities and Subjects



The Scottish Government Guidance on the reopening of schools makes clear that practical ‘hands on’ learning activities may not be able to occur on the basis that they would normally and that teachers may have to adapt some aspects of their approach to these activities in the interests of safety.



Many such activities are likely to take longer, from planning to take account of any obstacles, setting up equipment, delivery and clearing up and cleaning equipment after use.



In the Secondary context where physical distancing is encouraged among pupils, especially senior pupils, consideration should be given to which practical activities are possible and to how these might be managed safely while still enabling effective learning to occur.



SSERC has produced guidance on carrying out practical work in Sciences and Technologies for Secondary level, including links to resources.



Education Scotland is still in the process of preparing guidance on safe practice in PE and has indicated that guidance on safe practice in Home Economics will be available in the Autumn.



Scientific and medical advice around how activities such as singing, talking at volume, for example, in theatre performance, or playing wind/brass musical instruments can be managed safely is still being developed. The Scottish Government advice is clear that these activities should be avoided during the initial return to schools.



Learning can continue in Music using other instruments where possible, in theory and composition. The use of digital technology could be useful in enabling learning to continue in Music.



Similarly in Drama, learning can continue for example, in theory, script writing, props creation by individuals, and stage and set design.



Outdoor Learning



In the interests of risk mitigation and wellbeing, schools may wish to consider the increased use of outdoor space, as advised by the Scottish Government guidance.



Suitable facilities may include school playgrounds, local greenspaces and/or community areas. Risk assessments should include any activity that will take place outdoors. Any of use outdoor spaces should involve coordination of activities to ensure there is sufficient space for all pupils at any one time.



On days when the weather allows, teachers may wish to take their classes outside to work on activities that would normally be done indoors but which could easily be transferred outside. Alternatively., lessons could be planned that use the outdoors as a stimulus and basis for the learning. Such learning activities may be less dependent on fine weather as long as young people- and teachers- have the necessary clothing.



For any outdoor learning that requires it, an appropriate cleaning regime should be introduced along with appropriate bins for disposal of any rubbish and hand washing stations/sanitiser to ensure hygiene. If outdoor equipment is being used, the Guidance makes clear that schools should ensure that multiple groups do not use it simultaneously, as well as considering appropriate cleaning between groups of young people using it.



In planning for outdoor learning, consideration should be given to the needs of young people with additional support needs to ensure that they are not disadvantaged.



The Outdoor Learning Directory provides links to a variety of resources that can be filtered by subject area and curriculum level. Support and guidance on risk assessment can be found on the Going Out There framework .



Teaching about Coronavirus



It is always important for learners to understand the context in which they live and learn.



Teachers should give consideration to the opportunities that there may be for young people to learn about the behaviour of the COVID-19 virus, transmission of the infection, and about the measures that are in place to reduce transmission, such as social distancing, cough and hand hygiene, and the wearing of face coverings.



Learning around these areas could feature in Science and Health and Wellbeing activities; parallels could be drawn with other global pandemics and their impact in History; and the subject matter could be approached creatively through Writing, Music and Art activities.



Differentiation



As under normal circumstances, teachers should consider how learning activities will be tailored to be inclusive of all learners and differentiated accordingly by stimulus; or by the level of support given in terms of scaffolding of learning, additional instruction, peer support or learning support; or by outcome.



Providing Support in the Classroom



In the current conditions, teachers will require to consider how follow-up support to their whole-class/ whole-group explanations and demonstrations can be provided.



Teachers can, of course, repeat explanations verbally, as appropriate.



Where young people have access in school to digital hardware such as tablets and PCs, they could be directed to further audio-visual material for the purposes of revisiting or reinforcing concepts.



Where pupils have specific additional support needs, appropriate supports will require to be in place taking account of the child’s individual needs and in accordance with the outcomes of all relevant risk assessments.



Where adults- either teachers or support staff- are unable to maintain 2m distance from pupils who require additional support with their learning, then the wearing of face coverings should be considered.



Where young people with more complex additional support needs require staff to be in close physical contact, for example in the provision of personal care, the wearing of PPE may be required.



Additional Support for Learning



Young people with identified additional support needs will require continued support with their learning. Arrangements for providing this should be carefully considered in light of public health measures and appropriate mitigations put in place to protect young people and any adults who will be supporting them.



Where necessary, in seeking to prioritise need and the allocation of resources, including staffing, consideration should be given to the extent to which individual young people were impacted by school closure and lockdown and any associated gaps in their learning. Given the high correlation of poverty and incidence of additional support needs, the equity principle will be important here.



Where class teachers are working with learning/support assistants or ASN/SfL Teachers, consideration should be given to how they will maintain 2m distance from one another at all times and how physical distancing or other mitigations will be maintained to enable young people to receive the support that they need.



In some circumstances, the use of ICT may be of benefit to young people with additional support needs as an alternative or partial alternative to one-to-one support.



Peer Learning and Collaboration



Pupils will be less able to support their peers with their learning in the usual ways through paired and group work as result of physical distancing arrangements in the Secondary context. Messaging apps on tablets, PCs and smartphones where such use is permitted, could aid this process.



Assessment and Feedback



The usual close working between teachers and pupils where teachers sit with or stand beside pupils to coach them in their learning, assess their



progress and provide feedback, cannot occur as it usually would at this time.



This requires to be considered in planning how assessment will be built into sequences of learning and alternative methods of assessment and providing feedback identified where physical distance cannot be maintained between teacher and pupil.



With this in mind, teachers should think about using verbal means where possible in order to gauge how learners are progressing- for example, asking for oral rather than written explanations from pupils, or by encouraging pupils to read out shorter pieces of their writing to the teacher, and verbal feedback as appropriate provided to the pupil rather than written feedback in jotters.



Where written work is essential, consideration could be given to this being produced and sent to the teacher digitally as occurred during the period of school closure and lockdown. This would require schools to be adequately equipped with digital hardware and internet connectivity.



Pupils could also submit jotter work for teachers to look at following a period of quarantine, 72 hours being the recommended timespan for this. On returning jotters to pupils, the same amount of quarantine time would be required after the teacher has touched the jotters or other written scripts. This is a less practical approach if feedback is required relatively quickly. Digital or verbal means would be better in this case. Any contact with pupils’ jotters or other hard-copy assessment evidence should be preceded and followed by thorough hand-washing.



Self and Peer Assessment



As per good formative assessment practice, learners should also be taught and supported to self-assess their work using the agreed success criteria. Such an approach deepens learning by encouraging metacognition, gives learners greater ownership of their learning and promotes independence.



This could be done at key stages throughout the learning activity, with opportunities provided to tell/ show the teacher their progress using erasable whiteboards or other visual signal. Coloured card or paper could be used to traffic-light learner’s progress through a learning activity as judged through self-assessment.



The same principles of formative assessment apply to peer learning. Where physical distancing guidance allows, pupils can also be encouraged to look at one another’s work and provide feedback either orally, in writing or using symbols, based on the success criteria for the activity. The use of technology could enable this in some circumstances; in others, pupils could read parts of their writing to peers and verbal feedback could be provided; in others pupils might read the work without touching the page and provide verbal feedback.



This approach benefits both the peer assessor who learns more deeply in the process, and the learner whose work is being evaluated who will often find advice and explanations from peers very helpful in enhancing their understanding of ideas, concepts and skills development and application. The value of helping one another is also critical to promoting positive relationships and behaviour and to fostering a sense of community in the classroom and the wider school on the basis that education is a social, collective endeavour.



Recovering Lost Ground



Schools and teachers will be keen to identify any gaps in young people’s learning and to seek to address these. In the initial recovery phase, Literacy and Numeracy in addition to Health and Wellbeing, are to be prioritised.



This, together with the principle of equity should be borne in mind when decisions are being made about how resources, including any additional resources such as staffing, are to be allocated and deployed.



Teachers may wish to make use of learning resources prepared by Education Scotland- originally for the purposes of Blended Learning- to help learners recover lost ground either in class or at home as appropriate For the Secondary context, the Esgoil resource might also be useful in providing opportunities to reinforce learning on a subject-specific basis.



Promoting Positive Behaviour and Relationships, and Managing Discipline



Schools should have reviewed their policies in relation to promoting positive relationships and behaviour, and managing discipline in the context of aiming to make the school environment COVID-secure.



Practices which would have commonly occurred pre-COVID such as close one-to-one Behaviour Support coaching or the use of ‘On Target’ or ‘Behaviour Cards’ which pupils take home for daily parental checking and signature, and regular signing by class teachers, PTs/DHTs/HTs, will require rethinking and other methods of supporting young people to achieve positive behaviour and good relationship with peers and staff, identified.



One-to-one interactions with pupils will need to be conducted at a safe 2m distance. Consideration will require to be given to how and where class teachers, PTs/DHTs/ HTs and Pupil Support staff can manage this. Larger, less confined spaces such as corridors, empty classrooms, larger offices could be used.



In using techniques such as ‘Behaviour Cards’, teachers would still be able to discuss targets and progress with young people. It may be possible in some cases for young people to be instructed to fill in cards themselves having been directed by the teacher as to the content and under physically distanced supervision. Other possibilities might be the use of SEEMIS or other digital platform to track the behaviour of pupils who require additional support throughout the day, with a view to this being texted or emailed to parents daily. Phone calls by PTs/ Pupil Support/SMT would be another possibility.



Given the Scottish Government Guidance that the number of interactions for young people per day should be kept to a minimum, and that play and socialisation are critical to recovery, and in light of the difficulties around travel as a result of the current public health restrictions, detention either during or after the school day should be very carefully considered and where alternative sanctions are possible, these should be considered.



GIRFEC, Guidance and Pastoral Care



The strong emphasis on wellbeing means that there is likely to be much GIRFEC-related activity in schools and with multi-agency teams.



All associated arrangements should be made with public health imperatives in mind, both regarding one-to-one meetings and conversations with young people, and meetings with other professionals such as Educational Psychologists and Social Workers.



2m distancing should be maintained between pupils and teachers who are providing them pastoral support. If for any reason this is not possible, and particularly where the interaction is likely to be for more than 15 minutes in an enclosed space, face coverings should be worn where they are not being worn already.



Where physical distancing cannot be comfortably maintained for larger meetings and in the interests of minimising the number of visitors to school buildings, virtual meetings should be considered.



Homework and Out of School Learning



The key priorities of the Recovery Curriculum – wellbeing, equity, and health and safety, should be borne in mind in relation to decisions around homework- whether it should be given at all; and if it is to be given, what and how much.



Some questions to consider:



· Should homework be a priority at this time?

· How well will it benefit young people’s wellbeing and learning at this time?

· Are families in a good position to support young people with homework at this time?

· How will young people from disadvantaged backgrounds be able to engage with the homework activities? Can they participate equally to their more affluent peers?

· How will resources be provided and collected in safely?

· How	will	feedback	on	homework	be	provided	safely	and meaningfully?

· Will the setting, collection and provision of feedback on homework take up valuable class time?

· Are there activities which can be encouraged which require little resource and upon which class lessons are not dependent?



Teachers are advised to discuss such questions with their colleagues, ideally in arriving at a whole-school, collegiate decision about an approach to homework during the recovery period that sensibly and fully takes account of the current context and priorities.



Assemblies



The Scottish Government advice is that large group gatherings, including assemblies, should not take place at this time.



Where schools wish to focus on particular themes on a whole-school basis or with key ages and stages, this should be done on a class by class basis. In the interests of minimising unnecessary movement around the school, any themed activity that might have featured in an assembly should take place within the classrooms that class groups would otherwise be in at that time.



Extra-curricular Activities



Risk assessments and consideration of the priority principles of equity, wellbeing and focus on Literacy and Numeracy, should occur in deciding whether to resume or set up lunchtime or after-school activities for pupils.



School Trips



The Scottish Government has published updated advice on School Trips (add link).



Domestic school visits and trips



The Scottish Government advice is as follows for non-residential trips within Scotland:



‘In the autumn term, if they wish to, schools can resume non- overnight domestic educational visits, as long as all risk assessments and information gathering…have been undertaken and used to reach a robust, evidence based decision on the balance of risk involved in the trip going ahead.’



Due to the greater risk of transmission on a school trip which includes an overnight stay away from the place of normal residence, involving young people and adults from different households and families mixing and sharing facilities, and the risk of local outbreaks and the imposition of local restrictions at short notice, the Scottish government guidance is that residential domestic school trips are not recommended at this time.





International educational visits



The Foreign and Commonwealth Office continues to advise against all but essential travel to most countries, except for a number of destinations with whom the UK Government has agreed a reciprocal air bridge policy. The arrangement is subject to change at short notice, meaning that people who travelled in good faith to countries on the “no quarantine” list, are subjected to a change of policy while out of the UK, meaning they have to quarantine for 14 days on their return.



Adding to the risks inherent in domestic residential trips (as outlined above) there is also the risk of taking a group of pupils and teachers abroad and potentially having to remain in that country for longer than planned or having to undertake an unplanned quarantine on return. Such an outcome would impact significantly, not just on pupils and their families, but on teaching staff who would be unable to attend work. Furthermore, it is also unlikely that travel insurers would provide cover in respect of COVID-19 for any new or pre-planned international visits currently.



As a result, the Scottish Government continues to advise against schools undertaking international visits at this time.
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Early Years Member Advice


Member Advice on the Re-Opening of Schools 


Additional Guidance on Managing Risks of Covid-19 for Early Years 


Teachers 


 


This advice should be read in conjunction with the general advice to members on 


Health and Safety and Risk Assessments on the Re-Opening of Schools and the 


EIS Advice to School Reps and Members re Revised Risk Assessments. It is 


designed to provide additional guidance to reflect the distinct nature of Early 


Learning and Childcare (‘ELC’) settings and ensure that school reps and Early 


Years teachers are aware of their entitlements under Health and Safety legislation 


and of the specific considerations which should be assessed prior to the re-opening 


of ELC settings. 


In terms of risk assessments, the Scottish Government advice is that they need 
to be conducted by employers in conjunction with trade unions and LNCTs.  


 
Headteacher and Depute Headteacher members should find the guidance useful, 


also, in supporting their preparations as it will probably fall to them to act on 
behalf of the employer in relevant ELC settings. The EIS recommends that Early 


Years teachers, Headteacher and Depute Headteacher colleagues continue to work 
closely with School Reps, a strongly collegiate approach being the best way to 
protect the health and safety of all within the school and early years communities.  


 


Additional Considerations for Health and Safety and Risk 


Assessments in ELC Settings 


The general advice to members on Health and Safety and Risk Assessments 


(referred to above) sets out the legal background to the employer’s duty of care, 


risk assessments and consultation.  It makes it clear that your employer is obliged 


to provide you with a safe place of work through the use of risk assessments.  A 


risk assessment will facilitate the identification of hazards and risk factors that 


have the potential to cause harm. 


The distinct nature of the provision in early years, when considered in conjunction 


with the age and stage of the children attending, means that consideration should 


be given to the implementation of an additional risk mitigation strategy for Early 


Years teachers.   


The Scottish Government Guidance on Re-opening Early Learning and Childcare 


Services states that ‘it is not appropriate for young children to maintain physical 


distancing, either practically or in terms of child development’.  It recommends 


that alternative, age appropriate public health measures should be put in place in 


these settings.  In considering these measures, there are a number of potential 


hazards and risks which should be considered as part of the risk assessment 


process.  If staff, children and their families/carers are to have confidence in the 


safe re-opening of ELC settings, the health and wellbeing of the children and the 


adults who work with them must be central to this process.  



https://www.eis.org.uk/Coronavirus/RiskAssessGuide

https://www.eis.org.uk/Content/images/corona/RepRAAdvice.pdf

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/





There should be bespoke risk assessments for vulnerable groups, e.g. older staff, 


disabled staff, pregnant women, new mothers, staff with underlying health 


conditions, staff who have been shielding and BAME staff, as well as individual 


children identified as at greater risk. 


Risk assessments should be kept under review as circumstances change. 


Catering/cleaning and facilities management staff and any other contractors 


should be included in ELC setting risk assessments. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


  







Covid Secure Workplace 


Checklist for Early Years Settings (August 2020) 


The following checklist should be used as a guide when considering Health and 


Safety issues relating to the control of Covid-19 within the workplace, specifically 


in the context of ELC settings.  This list is not exhaustive and there may be specific 


issues relevant to individual settings which should also be considered as part of 


the risk assessment process. 


Cleaning and Hygiene Protocols  


• If the ELC setting has been closed for many weeks or if parts of the building 


have been out of use for a long period, the local authority/early years 


setting should undertake a health and safety check of the building 


concerned, including water quality sampling for legionella and other 


bacteria.  Has this occurred? 


• In addition, has the setting’s hot water system, lighting, electricity, etc. 


been checked? (You may wish to speak to other staff in the setting about 


this, including ensuring that risk assessments for that group of staff have 


been followed).  


• Are there enhanced cleaning provisions in place in line with the Scottish 


Government Guidance on Re-opening Early Learning and Childcare 


Services?  


• Have arrangements been put in place to ensure that the ELC setting will be 


cleaned every night or when children’s sessions change? 


• Has use and cleaning guidance for toilets been issued to ensure they are 


kept clean and physical distancing is achieved as much as possible? 


• Has the cleaning of staff areas and toilets been included in the daily cleaning 


schedule for the setting? 


• All cleaning should be carried out in accordance with COVID-19 guidance 


for non-healthcare settings  and Infection, Prevention and Control in 


Childcare Settings. Has a cleaning strategy been agreed and adopted in line 


with the provisions contained in these documents?   


• Does the cleaning strategy extend to more regular cleaning and disinfection 


of frequently touched objects and hard surfaces, such as table-tops, chairs, 


doors, handles, shared technology, light switches, banisters, keyboards, 


staff equipment and telephones?  Are procedures in place to ensure that 


such objects are cleaned at least twice daily?  Has provision been made for 


a more regular scheduled cleaning of sinks and toilets?  


• In relation to the toys and equipment that children access, have 


arrangements been made to ensure that they will be cleaned on a daily 


basis and when groups of children change, e.g. between sessions, using 


standard detergent and disinfectant which is active against viruses and 


bacteria?  



https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/pages/overview/

https://hpspubsrepo.blob.core.windows.net/hps-website/nss/2973/documents/1_covid-19-guidance-for-non-healthcare-settings.pdf

https://www.hps.scot.nhs.uk/web-resources-container/infection-prevention-and-control-in-childcare-settings-day-care-and-childminding-settings/





• Has provision been made to minimise the sharing of resources between 


groups of children?  What cleaning arrangements have been put in place to 


ensure that resources are cleaned before being used by a different group of 


children? 


• If the ELC setting has a sensory room or soft play area, what arrangements 


have been made to ensure appropriate cleaning and safe use? 


• Where children sleep or nap in the setting, has individual bedding been 


provided for each child and arrangements made to store this individually 


and launder it, as a minimum once a week? 


• Where soft furnishings, such as throws, are being used, has provision been 


made to ensure that the item is for use by an individual child and that it will 


be washed after use? 


• Where resources, such as sand, water and playdough, are being used, 


provision should be made to ensure that these are used only by one group 


of children.  Has this been incorporated into the risk assessment? 


• Although children should be discouraged from bringing transitional objects 


from home to the early years setting, where this is deemed necessary to 


support transition, what consideration has been given as to how this can be 


managed safely?  Has provision been made for such circumstances in the 


risk assessment? 


• Where there is access to an outdoor area or garden, is this space being 


used to its full potential?   


• If outdoor equipment is being used, has provision been made to ensure that 


multiple groups of children do not use this at the same time?  Has this 


equipment been included in the cleaning regime and is it cleaned between 


groups of children using it? 


• Has provision been made to ensure that suitable clothing, footwear and 


head coverings are available to protect children from the elements when 


outdoors?  If clothing, footwear or a head covering have been provided to 


a child, have arrangements been put in place to ensure that the item is not 


shared with any other child and is cleaned after use?  


• Has provision been made to ensure that dining or snack areas are cleaned 


and disinfected in between use by each group of children? 


• Has provision been made to ensure that all crockery and equipment used 


in the provision of meals and snacks for children is cleaned with general-


purpose detergent and dried thoroughly before being stored for re-use? 


• Has provision been made for staff to have access to disposable gloves and 


aprons for the purposes of cleaning toys and equipment? 


• Have additional staff been employed, such as cleaners and other facilities 


management staff, to implement enhanced environmental cleaning 


regimes, to support a successful reopening of the ELC setting? 







• Is personal protective equipment (‘PPE’) required in any area?  Is it 


adequately provided to staff? 


Ventilation 


• Is there adequate ventilation in the rooms within the ELC setting to 


minimise the spread of Covid-19 through droplet or air-borne transmission? 


• Where centralised or local mechanical ventilation is present, have re-


circulatory systems been adjusted to full fresh air?  Where this is not 


possible, are systems operating normally? 


• Where ventilation units have filters present, are enhanced precautions 


being taken to ensure the safe changing of filters? 


• Have ventilation systems been checked or adjusted to ensure that they do 


not automatically reduce/increase ventilation levels due to differing 


occupancy levels? 


• Have windows and doors been checked to ensure that as many as possible 


are able to be opened to improve natural ventilation, where it is safe to do 


so?  


Enhanced Hand Hygiene 


• Is there a hygiene protocol in place, providing for an enhanced hand 


hygiene regime for adults and children in the ELC setting? Does this include 


handwashing (for 20 seconds) with hot water and soap on arrival at the 


setting, before and after eating, after toileting, at regular intervals 


throughout the day and when moving between different areas of the 


setting?   


• Is there access to enough sinks with hot water and soap for the number of 


staff and children in the ELC setting?  Will the handwashing provisions in 


place allow for the maintenance of physical distancing measures between 


adults in the setting?  Antibacterial hand gel is not recommended for 


children when hot water and soap is available. 


• Have arrangements been made to supervise the children when washing 


their hands and drying their hands?  


• Has provision been made for the use of disposable paper towels or kitchen 


roll to dry hands? 


• In circumstances where a member of staff is required to provide assistance 


to a child when washing or drying their hands, what consideration has been 


given to any additional risk mitigation measures?  Has consideration been 


given to the use of face coverings in these situations?      


• Have tissues been provided within the setting to encourage good respiratory 


and cough hygiene practices when children are coughing or sneezing?   


• Have lidded foot pedal bins with double bagging been provided to ensure 


the safe disposal of used tissues? 







 


Tooth Brushing 


• Where tooth brushing is continuing within the setting, have arrangements 


been put in place to ensure that only one child is cleaning their teeth at the 


sink at any one time? 


• Have arrangements been put in place to ensure that sinks are cleaned after 


use? 


• Has provision been made to ensure that the toothbrushes are stored 


separately and in closed containers, after use? 


• Is the ELC setting following the Childsmile updated guidance ? 


 


Social Distancing between Adults in the ELC Setting 


• Are social distancing measures being implemented between adults 


(including staff, parents/carers and any other adults accessing the 


premises) in the ELC setting?  Current public health guidance demands that 


any physical distancing measures require each adult staying 2 metres away 


from others. (See the Guidance on physical distancing between adults).  


• Are rooms within the setting labelled to identify the maximum number of 


people to ensure social distancing requirements can be respected?  


• In relation to offices, staff rooms, staff bases and rest areas within the 


setting, have the number of chairs been minimised to maintain the 2m rule?  


• Has consideration been given to staggered breaks if this is necessary to 


reduce the number of adults in these areas? 


• Are staff being supported/allowed to wear face coverings should they wish? 


(Note: Where adults cannot keep 2 metre distance and are interacting face-


to-face for a sustained period (about 15 minutes or more), face coverings 


should be worn). 


• What arrangements have been put in place to ensure that physical 


distancing between staff and other adults in the setting can be adhered to 


at all times, including at drop off and collection times? 


• Parents/carers should not enter buildings of ELC settings unless there is an 


urgent necessity to do so.  Is this reflected in the arrangements for dropping 


off and collecting children from the setting? 


• Is there a one-way system in place in the ELC setting (ingress and egress)? 


• In exceptional circumstances, where parents/carers are dropping off young 


children and it is not possible to maintain physical distancing between 


adults, staff and children, consideration should be given to what additional 


risk mitigation measures should be put in place and to ensure that the 


period in which the distance is breached is kept to a minimum.  Has 



http://www.child-smile.org.uk/documents/5040.aspx

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/pages/physical-distancing-between-adults/





consideration also been given to the use of face coverings in these 


situations?  Has provision been made to ensure that both the staff and the 


child wash their hands, after the child is safely in the setting? 


• If a child is distressed at being dropped off or during the settling in period, 


what arrangements have been made to provide space for the parent to 


comfort the child without coming into contact with other children and staff 


indoors?  


• Have arrangements been considered for fire alarms, including for 


undertaking fire test drills or procedures in situations in which the provider 


is sharing premises and the school or other occupants of the premises are 


evacuating at the same time?  ELC settings, schools and local authorities 


should consider muster points and whether these need to be altered to 


ensure a greater degree of separation and that physical distancing measure 


can be implemented between groups.  Note the Fire Safety Assessment 


should always be reviewed before any internal doors are held open. 


Groups of Children and Engagement with Staff 


• In establishing groups of children who will work together, has provision 


been made to minimise the size of each group?  


• In line with the scientific evidence, and to reduce the risk of transmission, 


have sufficient efforts been made to keep children within the same groups 


throughout sessions in the ELC setting?  Groupings should be in line with 


the Scottish Government Guidance on Re-opening Early Learning and 


Childcare Services and the ELC staffing ratios . 


• Have arrangements been made to ensure that the same staff members will 


work with the same cohort of children when they attend the ELC setting? 


• Have sufficient efforts been made to keep groups apart from other groups 


of children, where possible?  For example, in open plan settings with large 


numbers of children has consideration been given to ensuring clear 


demarcation and separation between the areas in which different groups 


are playing and learning? 


• Given that the Scottish Government Guidance on Re-opening Early Learning 


and Childcare Services (referred to above) indicates that ‘children are not 


required to physically distance from each other, or from adults’, 


consideration should be given to what additional risk mitigation measures 


should be put in place, particularly in situations where there is an increased 


potential of droplet or air-borne transmission of Covid-19.  Has 


consideration been given to the use of face coverings? 


• Has consideration been given to what additional risk mitigation measures 


should be put in place in situations where a member of staff requires to 


comfort a child or engage in direct physical contact for the protection of 


that child?  Is it clear to staff that the level of physical contact should be 


kept to the minimum necessary to achieve the objective?  Has consideration 


been given to the use of face coverings? 



https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/pages/limiting-childrens-contacts/

https://www.careinspectorate.com/images/documents/4334/Guidance%20on%20adult%20to%20child%20ratios%20in%20early%20learning%20and%20childcare%20settings.pdf





• Has clear guidance been given in relation to the use of personal protective 


equipment (‘PPE’), such as single-use disposable gloves, single-use 


disposable aprons and face coverings, when there is the potential for staff 


to come into contact with blood or other bodily fluids?    


• Where staff are working with children with additional support needs and 


where those children require close physical contact, individual risk 


assessments should be conducted to ensure that any additional risk 


mitigation measures are identified and in place.  What consideration has 


been given to the use of PPE in these circumstances? 


• In exceptional circumstances, another staff member may have to provide 


cover for children from another group for a limited period of time.  Has 


consideration been given to what additional risk mitigation measures should 


be adopted in these circumstances?  Strict hygiene practices should be 


adopted. 


• What arrangements have been made to allow groups to transition between 


different areas of the setting whilst minimising contact between groups?  Is 


a one-way system appropriate?  Can external areas be used to help 


facilitate movement around the building? 


Blended Placements 


• In circumstances where children are attending multiple settings, has a risk 


assessment been conducted in each setting?  If so, what risk mitigation 


measures have been implemented?  


• What measures have been put in place to ensure good hygiene practices 


(e.g. washing hands, not sharing resources etc.) when moving between 


settings? 


• What measures are being adopted to manage the contacts of children, 


attending multiple settings, with other groups of children? 


• Where a child attends more than one setting, have arrangements been put 


in place to keep records of the other setting(s) attended, to assist with any 


Test and Protect process? 


• What arrangements have been adopted to review the risk assessments in 


situations in which there are blended placements?  


Communication 


• Where revised arrangements are in place in an ELC setting to mitigate the 


risk of transmission of Covid-19, have arrangements been made to ensure 


that the changes have been communicated to all those accessing the 


setting? 


  







Health 


• Has the manager(s) of the ELC setting been trained in Covid specific Health 


and Safety matters and risk assessment?  If not, what provision is being 
made for such training prior to the setting re-opening? 


  


• Is there a designated person with responsibility for keeping up to date with 


any changes to NHS, Health Protection Scotland or Scottish Government 


guidance?  


• Does the manager(s) of the ELC setting know the medical conditions 


(physical and mental) of individuals attending the setting during this Covid-


19 crisis period? 


• Is there a designated person in the ELC setting, responsible for ensuring 


that everyone in the setting is aware of up to date symptoms of Covid19?  


• Is there a protocol for what to do where an individual (staff or child) 


develops Covid19 symptoms during the day? Is there provision of an 


isolation area where anyone, showing symptoms, can be directed/settled 


within until they are able to leave the setting?  


• Is there a protocol for ensuring the testing of staff who have symptoms?   


• Are additional control measures in place to reduce the risk of any essential 


visitors inadvertently bringing the Covid-19 virus into the ELC setting? 


• Are there contingencies for dealing with self-isolation of staff under the 


Test, Trace and Isolate protocols?  


• Is there a contingency plan to deal with any situation where a number of 


staff have to leave the ELC setting and return home?  


• Is personal protective equipment (PPE) required?  Is it adequately provided 


to Early Years staff?  Are Early Years staff being supported/allowed to wear 


face coverings should they wish, given the nature of the provision and the 


restrictions on the operation of physical distancing when working with 


groups of young children? 


 


Travel 


• Moving between different ELC settings should be avoided during this period, 


except in circumstances where the individual works with the same group of 


children.  For peripatetic teaching staff, what consideration has been given 


to consolidating delivery in one setting?   


• What consideration has been given to transportation difficulties for those 


staff who usually use public transport, with safeguarding being paramount, 


along with logistical issues? 


• Are car parking spaces clearly set out? 



https://www.gov.scot/publications/coronavirus-covid-19-getting-tested/





• Has consideration been given to the arrangements for parents/carers of 


children with additional support needs who may normally drop their children 


off with the ELC setting? 


Consultation 


• Have Early Years teachers and other staff been consulted and involved in 


the risk assessment process and the implementation of safeguards and 


mitigations? 


• Have union reps, health and safety reps and staff been consulted as widely 


as possible and practicable? 


• Does the ELC setting have an updated written Covid-19 risk assessment 


register? 


• Is there a formal process for reviewing the updated risk assessments and 


implementing revised control measures where appropriate and necessary? 


• Does the ELC setting plan to review updated risk assessments and protocols 


at regular intervals and when circumstances change, in consultation with 


staff and union representatives? 


• If control measures cannot be maintained within the ELC setting, what is 


the plan?  Are staff aware of the plan? 


 


 


August 2020 
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Member Advice on the Re-Opening of Schools 


Additional Guidance on Managing Risks of Covid 19 for Instrumental Music Teachers 


 


This advice should be read in conjunction with the general advice to members on Health and 


Safety and Risk Assessments on the Re-Opening of Schools and the EIS Advice to School 


Reps and Members re Revised Risk Assessments. It is designed to provide additional 


guidance to reflect the distinct nature of the delivery of Instrumental Music Tuition and ensure 


that school reps and Instrumental Music Teachers (IMTs) are aware of their entitlements under 


Health and Safety legislation and of the specific considerations which should be assessed 


prior to a return to Instrumental Music Tuition in schools. 


In terms of risk assessments, the Scottish Government advice is that they need to be 


conducted by employers in conjunction with trade unions and LNCTs. 


Headteacher and Depute Headteacher members should find the guidance useful, also, in 
supporting their preparations as it will probably fall to them to act on behalf of the Employer at 
school level. The EIS recommends that Instrumental Music Service Managers, Headteacher 
and Depute Headteacher colleagues continue to work closely with School Reps, a strongly 
collegiate approach being the best way to protect the health and safety of all within the school 
community.  
 
Additional Considerations for Health and Safety and Risk Assessments for IMTs 


The general advice to members on Health and Safety and Risk Assessments (referred to 


above) sets out the legal background to the employer’s duty of care, risk assessments and 


consultation.  It makes it clear that your employer is obliged to provide you with a safe place 


of work through the use of risk assessments.  A risk assessment will facilitate the identification 


of hazards and risk factors that have the potential to cause harm. 


The practical nature of teaching voice and instrumental music, together with the increased 


potential of droplet or air-borne transmission of Covid-19, means that consideration should be 


given to the implementation of an additional risk mitigation strategy for IMTs. The response 


from IMTs to the EIS survey, conducted during lockdown,  highlighted that there are a number 


of potential hazards and risks which should be considered as part of the risk assessment 


process and to ensure that both staff and pupils have confidence in the safe return to the 


delivery of in-school Instrumental Music Tuition.   


In addition to the Safe Workplace Checklist contained in the advice referred to above, the EIS 


would recommend that the following additional questions, contained in the checklist below, 


are used when considering Health and Safety issues relating to the control of Covid-19 within 


the workplace, specifically for the provision of Instrumental Music Tuition.   


There should be bespoke risk assessments for vulnerable groups, e.g. older staff, disabled 


staff, pregnant women, new mothers, staff with underlying health conditions, staff who have 


been shielding and BAME staff, as well as individual children identified as at greater risk. 


Risk assessments should be kept under review as circumstances change. 


 


 


 



https://www.eis.org.uk/Coronavirus/RiskAssessGuide

https://www.eis.org.uk/Content/images/corona/RepRAAdvice.pdf

https://www.eis.org.uk/Content/images/corona/RepRAAdvice.pdf





Covid Secure Workplace 


Checklist for Instrumental Music Tuition (August 2020) 


The following checklist should be used as a guide when considering Health and Safety 


issues relating to the control of Covid-19 within the workplace, specifically in the context of 


Instrumental Music Tuition.  This list is not exhaustive and there may be specific issues 


relevant to individual settings or circumstances which should also be considered as part of 


the risk assessment process. 


Allocation and Cleaning of Rooms for Instrumental Music Tuition  


• Reflecting the Scottish Government Guidance on minimising the movement of 


individuals between work stations has a designated room been identified for the 


provision of Instrumental Music Tuition within the school? 


• Has an enhanced cleaning strategy been agreed and adopted in relation to the 


provision of Instrumental Music Tuition? Have arrangements been put in place to 


ensure that the room will be cleaned prior to and after use and between use by different 


pupils and by different staff members? 


• Does the cleaning strategy extend to more regular cleaning and disinfection of 


frequently touched objects and hard surfaces, such as table-tops, chairs, doors, 


handles, shared technology, light switches, keyboards and staff equipment?  Are 


procedures in place to ensure that such objects are cleaned between use by different 


groups of pupils and by different staff members? 


• Is there adequate ventilation within the room to minimise the spread of Covid-19 


through droplet or air-borne transmission?  


Singing and Wind/Brass Musical Instruments 


• Scientific and medical advice around how activities such as singing and playing 


wind/brass instruments can be managed safely is still being developed and the 


Scottish Government Guidance (referred to above – paragraph 129) states that ‘these 


activities should be avoided during the initial return to schools’. 


• In line with this guidance, no provision should be made for the provision of practical 


teaching in relation to these activities during the initial return to schools. 


• Additional EIS guidance on the face-to-face provision of practical teaching in these 


areas will be issued when further scientific and medical advice has been received. 


• In the interim period, has consideration been given to the teaching of any theory which 


is related to these areas?  Have arrangements been made to ensure that the 


curriculum is reviewed to allow the delivery of theory be taught at this time? 


Social Distancing 


• Are social distancing measures being implemented?  At the moment, any distancing 


measure will require 2 metre physical distancing between adults and between staff and 


pupils at all times.  


• Are staff being supported/allowed to wear face coverings should they wish? (Note: 


Where adults cannot keep 2 metre distance and are interacting face-to-face for a 


sustained period (about 15 minutes or more), face coverings should be worn). 



https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/





• The practical nature of the subject may mean that there are exceptional situations in 


which the 2 metres distancing cannot be observed for a short period of time for a 


specific purpose.  What additional risk mitigation measures have been put in place for 


those situations and to ensure that the period in which the distance is breached is kept 


to a minimum?  Has consideration been given to the use of face coverings? 


Establishment Operations 


• Have sufficient steps been taken to ensure that the movement between classrooms of 


children, young people and staff involved in Instrumental Music Tuition has been 


minimised?  


• Have timetables been reviewed to reduce the movement around the school estate of 


groups of pupils, receiving Instrumental Music Tuition, as much as possible? 


• What arrangements have been put in place to ensure that the number of children and 


young people with whom IMTs come into contact in the provision of Instrumental Music 


Tuition is kept to a minimum? 


• Given that IMTs may be teaching a range of different pupils in one room for extended 


periods, what measures have been put in place to mitigate the risk from their exposure 


to multiple pupils, sharing the same air over long periods of time?  Has consideration 


been given to the use of plexiglass screens or of face coverings?  Has consideration 


been given to timetabling additional breaks to ventilate rooms periodically? Is personal 


protective equipment (‘PPE’) required?  Is it adequately provided to staff? 


• Has the layout of the teaching space been adapted to support physical distancing 


between pupils where possible, between staff and pupils, and between staff and other 


staff? 


Sharing and Cleaning of Instruments 


• Has clear guidance been given to prevent the sharing of mouth-blown instruments and 


mouthpieces? 


• Has an assessment been made of the types of instruments and associated equipment 


which may be safely shared by pupils and IMTs in schools?   


• Is there an enhanced, before & after use cleaning provision in place for all instruments 


and equipment, assessed as capable of being shared safely by pupils and IMTs in 


schools? 


• Has provision been made to ensure that where sheet music is being used, each pupil 


has their own copy of the music?  If this is not possible, consideration should be given 


to projecting words or music onto a screen.  


• If instruments or equipment are used by more than one person (e.g. stringed 


instruments, keyboard, piano, drum kit, tuned percussion, CDs, audio equipment, 


beaters and music stands), or taken in and reallocated (e.g. at the end of a whole-


class programme), enhanced cleaning is required.  Has this been included in the risk 


assessment? 


• What provision has been made to ensure that all instruments and equipment are 


effectively cleaned & maintained on a regular basis? 


Ensemble Work  







• The Scottish Government Guidance states that ‘schools should avoid assemblies and 


other types of large group gatherings’.  In line with this advice, ensemble work should 


be discouraged at this time. 


Health 


• What arrangements have been put in place to ensure that IMTs are aware of the 


protocol in their school(s) for situations in which an individual develops Covid19 


symptoms, including isolation arrangements? 


• What arrangements have been put in place to ensure that IMTs are aware of the Test 


and Protect protocol in place in their school(s) in relation to the testing of staff who 


have symptoms, as well as any contingency arrangements for dealing with self-


isolation? 


• Is there a need for any additional control measures to be put in place to reduce the risk 


of IMTs inadvertently bringing the virus into school?  


• Is personal protective equipment (PPE) required?  Is it adequately provided to IMTs?  


Are IMTs being supported/allowed to wear face coverings should they wish, given the 


practical nature of the provision? 


Travel 


• Moving between schools should be kept to a minimum.  For peripatetic IMTs, what 


consideration has been given to the reduction in the amount of travel across different 


schools and to consolidating the provision delivered by the IMT in one school?   


• In circumstances where provision cannot be limited to one school, what efforts have 


been made to minimise the number of schools in which the IMT will teach?  Has 


consideration been given to the continued delivery of Instrumental Music Tuition 


through lower risk methods such as digital/virtual means? 


• Where movement across locations is necessary, what arrangements have been 


adopted to minimise the number of interactions which IMTs will have in each setting?  


Has provision been made to ensure that the 2 metre distancing between adults and 


between IMTs and pupils is adhered to? 


• Where an IMT is working across local authorities, this should be made known to each 


of the respective Heads of Instrumental Music and consideration should be given to 


minimising the number of schools in which the IMT will teach and to the delivery of 


Instrumental Music Tuition through lower risk methods such as digital/virtual means.  


Consideration should also be given in each local authority to any additional risk 


mitigation measures which may be necessary given the nature of these working 


arrangements. 


• Are car parking spaces clearly set out to ensure that IMTs have a dedicated space for 


the day on which they will be in attendance at a particular school? 


Consultation 


• Have IMTs been consulted on and involved in all of the above? 


• Instrumental Music Service Managers and School Leadership Teams should involve 


union reps at the outset and consult IMTs as widely as possible and practicable.  Has 


this happened, involving union workplace reps and health and safety reps? 






image12.emf
EIS Pregnancy RA


EIS Pregnancy RA


EIS Advice re pregnancy risk assessments 
 
 


Summary  
 


• There is no automatic right to work from home as a result of pregnancy during this Covid 19 
period 


• There is an absolute right to a bespoke risk assessment, both in terms of public health 
guidance re Covid 19 and existing employment law 


• Said risk assessment should consider all relevant factors, including clinical advice and the 
ability of pupils to maintain 2m physical distancing from the teacher 


• Mitigations should consider a full range of options: working from home, enhanced physical 
distancing, required wearing of face coverings by pupils and staff, smaller class size etc. 


• Any perceived staffing difficulty in covering arrangements for a mitigation e.g. working 
remotely is not an acceptable reason for rejecting such an option where it is deemed 
appropriate   


• The employer retains a duty of care to the employee which must be demonstrated.   
 
 
Pregnant Employees – Returning to School  
 
Individual Risk Assessments 
 
As public health advice has been updated, the starting position now is that pregnant employees 
need not be excluded from returning to working at school.  However, each pregnant person is clearly 
in a unique situation (in relation to where they work, their health, their pregnancy etc.).  As such, if 
your employer has not already contacted you to discuss undertaking an individual risk assessment 
and you are concerned about returning to school, you should make contact with your employer 
straight away.  (You could contact your head teacher directly, or may want to contact HR.)  It is 
important that the risk assessment carried out is personal to you, as that way your specific 
circumstances can be taken account of properly.  The outcome of the risk assessment may be that 
alternative ways of working are agreed – for example, additional mitigations may be put in place or 
it could be agreed that it is best that you continue to work from home or from a different location.   
 
There is an SNCT Circular, 20-74, which I quote from below 
 
Paragraph 9: 
 
“(9) Pregnant Staff 
Councils are required, under The Management of Health and Safety at Work Regulations 
1999, to conduct risk assessments for pregnant employees. Where there are confirmed 
cases of coronavirus in a workplace, Councils should seek medical advice on the 
management of risk. Thereafter relocation to another work location should be considered in 
the first instance.” 
 
You will see from this that although general advice around Covid 19 may have changed, there is 
already Health and safety legislation around risk assessments, which remain in force. 
  
You have noted that there are inconsistencies between different local authorities in relation to their 
approach to undertaking risk assessments and how identified risks may be mitigated.  In this regard, 







you have asked that a blanket policy across all authorities is sought. We can attempt to ensure this 
through the SNCT, but it is unlikely to produce an early result. The EIS will undertake, however, to 
communicate directly with all Councils outlining the terms of this advice.  
 
It is noted that the Scottish Government has not taken a position on pregnant employees returning 
to school that is different to their position on other employees returning.  Again, the EIS will raise 
this directly with the Scottish Government. The default is that pregnant workers will return when 
others do.  Considering this, risk has to be considered taking account of an individual’s specific 
circumstances, looking at their pregnancy, any health conditions and the work they do (which should 
include considerations around class sizes and ventilation but could also include consideration of the 
numbers of pupils a teacher will be in contact with).   Such assessments will inevitably produce 
different outcomes for different employees.  For that reason, the best course of action for those 
returning to school during their pregnancy is to liaise with their individual employer on how they can 
best be protected and supported, and then to contact their LA secretary if they are not content. 
 
If you are concerned that your employer has not undertaken the assessment timeously, or about the 
contents or outcome of the assessment, you should raise these concerns directly with them.  If the 
issues have not resolved, we would advise that you get in touch with your EIS LA secretary as soon as 
possible to raise your concerns with them.  Contact details for LA secretaries can be found here.  As 
these issues are being dealt with locally, your LA secretary is best placed to liaise with your employer 
in relation to your specific concerns.   
 
The Scottish Government guidance must be considered when a risk assessment is being undertaken.  
That guidance is clear that employers should be supportive – ‘Managers should have sensitive, 
supportive conversations with staff that consider their health, safety, physical and psychological 
wellbeing, as well as personal views/concerns about risks. Wellbeing support services should also be 
promoted to staff.’ 
 
We cannot advise that members refuse to attend work unless they have been provided specific 
advice on this in consideration of their particular situation; instead, concerns should be brought to 
the LA secretary’s attention as soon as possible and escalated where necessary.  There is provision in 
employment law, Section 44 for short, which allows an employee not to attend work if they hold a 
genuine and reasonable belief that they would be in serious and imminent danger if they did so but 
it may be contested by the employer and so is not a guaranteed outcome, which is why we advise 
members to seek support and advice before deploying such an option. It may be that we would 
advise a member, where there is an impasse, to seek a medical suspension which can facilitate 
ongoing payment or create an easier opportunity to challenge a Council which tried to withhold 
salary.  
 
You will appreciate these latter options are not without risk which is why we advise seeking advice 
from the Union. 
 
Royal College of Obstetricians and Gynaecologists (RCOG) Advice 
 
It is highlighted on the RCOG website, in a note dated 31 July 2020, that the joint RCOG, RCM and 
FOM document entitled Occupational health advice for employers and pregnant women was written 
at the peak of the pandemic and that as national policy on social distancing and shielding has 
significantly shifted since then, the guidance is no longer current in relation to safety at work.  As 
such, previous advice from the RCOG on returning to work can no longer be referred to.  Instead, it is 
noted on their website that ‘specific guidance on how and when pregnant women can safely work 



https://www.eis.org.uk/Contacts/LocalAssociation

https://www.rcog.org.uk/coronavirus-pregnancy





should be advised on an individual basis, following employer-led workplace and individual risk 
assessments.’ 
 
In the same note it does say that the RCOG clinical advice for pregnant women, in particular those 
who are at 28 weeks’ gestation, stands, although most advice for women who are at 28 weeks’ 
gestation only relates to healthcare workers.  In section 2.1 of the document, however, clinical risks 
to women in their third trimester are referred to, and so employers should be directed to any such 
relevant clinical advice that remains in-date when undertaking risk assessments.  Further to this, the 
RCOG notes that if you are in your third trimester (more than 28 weeks’ pregnant) you should be 
particularly attentive to social distancing. On its website ‘RCOG recommends that employers use the 
clinical advice when performing mandatory risk assessments for their pregnant employees, along 
with other sector-specific advice published’.   
 
Some pregnant employees will be deemed higher risk (for example, BAME teachers/those with 
underlying health conditions) and this should also be considered in any risk assessment undertaken. 
 
PPE and Testing 
 
The EIS has been clear that sufficient protective measures should be in place for schools returning.  If 
a teacher feels that the measures in place fall short, they should raise their concerns with their 
employer (and then their LA secretary, if necessary). 
 
No member of staff should be told that they cannot wear a mask in school.  If this happens, concerns 
should be raised with the employer in the first instance and then the LA secretary if the issue has not 
been resolved. 
 
As you will know, from an EIS perspective, we have been clear that pro-active testing of school 
communities should be in place.  We also think that more should be done around senior pupils, who 
are young adults rather than children – smaller class sizes being an option.   
 
Guidance from the Equality and Human Rights Commission 
 
The Equality and Human Rights Commission (EHRC) Guidance (GB wide) is that a risk assessment for 
all pregnant workers and new and breastfeeding mothers must take into account: 


• their job; 
• any pre-existing health conditions; 
• use of public transport; 
• social distancing guidance relating to coronavirus (noting that pregnant workers have been 


considered to be in a clinically vulnerable category to date, and such workers should strictly 
follow physical distancing); and 


• whether the workplace risk is greater than in everyday life outside the workplace, including 
getting to and from work.  


The EHRC guidance notes that if a risk is identified in the workplace which is greater than the risk 
outside the workplace, employers must make reasonable changes to avoid that risk, such as: 


• adjusting working conditions or hours;  
• providing a suitable place to rest for breastfeeding mothers that allows social distancing 


guidance to be followed – it is also good practice to provide reasonable facilities and breaks.  







If this is not possible, then the guidance is that employers must: 


• offer a suitable alternative job where the terms are similar and not substantially less 
favourable; or 


• suspend the pregnant person on full pay if no other suitable work can be found. 
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Guidance for completing Risk Assessment using the Generic Template

DO NOT INCLUDE THIS PAGE ON THE FINALISED DOCUMENT

This risk assessment is not yet complete.  When completing this risk assessment, please ensure that the details are specific to the individual.  This document is to be used as a starting point and does not include all of the potential risks and may have some which are not applicable the situation.  Text has been highlighted in <Red> to identify examples of specific detail – these are not exhaustive and you should add any further detail as required. This should be used in conjunction with the COVID age risk assessment to determine the individual’s risk group.  

Hazards - Only include the hazards which are relevant to the individual. Amend to delete any which are not relevant and add any others which have been identified.

Controls - Only include the controls which are relevant to the risk assessment being completed.  Amend to delete any which are not relevant and add any others which have been identified.  

Risk Rating – Each hazard requires to be risk rated based on likelihood and severity.  Guidance is available for this on the Severity Index and Likelihood Index at the end of the risk assessment.  Using the Risk Matrix you can then determine if the rating is low, medium or high risk.

Additional controls – Where it has been identified that there is an additional control required, above the controls already in place, add to the Additional Controls section of the risk assessment, indicate how the new control would reduce the risk rating, who is to action/implement the control and the date it will be put in place. 

Finalising the Risk Assessment - Ensure the individual is consulted during the risk assessment process and provide feedback prior to finalising the assessment.  Once ready for completion, the Assessor (the person completing the risk assessment) and the Manager (the Line Manager confirming that the risk assessment has been completed with the relevant detail) must sign and date the risk assessment, providing the Assessment Date and the Review Date.  Generally risk assessments should be reviewed no later than 2 years from the Assessment Date however, it is recommended that reviews are carried out regularly as circumstances change or following an incident identifying gaps in the risk assessment.  

Further information – Please refer to the Risk Assessment Standard for further guidance or contact the Health and Safety Helpdesk on 01563 554825 or HealthandSafety@east-ayrshire.gov.uk.




		INDIVIDUAL  DESCRIPTION:

		Individual risk Assessment – <insert name>

This risk assessment highlights additional control measures required for reducing the risk from coronavirus due to underlying health condition(s).  This must be read in conjunction with the <insert name of workplace Covid-19 risk assessment>.



		DEPARTMENT/ SERVICE:

		<Insert Department/Service>



		LOCATION:

		<Insert Location>

		REFERENCE:

		<Insert reference>







		TYPES OF INJURY / LOSS / ILL HEALTH

This should include injuries, acute and chronic ill health, psychological harm etc. For example, burns, fractures, bruising, lacerations, punctures, vibration white finger, occupational dermatitis, stress.

		Covid-19: Flu like symptoms, shortness of breath, pneumonia, severe respiratory illness in some cases, fear and anxiety, musculoskeletal harm, exacerbation of existing illmess/injury, strains, cuts, bruising, sprains, strains



		FOR EACH HAZARD, PLEASE IDENTIFY THE PERSON AT RISK (direct and indirect)

Consider those especially vulnerable (young/inexperienced workers, members of the public, school pupils, the elderly, residents and contractors).







		

		HAZARD / SOURCE OF HAZARD

		PERSONS AT RISK

		CURRENT CONTROL MEASURES IN PLACE

		Severity Rating

(1 – 5)

		Likelihood Rating

(1 – 5)

		Risk Rating

L/M/H

(1 – 25)



		

		Very High risk group (as per COVID age assessment)

Caused by significantly increased impact of Covid-19 on individual.

Resulting in cross contamination, contracting Covid-19

		<insert name>,

Other operatives,

family members, 

		· Those in the very high risk category should work from home wherever possible

· Where required, additional resources to facilitate working at home will be provided

· If their usual role does not enable the operative to work from home an alternative role which does must be considered

· If they unable to work from home or do alternative duties to allow them to work from home, very strict control measures regarding distancing and hygiene are required, as per high risk group. 

		

		

		



		

		High risk group (as per COVID age assessment)

Caused by increased impact of Covid-19 on individual

Resulting in cross contamination, contracting Covid-19

		<insert name>,

Other operatives,



		· Where possible <insert name> should be provided the option of working from home

· Where it is not possible for <insert name> to work from home they may attend work provided:

· Facilities are available to maintain good hand hygiene

· Where possible, 2m physical distancing is practiced

· Increased cleaning practices are maintained

· Controls identified in (<insert name of workplace Covid-19 risk assessment>) are followed and where applicable, the building is Covid-19 Secure.

· <Insert name> must not carry out first aid

· <Insert name> must not be asked to attend a property where an individual is under isolation requirements

· This risk assessment is reviewed regularly

· Any concerns an employee has should be raised with their line manager

· If possible, <Insert name>’s current role must be reviewed to confirm if an alternative, lower risk role is available 

· Consideration should be given to lone working, where possible

· If there is a disagreement between <insert name> and management regarding their status then <insert name> should contact their GP for clarification.

		

		

		



		

		Accessing and Egressing premises

Working from a single or multiple council sites

Resulting in cross contamination, contracting Covid-19

		<insert name>,  Other workers, visitors

		· Handwashing facilities/hand sanitiser must be available at entrances/exits and at identified points throughout the building.

· Signage must be prominently displayed detailing the requirements for hand hygiene, physical distancing and expected behaviours.

· 2m physical distancing must be practiced where possible.  

· There must be clear indication of 2m physical distancing in areas where queuing may occur, e.g. entrance to the building <insert any others>

· Staggered start times are encouraged to prevent congestion. 

· Operatives must directly enter their work area and not travel through any other areas which they would not usually access

· Areas of common contact (door handles, taps, sinks, doors and light switches must be cleaned regularly

		

		

		



		

		Persons with mobility issues safely traveling within a premise

Caused by narrow travel routes, using lifts

Resulting in cross contamination, contracting Covid-19

		<insert name>,  Other workers, visitors

		· Where possible 2m physical distancing must be practiced

· Lifts should only be used by individuals who are unable to use the stairs

· <Insert name> must use  the lift on their own, if possible

· <Insert name> may only be accompanied (maximum of one person) to use a lift where assistance is required

· At bottle necks individuals will wait as a wider area to allow others to pass.

		

		

		



		

		Working from an office

Working in close proximity to others for prolonged periods

Resulting in cross contamination, contracting Covid-19

		<insert name>,  Other workers, visitors

		· Where specialist DSE equipment is required, this will be available in <Insert name> ‘s work area, a revised DSE assessment will be carried out where required

· There must be reduced numbers of persons in the premise to accommodate 2m physical distancing

· The work area must have adequate ventilation

· Work station must be cleaned periodically through the day, before starting and at the end of the day

· <Insert name> will take breaks as required to allow them to move and stretch

		

		

		



		

		Visiting Homes

Lack of awareness or failing to follow government guidelines 

Resulting in cross contamination, contracting Covid-19

		<insert name>,  Members of the public

		· <Insert name> should carry out meetings over the phone or by video wherever possible

· Where required to visit the household the <client/service user/insert other> must be contacted to confirm that:

· 2m physical distancing must be maintained

· Unless required, other persons in the house are to stay in other rooms for the duration of the visit

· There are no individuals in the house under isolation restrictions – if yes: <Insert name>  must not enter

· Where guidance is not being followed by the <client/service user> <insert name> will conclude the visit where safe to do so

· Operatives must be provided PPE (<insert types pf PPE>), where required

· Operatives must be provided with hand sanitiser to use when entering and exiting the home

		

		

		



		

		Travel between locations

To and from EAC sites and visiting persons homes

Resulting in cross contamination, contracting Covid-19

		<insert name>,  Other workers, Members of the public

		· Employees will be encouraged to use private rather than public transport if they can

· Traveling in a vehicle individually is encouraged

· Operatives must wear a face covering when traveling in vehicles with another person, if they are unable to do so due to their condition they should travel alone

· If use of public transport is required <Insert name> is required to maintain physical distancing, wear a face covering and should use hand sanitiser when boarding and alighting. 

· <Insert name> is permitted flexible start and finish times to allow use of public transport outside of peak times.

		

		

		



		

		Visitors to premises

Persons visiting for meetings, taking payments or interviews

Resulting in cross contamination, contracting Covid-19

		<insert name>,  Other workers, Members of the public

		· <Insert name> should carry out meetings over the phone or by video wherever possible

· Signage is displayed detailing hand hygiene, physical distancing and expected behaviours of visitors

· Hand sanitiser is available at entrances to council premises

· Visitors must have sanitised their hands once entering the premise

· 2 m physical distancing must be practiced, if this is not possible a barrier screen must be in place 

· Areas of contact (door handles, pens, keypads, etc.) that have been touched by visitors must be cleaned

· <Insert name> must ensure that they have practiced good hand hygiene prior to and following contact with visitors

· Only payments by card are permitted - contactless payment option is recommended where applicable

		

		

		



		

		Contact while using shared facilities,  e.g. toilets, changing rooms, break out areas (office/ staff room)

Caused by contaminated, contact other staff or members of the public

Resulting in cross contamination, contracting Covid-19

		<insert name>,  Other workers, Members of the public

		· 2m physical distancing must be practiced where possible.  

· Operatives must practice good hand hygiene 

· Break out areas may only be used where physical distancing is possible, this means breaks may need to be staggered to reduce numbers in these areas at one time

· Signs are erected indicating hand hygiene practices

· A cleaning regime must be in place to clean areas of common use, such as taps, sinks, toilet handles, doors, etc.

· Maximum occupancy signage for toilets, kitchens etc. is in place and must be followed

		

		

		



		

		Manual Handling

Lifting, Lowering, Twisting and turning

Resulting in musculoskeletal harm contracting Covid-19



		<insert name>,  Other workers, Members of the public

		· <Insert name> must ask for assistance, where required.

· 2m social distancing must be maintained when practicing shared lifting, where possible, and avoid facing each other

· Operatives must be provided PPE (<insert types pf PPE>), where required

· Manual handling controls identified in section risk assessment must be followed

		

		

		



		

		Emergency Situation

Fire, bomb threat, Evacuation  

Resulting in being trapped in the building, unable to vacate in the required time, cross contamination, contracting Covid-19

		<insert name>,  Other workers, Emergency services

		· Where identified in a PEEP, a colleague will accompany <insert name> to exit the building once others have exited the room

· Physical (2m) distancing will be adhered to at assembly points and as far as practical during building evacuation. 

· First aiders have been issued with a PPE pack and additional guidance.

· <Insert name> must not administer first aid

· Areas of common contact must be cleaned following an evacuation.

		

		

		



		

		Illness or injury

Sudden illness or Injury

Resulting in ill-health or harm to JH or others, cross contamination, contracting Covid-19

		<insert name>,  Other workers,

		· Designated emergency first aiders and first aid kits must be present on site.

· <insert name> will advise their manager of any issues, e.g. mobility deteriorates, aggravated by work station

· Where required am ambulance will be summoned on ‘999’.

· If <insert name> displays Covid 19 symptom they must go home and line manager will arrange for a Covid-19 test and notify NHS test and trace.

		

		

		







		

		ADDITIONAL CONTROL MEASURES 

		Severity Rating

(1 – 5)

		Likelihood Rating

(1 – 5)

		Final Risk

Rating

L/M/H

(1 – 25)

		Actioned By

(Print Name)

&

Target Date

		Date Control(s) implemented

		Sign to Confirm



		1

		

		

		

		

		

		

		



		2

		

		

		

		

		

		

		



		3

		

		

		

		

		

		

		



		4

		

		

		

		

		

		

		



		5

		

		

		

		

		

		

		



		6

		

		

		

		

		

		

		







		ASSESSOR(s) PRINT NAME/JOB TITLE:

		<Insert Name>

		ASSESSOR(S) SIGNATURE:

		<Insert Signature>

		ASSESSMENT DATE:

		<Insert Date>



		MANAGER PRINT NAME/JOB TITLE:

		<Insert Name>

		MANAGERS SIGNATURE:

		<Insert Signature>

		REVIEW DATE:

		<Insert Date>
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Health and Safety Standard: Risk Assessment

Revision: 2017/Issue 03



RISK ASSESSMENT EXPLANATIONARY NOTES

A risk assessment is a careful examination of tasks and activities in the workplace which have the potential to cause harm. Managers are responsible for ensuring suitable and sufficient risk assessments are carried out for all areas under their control to assess where risks could affect the health and safety of employees, service users, pupils, volunteers, contractors or members of the public. Risks to property or the environment should also be assessed. 



Training

All employees who are carrying out risk assessments should be appropriately trained on the risk assessment process. To arrange any training needs, contact Organisational Development: Tel: 01563 01563 57(6360)/01563 57(6350); 

Email: organisationadevelopment@east-ayrshire.gov.uk



Definitions which must be understood in order to complete the risk assessment are as follows: 

Hazard: something with the potential to cause harm to someone or something e.g. an object, activity, situation or substance in the workplace. 

· Harm: injury, ill health, psychological harm, industrial disease, death, loss or damage. 

· Risk: the chance or likelihood that the harm will occur from a particular hazard. 



Completing the risk assessment 

The person carrying out the risk assessment should first identify the hazards arising from the task, activity or process recording the control measures already in place to manage the risk. Once the controls have been assessed the risk rating can be calculated by using the risk matrix in the following page e.g. multiplying the likelihood by the severity to reach an overall risk rating. 



Where it is identified that the risk is high, immediate action is required and additional controls must be put in place as a priority. Where the risk is identified as medium, additional controls will normally be required unless all reasonably practicable control measures have already been implemented.  Remedial actions should be assigned to a responsible person and the date of implementation for the additional control measures recorded.  



The second table lists any additional control measures required to reduce the risk rating further. For example, if you have a high risk rating against a hazard identified in table 1 then you must consider what additional measures can be introduced to reduce the risks, these should be listed on table 2 against the corresponding risk on table 1 e.g. 1 against 1, 2 against 2 and so on. 



RISK MATRIX

		            HOW TO CALCULATE THE  RISK RATING:

      MULTIPLY the LIKELIHOOD by the SEVERITY e.g.

      Possible (3) X Significant (3) = Risk Rating of (9) 

                                     MEDIUM RISK 



		            Critical / Fatal (5)

		                 Severe (4)

		              Significant (3)

		               Marginal (2)

		              Negligible (1)

		













Severity Index



		



Likelihood Index



		Highly Probable (5)

		2      25

		2     20

		15

		10

		5

		



		

		Probable (4)

		 20

		16

		12

		  8

		4

		



		

		Possible (3)

		 15

		12

		  9

		  6

		3

		



		

		Unlikely (2)

		 10

		  8

		  6

		  4

		2

		



		

		Very Unlikely (1)

		   5

		  4

		  3

		  2

		1

		



		LOW RISK (1 – 6)

Continue to monitor as part .of review process or where

		MEDIUM RISK (8 – 15)

Additional control measures may be required.

		HIGH RISK (16 – 25)

Risks are not acceptable under any circumstances. Immediate







		Severity Index

		Likelihood Index



		Negligible

		Very minor injury e.g. paper cut or no injury/ damage 

		Very unlikely

		Not expected



		Marginal

		Minor injury, off work less than 7 days

		Unlikely

		Unusual/ Rare



		Significant

		Reportable injury, off work more than 7 days

		Possible

		Even chance 50/50



		Severe

		Major reportable injury (hospitalisation) off work more than 7 days

		Probable

		Not a surprise



		Critical/ Fatal

		Over 6 months lost time, death, multiple death

		Highly Probable

		To be expected
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COVID Age Risk Assessment

The information below should be completed by the employee and their line manager to determine the COVID age risk group for any employees with underlying health conditions which make them vulnerable to serious illness from COVID-19. More information on COVID age can be found here. 

If an employee is in the low or moderate risk group, they should confirm that they will strictly follow controls detailed in the COVID risk assessment for their duties, and will not need an individual risk assessment in most cases. 

If an employee is in the high or very high risk group, an individual risk assessment should be carried out identifying specific control measures to protect them at work. This can include alternate duties along with other control measures. The risk assessment should be done in conjunction with the employee and they should be asked to sign it off as well as management. The individual risk assessment can either be an adapted version of the existing COVID risk assessment for their work or can use the individual risk assessment template.  

When completing this form, insert the number for each of the relevant categories in the end column, and then add these up at the end to get the COVID age factor. This should then be added to the employees actual age to get their COVID age, which will inform which of the risk groups the employee is in. 

		Name:

		

		Age

(only use if 18 years or older)

		



		Job role:

		

		

		



		COVID-age risk factors *

		



		Sex

		Male

		0

		



		

		Female

		- 5

		



		Ethnicity

		Asian or Asian British

		+ 4

		



		

		Black

		+ 5

		



		

		Mixed

		+ 3

		



		

		Other non-white

		+ 3

		



		

		White

		0

		



		BMI

(NHS calculator)

		Under 30

		0

		



		

		30 – 34.9

		+ 3

		



		

		35 – 39.9

		+ 5

		



		

		40+

		+ 9

		



		Respiratory disease

		Mild asthma

no requirement for oral corticosteroids in past year

		+ 1

		



		

		Severe asthma

requiring oral corticosteroids in past year

		+ 3

		



		

		Chronic respiratory disease (excluding asthma)

		+ 6

		



		Type 1 Diabetes

		Well controlled

		+ 7

		



		

		Poorly controlled

		+ 12

		



		Type 2 Diabetes (and other forms)

		Well controlled

		+ 4

		



		

		Poorly controlled

		+ 8

		



		Heart disease

		Heart failure

		+ 8

		



		

		Other heart disease

		+ 3

		



		High blood pressure (based on your age)

		Age 20 – 40

		+ 11

		



		

		Age 41 – 60  

		+ 8

		



		

		Age 61 – 74 

		+3 

		



		

		Age 75 + 

		0 

		



		Neurological disease

		Cerebrovascular disease (e.g. stroke / TIA / dementia)

		+ 8

		



		

		Other chronic neurological disease 

		+ 9

		



		Chronic kidney disease

		Mild or moderate chronic kidney disease

		+ 4

		



		

		Severe / end-stage chronic kidney disease

		+ 13

		



		Haematological cancer

		Diagnosed less than a year ago

		+ 10

		



		

		Diagnosed 1 – 5 years ago

		+ 9

		



		

		Diagnosed more than 5 years ago

		+ 5

		



		Cancer

		Diagnosed less than a year ago

		+ 5

		



		

		Diagnosed 1 – 5 years ago

		+ 2

		



		

		Diagnosed more than 5 years ago

		0

		



		Other conditions

		Liver disease

		+ 6

		



		

		Organ transplant

		Seek advice from your transplant team



		

		Spleen dysfunction / splenectomy

		+ 3

		



		

		Rheumatoid / lupus / psoriasis

		+ 2

		



		

		Other immunosuppressive condition *

		+ 6

		



		Total COVID age factor ‘years’ to be added/subtracted

		



		Add the COVID age factor ‘years’ to your own age  =>

		‘COVID-age’

		










		Your COVID-age

		Your risk

		Things to think about when getting ready to return to work



		Very high



COVID-age 80 to 85 and above

		You’re at very high risk from COVID-19.



You must take great care when leaving your home, making careful choices about what you do.

		· Ideally you should work from home and not go into a workplace.

· If you do go into work, your employer should try to make the risk of being at work no greater than the risk within your own home.

· Maintain strict physical distancing. 

· Ensure you can maintain good personal hygiene, avoid touching objects or surfaces that are used by others, where you can. 

· Occupational Health Assessment may be required. 



		High 



COVID-age around 70 to 85

		You’re at high risk from COVID-19.





		· You are OK to attend work. 

· You should maintain strict physical distancing. If you cannot physically distance, reduce the risk by making changes to the type of work you do, where possible, or by wearing personal protective equipment (PPE).

· Clinical work, care work and working closely with others (such as teaching, sharing a vehicle, using public transport) may be possible, but you should protect yourself by wearing a face covering, using screens or wearing PPE.

· If you’re a key worker, you may be asked to accept a higher risk and agree to do so where there’s a good reason.



		Moderate



COVID-age around 50 to 70

		You’re much less likely to develop severe disease if COVID-19 infection occurs.





		· You can attend work

· Clinical work, care work and working closely with others (such as teaching, sharing a vehicle, using public transport) may be possible, but you may want to protect yourself by wearing a face covering, using screens or wearing PPE.

· A slightly higher risk of infection may be accepted in the workplace, if it’s hard to reduce any risks to you because of the type of work you do.  This is because there is much less likelihood of you becoming very ill after getting COVID-19.

· This includes clinical work with higher hazard and risk levels, or roles where physical control or restraint is required.



		Low 



COVID-age below around 50

		You’re at very low risk from COVID-19

		· You can attend work. 

· You should strictly follow all control measures in COVID risk assessments for your job.



		Pregnancy

		There’s no current evidence that you or your baby are at any increased risk from COVID-19, unless you have an underlying health condition



		· You should keep any risk as low as you can by physically distancing from others and regularly washing your hands. 

· You should also have some choice about whether to attend work, or whether you can change the type of work you do at work to keep risks low. You can find out more from the Royal College of Obstetrics and Gynaecology.

· You’re advised to try and avoid roles where a degree of risk cannot be avoided, such as clinical work, care work and working closely with others. 



		Vulnerability group selected after discussion with the employee:

		Very high

		☐

		

		High

		☐

		

		Moderate

		☐

		

		Low

		☐

		Agreed course of action, including any control measures or individual risk assessment required : 



		Name of assessor:

		

		Signature of assessor:

		



		Date of assessment:

		

		Signature of employee:
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Overview and purpose 


Coronavirus (COVID-19): Guidance on preparing for the start of the new school term 
in August 2020, Para 127 states: ‘Practical, “hands-on” learning and activities, 
experiments and investigations are an important part of the curriculum across all 
subject areas’. This document focusses on the practical, experiential nature of 
learning in, through and about physical education.  
 
The intent of this document highlights physical education as a critical learning 
opportunity for Scotland’s children and young people as they heal, re-connect, and 
adapt on their return to school.  Specifically, it assists with decision-making and the 
safe implementation of timetabled physical education. Educational establishments 
should look for safe ways to support children's learning and wellbeing through joyful 
movement, discovery and experimentation without fear of failure; at a time when 
every learner should enjoy comfort, safety, and socialisation with peers and caring 
adults. In physical education, children and young people develop knowledge, skills 
and experiences that will last a lifetime and advance their executive function, in 
particular in terms of emotional self-regulation, which sits at the heart of all learning 
and wellbeing.  



https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/documents/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/govscot%3Adocument/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020.pdf

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/documents/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/govscot%3Adocument/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020.pdf
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For some children and young people in Scotland, learning at home has been an 
appositive experience, beneficial to their learning during the closures of educational 
establishments. However, for many children and young people, learning at home has 
been less positive, and in some cases there have been significant concerns for their 
wellbeing. Children and young people’s sense of trust, belonging, and hope may 
have been deeply affected. Moreover, many of our children and young people may 
have experienced ongoing feelings of anxiety, trauma, food insecurity, social 
isolation, loss and inadequacy, particularly if, learning at home also proved 
challenging. With students returning to school, it is vitally important that all children 
and young people are welcomed into a safe and supportive learning environment 
and are equipped with the necessary skills to support their own health and wellbeing 
during these uncertain and difficult times. Reinforcing these skills will also help them 
to develop resilience and the capacity to deal with future difficulties. 
 
Every learner’s needs should be considered – with a particular focus on where they 
have been and where they are now.  Some children and young people may have 
developed needs not apparent prior to lockdown, which may require new responses 
and approaches. Decisions relating to the support required to address the impact of 
interrupted learning and disconnection for many children and young people will be 
taken by local authorities and schools, appropriate to their circumstances. 
 


 


How to use these guidelines 


 
These guidelines reflect the latest scientific evidence and advice and the significant 


progress that Scotland has made in suppressing the virus. It remains contingent, 


however, on continuing success in this regard and prevailing public health guidance.    


A risk-benefit approach to decision making can be helpful while understanding that 


no risk can be reduced to zero. The outdoors can provide extra space for distancing 


between consistent groups of learners and help to decrease the risk of transmission. 


Therefore, under current circumstances, physical education should take place 


outdoors. A review of the safety of indoor facilities and swimming pools will take 


place in due course.  


 


For clarity, the term ‘gym’ can mean a number of things:  for example, a traditional 


term (particularly in the primary sector) for physical education; a shortened term for 


the discipline of gymnastics, a standalone physical activity; or, a colloquial term for 


an indoor fitness suite full of equipment such as treadmills, weights machines and 


free weights; or a small indoor space/hall.  Physical education encompasses all of 


these.  At present, physical education should take place outdoors.  


 


These guidelines are designed to promote a consistent and equitable approach 


against the context of the nationwide health emergency. Local authorities and 


schools will understand best how these guidelines can be applied in their settings. 


They should do so in a way that prioritises the health, safety and wellbeing of all 


children, young people and staff, and ensure that the risk mitigation measures set 


out in these guidelines are implemented effectively. These guidelines have been 


written to stimulate conversations on how physical education can be safely and  
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effectively delivered.  It recognises the pedagogical expertise and leadership of 


primary teachers, teachers in special schools, primary physical education specialists 


and secondary physical education teachers and local authority leaders to find 


solutions for the delivery of physical education in our schools.    


 


 


Supporting wellbeing and learning through physical education: 
 


 Be aware that students may move, think, feel, and act differently now and 
may need time to relearn skills ; 


 Focus on ways for students to connect emotionally and develop/strengthen 
personal qualities like communication, cooperation, teamwork, and 
responsibility while following current physical distancing guidelines;  


 Embed a health and wellbeing orientation in lesson and activity planning to 
cultivate a sense of physical and emotional safety; and  


 Share necessary information with learners and their parents/carers, 
communicating at an appropriate level to minimise worry and stress and to 
acknowledge success and achievement in learning. 
 


To foster a sense of physical and emotional safety, physical educators can: 
 


 Focus on the joy of movement rather than compliance;  


 Set and keep a routine ; and 


 Encourage learners to ask questions and self-advocate. 
 


To learn, we need to feel safe, regulated and connected to others. Rhythmic, 
repetitive activities can reduce anxiety, and help learners to understand and regulate 
their emotions. Being active at school and with family at home, allows children and 
young people to develop vital life skills, for example, empathy, social skills and self-
esteem. These are skills and attributes that will support children and young people 
now, and in the future.  
ca 
To foster a sense of belonging, physical educators can: 
 


 Increase focus on learner voice and agency;  


 Help the learners  feel connected by encouraging them to participate in 


physical activity challenges for house points or other awards; 


 Make time to ask about learners’ physical activity and sporting interests; and 


 Embed a sense of responsibility by assigning class management roles. 
To foster a sense of hope, educators can 
To foster a sense of hope, physical educators can: 
 


 Encourage learners  to get fresh air and move when possible; 


 Explore individual learners’ talents and strengths; 


 Give positive affirmation to all learners equally; 


 Foster engagement in school ; and 


 Make time for acknowledging gratitude and celebrating success. 
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To foster a sense of mastery, educators can: 
To foster a sense of mastery, physical educators can: 
 


 Encourage learner ownership of their learning and physical education journey; 


 Give learners the chance to share what they have learned and provide 
opportunities for peer support to reinforce and consolidate learning; 


 Highlight each learner’s contribution to learning; and 


 Support social and emotional learning to develop self-efficacy. 
 
These guidelines asserts children and young people’s entitlement to core physical 
education and highlights the critical and unique values physical education offers, 
activating growth in key aspects of a child’s or a young person’s life, that is, physical 
competence, cognitive skills, personal qualities and physical fitness.  
 
 


Pedagogical considerations  
 


 
1 


 
Always respect the current physical distancing rule. 
 
On the basis of the scientific advice, and subject to all other risk mitigation 
measures being appropriately implemented, there is no requirement for physical 
distancing between children in primary schools. 
 
The scientific advice is that physical distancing between young people in 
secondary schools is not required to ensure a safe return to schools.  
 
The evidence for this is less clear for older pupils, but at present this approach is 
being advised for secondary schools on the basis of the balance of known risks, 
the effectiveness of mitigations and the benefits to young people of being able to 
attend school.  As a precautionary approach secondary schools should encourage 
distancing where possible between young people, particularly in the senior phase. 
 


 
2 


 
Consider using physical and visual aids to define space and modify layouts, for 
example, tape, rope or chalk on required surfaces/walls. 
 


 
3 


 
Ensure safe, healthy equipment management. 
Careful consideration should be given to the cleaning regime, for example, around 
specialist equipment. 
 


 
4 


 
Incorporate proper hand washing and personal hygiene routines. 
 
Ensuring access to hand washing stations or hand sanitiser whenever children and 
young people move between groups. 
 







 


5 
 


Outdoor hand basins or hand sanitisers should be available at entry/exit points, to 
allow all learners to wash/sanitise their hands as they enter/leave the building 
when participating in physical education. 
 


 
5 


 
Manage and practice movement through spaces (clear signposting). 
 


 
6 


 
Clearly communicate the route and rules with learners ahead of every location, 
movement and transition. Utilise learner voice to evidence how movement went 
and how it can be improved. If possible, create a virtual tour of structures and 
routines and share with learners, staff, parents/carers. 
 


 
7 


 
Stagger movements to limit mixing between cohorts (predefined agreement of 
working areas for primary/secondary learners in all through schools, avoiding 
cross contamination and learner traffic). 
 


 
8 


 


Focus on activities that minimise the use of equipment. 


 


 
9 


 
Where possible, avoid sharing equipment by numbering and/or assigning item(s) 
for that lesson to each learner. Careful consideration should be given to the 
cleaning regime to ensure safe use. 
 


 
10 


 
Where possible plan to keep extra equipment on hand so that teaching time is not 
lost to re-cleaning equipment. 
 


 
11 


 


Encourage learners to come to school in clothing that is appropriate for physical 


education and the weather conditions to eliminate the use of changing rooms. 


 


 
12 


 
When transitioning to/from outdoor teaching areas ensure students use designated 
areas for changing into/out of jackets and outdoor clothing, such as in a 
designated desk area or a marked side of the hallway/indoor teaching area. 
 


 
 
 
13 


 


Storage of learners’ belongings.  


If changing rooms are not used, consideration should be given to alternative 


places for storing learners’ belongings, for example, assign each learner their own 


space. 


 


 
 


 
 







6 


14 Where external playing fields/venues are used, where appropriate and safe to do 
so, consider meeting and dismissing learners from this location.  


Suggested physical activities adapted for outdoors – this list is not exhaustive. 


 Athletics (limited equipment)


 Better Movers and Thinkers scaffolding practices


 Cross-country


 Cycling


 Dance
 Fitness


 Fitness Testing


 Football Golf


 Frisbee Golf


 Golf


 Green Bowls (adapted)


 Hopscotch


 Juggling/Hula Hooping


 Mini-Tennis/Tennis


 Orienteering


 Outdoor pursuits/learning


 Skipping (Individual and group)


 Tai chi/appropriate martial arts


 Target games (limited equipment)


 Team Games – skills and drills


 Throw and Catch Mastery


 Ultimate Frisbee


 Walking


 Yoga 


Risk assessment 


Coronavirus (COVID-19): Guidance on preparing for the start of the new school term 
in August 2020 includes information on risk assessment. 


It is a legal requirement that local authorities and head teachers ensure that risk 
assessments are conducted or updated to reflect the revised planning assumption of 
a full return to school. All risk assessments should be reviewed regularly as 
circumstances change to ensure that the safety and wellbeing of children, young 
people and adults is not compromised. 


While intended for wider use, the Health and Safety Executive has produced helpful 
guidance on COVID-19 risk assessments. 



https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/documents/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/govscot%3Adocument/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020.pdf

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/documents/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/govscot%3Adocument/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020.pdf

https://www.hse.gov.uk/coronavirus/working-safely/index.htm
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Physical Activity and Sport 
 
The Scottish Government guidance Coronavirus (COVID-19): Guidance on 
preparing for the start of the new school term in August 2020 includes a section on 
physical activity and sport. In addition, Guidance on organised outdoor sport for 
children and young people should be considered when planning and preparing for 
physical activity and sport. Where possible, staff should work with their Active 
Schools Coordinator to develop opportunities before school, at lunchtime, and after 
school hours. 
 
Section 18 of the Phase 3: return to sport and physical activity guidance on the 
sportscotland website has detailed information about organised sport for children 
and young people.  
 
The Sport Specific Guidance published on the sportscotland website is updated 
regularly as Scottish Government guidance changes. Many of the Sport Governing 
Bodies guidance documents, particularly the outdoor sports and outdoor contact 
sports (children and young people), may be useful for physical education.  
 


Conclusion 
 
Changes in incidence of COVID-19, and the potential impact on the practical, 
experiential learning in physical education will be kept under review and updated 
when necessary. Local authorities and schools will also need to be able to adapt to 
local issues, for example, outbreaks or local increases in cases of COVID-19, and 
follow any locally-determined advice and guidance. 
 


 
Appendix   
 
These policy documents currently provide a frame of reference for Scottish 
education: 
 
More detail, particularly about wider school issues can be found in the official 
Scottish Government advice which can be found here: 
 
(COVID-19): guidance on preparing for the start of the new school term in August 
2020 
 
Coronavirus (COVID-19): Guidance on preparing for the start of the new school term 
in August 2020 Summary version  
 
Coronavirus (COVID-19): support for continuity in learning (5 June 2020) 
 
Coronavirus (COVID-19): Curriculum for Excellence in the Recovery Phase (5 June 
2020) 
 



https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/documents/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/govscot%3Adocument/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020.pdf

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/documents/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/govscot%3Adocument/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020.pdf

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/sports-culture-and-leisure-activities/#Organised%20outdoor%20sport%20for%20children%20and%20young%20people

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/sports-culture-and-leisure-activities/#Organised%20outdoor%20sport%20for%20children%20and%20young%20people

https://sportscotland.org.uk/media/5906/phase-3-return-to-sport-and-physical-activity-guidance-final-100720.pdf

https://sportscotland.org.uk/covid-19/latest-sport-and-physical-activity-guidance/

https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-guide/

https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-guide/

file:///C:/Users/u441891/Downloads/reopening-schools-guidance-summary-version%20(1).pdf

file:///C:/Users/u441891/Downloads/reopening-schools-guidance-summary-version%20(1).pdf

https://bit.ly/30kfsh8

https://bit.ly/3cKTxT9
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Education Recovery Group: Blended learning (June 2020) 
 
While intended for wider use, the Health and Safety Executive has produced helpful 
guidance on COVID-19 risk assessments. 
 
COVID-19 Pandemic: Return to School Canadian Physical and Health Education 
GUIDELINES 
 
Coronavirus (COVID-19) Phase 3: staying safe and protecting others  
Guidance on organised outdoor sport for children and young people (July 2020) 
 
Latest sport and physical activity guidance  
 


Getting your facilities fit for sport 
 


Education Reimagined: The Future of Learning 
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https://education.gov.scot/improvement/learning-resources/education-recovery-group-blended-learning/

https://www.hse.gov.uk/coronavirus/working-safely/index.htm

https://phecanada.ca/sites/default/files/content/docs/Home%20Learning%20Resource/Guidelines/COVID-19%20Return%20to%20School%20Canadian%20PHE%20Guidelines%20EN.pdf

https://phecanada.ca/sites/default/files/content/docs/Home%20Learning%20Resource/Guidelines/COVID-19%20Return%20to%20School%20Canadian%20PHE%20Guidelines%20EN.pdf

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/sports-culture-and-leisure-activities/#Organised%20outdoor%20sport%20for%20children%20and%20young%20people

https://sportscotland.org.uk/covid-19/latest-sport-and-physical-activity-guidance/

https://sportscotland.org.uk/covid-19/getting-your-facilities-fit-for-sport/

https://edudownloads.azureedge.net/msdownloads/Microsoft-EducationReimagined-Paper.pdf
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Organising and managing hands-on STEM 


activities for Early Years and Primary. 
Version 2.0- 5th August 2020. 


 


This document focusses on practical STEM activity in the classroom. More detail, particularly about wider 


school issues can be found in the official Scottish Government advice which can be found here 


(https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-


august-2020/) and here (https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-


early-learning-and-childcare-services/). 


While many schools have not been fully shut with the reopening in August, there will be much preparation 


needed as part of a careful, phased reintroduction of learners into the school environment, particularly for 


the introduction of practical STEM related activities.  


The guidance is now that on their return there are no  fixed social distancing requirements for learners. 


Teachers and other adults should keep 2m apart from each other and from learners wherever possible. 


Unless your school policy prevents the use of any form of equipment, then the good news is that hands on 


STEM activities can happen in your primary school. However, in these unprecedented times, your approach 


to planning and delivery of activities will need to change. Everything may take longer, from planning to 


setup, delivery and clear up.  


The situation will vary significantly across the country: learner rolls, numbers and location of teaching 


rooms, their dimensions and arrangements will all differ, not just from Authority to Authority but from 


school to school. The advice in this document, therefore, is necessarily general in nature but SSERC will be 


happy to provide specific advice to schools and colleges if needed. 


It is important to emphasise that the whole procedure for making arrangements for re-opening to learners 


should be led by risk assessment. This risk assessment should directly address any risks associated with 


coronavirus so that sensible measures can be put in place to minimise those risks for learners, young 


people and staff. 


Any further updates will be via a series of FAQs appended to the end of the document. 


Check our website www.sserc.scot , Twitter  and Facebook posts regularly for news of updates.  


  



https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/

http://www.sserc.scot/

https://twitter.com/SSERCprimary

https://www.facebook.com/ssercprimary/
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Versions 


Version 1 (June 24th 2020)  


At present the guidance is that physical distancing is set at 2 metres.  If there are any changes to this then 


we will change the guidance to reflect it. 


Version 2 (August 5th 2020) 


Updated to reflect the changes announced by the Scottish Government at the end of July. Significant 


changes to the section on distancing but the hygiene and experimentsl sections are largely the same. 
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General Guidance 


Guidance on important matters including general distancing, movement around the school, arrival and 


departure is outwith the scope of this document. Useful guidance has been provided by the Scottish 


government and can be found here (https://www.gov.scot/publications/coronavirus-covid-19-guidance-


preparing-start-new-school-term-august-2020/) and here (https://www.gov.scot/publications/coronavirus-


covid-19-guidance-on-reopening-early-learning-and-childcare-services/). 


In Early Years and Primary education, there is much overlap between STEM activities and other classroom 


activities but there are some measures that are more specific to science and technology. 


A holistic approach 


The measures outlined in this and other documents are none of them exclusive of others: they are part 


of a whole. 


Good hand hygiene in your school does not mean that there is no need to maintain spacing. A reduction 


in interactions does not mean that you can neglect the cleaning of surfaces. 


We all of us need to implement as many of these measures as far as we possibly can. It is the 


combination of approaches that will help us in our fight to keep the coronavirus under control. 


Early Years 


The situation regarding STEM in Early Years education is largely covered by current government advice 


https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-


and-childcare-services/pages/groups-and-cohorts/ 


This gives guidance on: 


• Hygiene and cleaning 


• Limiting children’s contacts 


• Use of outdoor spaces and much more 


As far as any STEM activities go, advice will be very much in line with that for other Early Years activities. 


• Make use of outdoor learning activities where possible. 


• Wash hands with soap and water after any outdoor activity or after using any sand, water, play 


dough etc. for STEM activities  


• Where possible try to avoid the sharing of equipment for STEM activities. Discourage children from 


putting any shared items into their mouths – wash hands correctly after touching any 


contaminated resources.  


• Follow the manufacturer’s instructions and guidance from the Scottish Government and your 


employer when washing any resources or other equipment used for STEM activities.  



https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school-term-august-2020/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-early-learning-and-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-and-childcare-services/pages/groups-and-cohorts/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-and-childcare-services/pages/groups-and-cohorts/
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Primary Schools 


Classroom layout  


The change in the distancing requirements mean that you will be able to have your full complement of 


learners in the classroom. That does not, however, mean that things are back to normal. 


• You need to ensure that there is a 2m space between the teacher’s desk (the back of it where the 


adult may sit) and the nearest of the learners. So if there are any tables right up against the 


teacher’s desks, they will need to be moved. 


• Try to ensure, where possible, in science classes that learners are not working face to face. If they 


are working together then it is much preferable if this is done side by side. This may involve some 


moving of tables/desks. 


Permanent or semi-permanent groupings 


Consistent cohorts of 8 will no longer be required. However, this does not mean that settings should return 


to normal operation. It is still important to limit children’s contacts.  


The government advice is that where possible it is preferable to keep learners in fixed groupings. This is 


particularly relevant in group investigative work which, but its very nature, is likely to involve closer 


interactions. 


Consistency of groups is beneficial, and efforts should be made to keep children within the same groups for 


the duration of the day or session, where possible. More than one group can use a large space, but children 


should not mix freely with children in other groups, including in open plan settings. 


In particular, where there is equipment being shared, these groupings are more important. 


It is important to emphasise that these are not all-or-nothing approaches, and will bring public health 


benefits even where used partially (for example if membership of groups stays consistent throughout the 


day, but changes across the week). 


 


Managing hands on activities  


Planning  


We know that, for a range of reasons, practical activities are most often carried out in groups. While there 


is no longer a strict expectation that  learners will need to work individually, Wherever possible, working 


independently should be the first choice. Your approach to planning will need to take account of the 


following:  


Equipment  


Does your school have enough equipment for individual working, as each learner would need to have their 


own set of equipment. This needs to be assessed before school starts and extra purchased if needed. 


Assisting learners 


It is expected that where possible, teachers (and classroom assistants) will keep a 2m separation from 


learners as well as each other.  
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However, the latest guidance does allow brief interactions between teachers and learners closer than 2m. 


If these are brief (less than 15 minutes) as such interactions almost always are, then no special precautions 


are needed. 


If, however, the interactions are: 


• Face to Face and 


• Longer than 15 minutes 


then the teacher should wear a face covering. 


Choice of activity  


• Each learner will have to work alone; some may struggle to do this, activities should be planned that 


can be undertaken without the need for additional hands-on support.   


• Some types of inquiry or activity will be more suited to working alone than others. For example, a 


simple classifying activity - such as exploring magnetic and non-magnetic materials e.g. Marvellous 


Magnets or exploring Optical Illusions should be possible. Learning opportunities that rely upon 


comparative testing, such as investigating Hydrogels or Let’s Talk Bogs - where learners compare the 


absorbency of different materials, will be difficult for a single learner to complete. This doesn’t mean 


the activity cannot be done. Try simplifying activities, for example by cutting down the number of 


variables, alternatively, you can give each learner a different material to test and then collate class 


data at the end.  


• Choose activities that the learners will have a reasonable chance of completing on their own, 


especially activities that have supporting video tutorials and require minimal resources, yet support 


understanding of scientific concepts – Build a Climbing Bug – Exploring Friction or Make a Balancing 


Butterfly – Centre of Gravity/Balance  


• Challenging tasks may demotivate learners if they cannot finish them and 2 m distancing prevents you 


from providing the support that you usually would.   


• Do not rush to introduce new practical skills, certainly until the learners become more confident in 


working on their own, choose activities that you know they will be able to carry out safely and 


successfully. How skilled/dextrous are the learners when working with equipment? How much 


experience have they had in relation to using a piece of equipment?   


• Look for activities that use recyclable resources rather than the standard equipment that will have to 


be cleaned. Make use of recycled/recyclable materials that learners may be able to bring in from home 


themselves – e.g. experimenting with sound by making a clucking cup (with additional information 


available via SSERC STEM Bulletin 69) or exploring the properties of gases by making a pneumatic 


snappy dragon (with additional information via SSERC STEM Bulletin 75). 


• Step by step instructions and the explanation of key concepts could be viewed by learners via on-line 


tutorials, such as those provided by SSERC’s home learning pages – further activities and advice will be 


posted on an on-going basis  


• Practitioners will need to consider the platform used to view these videos and ensure content is age 


and stage appropriate. If learners are spending a proportion of the week learning from home, 


practitioners may consider teaching key concepts in class and setting engaging practical STEM 



https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/81/SSERC-Primary-81_web.pdf

https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/81/SSERC-Primary-81_web.pdf

https://www.sserc.org.uk/wp-content/uploads/2019/07/PB_63.pdf

https://www.sserc.org.uk/wp-content/uploads/2019/07/PB70_web.pdf

https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/86/SSERC-bulletin-86_web.pdf

file:///C:/Users/Hayley/Documents/Arduino

https://www.youtube.com/watch?v=7qsi6hu7d2A

https://www.youtube.com/watch?v=7qsi6hu7d2A

https://www.youtube.com/watch?v=fB8wBJO1GSs&t=7s

https://www.sserc.org.uk/wp-content/uploads/2019/07/PB_69.pdf

https://www.youtube.com/watch?v=zhN4FXYo5mI

https://www.youtube.com/watch?v=zhN4FXYo5mI

https://www.sserc.org.uk/wp-content/uploads/2019/07/SSERC_Primary_75_web.pdf

https://www.sserc.org.uk/subject-areas/primary/primary-resources/primary-home-learning/
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investigations/ challenges for completion out of school – for example exploring forces acting on a 


rocket in school and setting a balloon rocket challenge for completion at home. You may wish to share 


links with parents/carers if home schooling continues. 


• The incorporation of practical activities that require minimal, easy to source resources is essential to 


ensure that all learners can access these learning opportunities at home and school.  


• When considering the use of non-recyclable resources in class select easy to clean, waterproof items 


(rulers for example), as they can easily be disinfected by placing in detergent and then leaving to dry. 


Alternatively, if there is a kit available for each pupil, this is less of an issue.  


• Think carefully about activities that often require troubleshooting/adult intervention or replacement 


equipment, for example electrical circuits. These can be unreliable and you will not be able to directly 


support the learners. Again, this doesn’t mean that this type of activity cannot be done, but more 


planning and management will be required.  


• Can you do activities outside where there is more space? Now is a great opportunity to think about 


activities that can be done in your school grounds. Learners could construct models in the classroom 


and then take them outside for testing e.g. o-wing gliders – there is a short video made by learners 


accompanies this activity. Balloon powered cars might be another possibility. Further examples 


include observing shadows and making a sundial, photo-orienteering, Investigating bubbles, bug 


hunts and making a simple science pocket book or even making paper Are there activities that you 


might normally do in your classroom that could be done equally well outside whilst keeping learners 


socially distanced? Examples include, Launching a Rocket Mouse, Making a wormery and observing 


worms, Exploring transpiration in plants using food dye and white flowers - this investigation works 


well with daisies collected from the school grounds. Investigating chemical reactions with vinegar and 


bicarbonate of soda could also be carried out in the playground rather than in the classroom. 


• You might consider introducing discussion activities with a STEM theme to encourage learners to 


interact verbally. SSERC have a number of discussion activity resources, developed in partnership with 


the Primary Science Teaching Trust (PSTT): 


A Waste of Space  


A Level Playing Field  


Let’s Talk Plants 


Let’s Talk Bogs 


Let’s Talk Environmental Issues  


 


Lesson length  


Hands on lessons delivered under these new circumstances may take longer than usual to complete, so 


bear this in mind when planning your day. As well as learners needing additional time to carry out each step 


of the activity alone, you will require extra time for set up and clearing up.  


Spillages 


Additional planning will be required for activities that might result in spills. For example, if you are carrying 


out our Hydrogels or Let’s Talk Bogs activities, learners will need to have paper towels and be taught how 



https://www.youtube.com/watch?v=SWHPWwU5APU

https://www.sserc.org.uk/wp-content/uploads/2019/07/PB_62.pdf

https://youtu.be/fO_KRbXnhbQ

https://youtu.be/3EYhIWUnjsQ

https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/83/SSERC-bulletin-83_web.pdf

https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/SSERC-bulletin-87web.pdf

https://www.youtube.com/watch?v=Hhk2QBl-R48

file:///C:/Users/Hayley/AppData/Local/Packages/Microsoft.Office.Desktop_8wekyb3d8bbwe/LocalCache/Roaming/Microsoft/Word/•%09https:/www.sserc.org.uk/wp-content/uploads/2019/07/SSERC_Primary_72_web.pdf

https://www.youtube.com/watch?v=Q8w11WtGxG8&t=33s

https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/82/SSERC-bulletin-82_web.pdf

https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/82/SSERC-bulletin-82_web.pdf

https://www.sserc.org.uk/wp-content/uploads/2019/07/SSERCPB74_web.pdf

https://www.sserc.org.uk/subject-areas/interdisciplinary-learning/waste-of-space/

https://www.sserc.org.uk/subject-areas/interdisciplinary-learning/a-level-playing-field/

https://www.sserc.org.uk/subject-areas/interdisciplinary-learning/lets-talk/plants/

https://www.sserc.org.uk/subject-areas/interdisciplinary-learning/lets-talk/let-s-talk-bogs/

https://www.sserc.org.uk/subject-areas/interdisciplinary-learning/lets-talk/let-s-talk-environment/

https://www.sserc.org.uk/wp-content/uploads/2019/07/PB70_web.pdf

https://www.sserc.org.uk/wp-content/uploads/Publications/Primary-Bulletins/86/SSERC-bulletin-86_web.pdf
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to clear up a spill should it occur. You need to ensure you have a plan for what to do in the case of a large 


spill, and what the learners need to do. For example, you may need to move some, or all, of the learners 


while you clear up, however under most circumstances we envisage that any clearing up can wait until the 


end of the lesson. 


Clearing up  


Hands on activities always require clearing up but this will be different under current circumstances. The 


extent to what learners can help will depend on their age and ability to tidy/clean/follow instructions. Bear 


in mind tables may need wiping, so plan who will do it and the time it will take. Support older learners to 


clear up their own workspace, provide extra paper towels in their trays and show them what to do.  


 


Carrying out practical work 


• All equipment for STEM activities should be clean before it is used. Use proprietary household cleaning 


liquids to wash equipment, and tables etc. Use the products and cleaning regime recommended by 


your school. We advise that after the equipment has been cleaned, adults must wash their hands well 


using soap and water. If this is not possible, use hand sanitiser in the immediate term and then proceed 


to a sink in order to wash hands when you can. Do not touch your face at all during this process. 


Alternatively, although we realise this is unlikely, the individual equipment kits could be left 


undisturbed for 72 hours before being used.  


• Where possible, use recyclable equipment/resources that can be placed in the appropriate waste at the 


end of the lesson. One way might be to organise children to put disposable items in the correct bin, one 


child at a time as they leave the classroom. Recycling bins will need to be emptied frequently. 


• Think carefully about any learners with additional support needs that would ordinarily have extra 


support during a hands-on science or technology activity. While support for learning practitioners will 


be able to provide direct assistance if this assistance is likely to be prolonged, you should consider an 


alternative lower risk activity. If the activity is essential to learning then make sure the support for 


learning practitioner has any requisite PPE. 


• Avoid higher risk activities that may require extensive supervision or direct adult support as a matter of 


course. For example, investigating burning, or making a fire extinguisher, normally requires an increase 


in the amount of supervision, i.e. more adults in the room. This may not be possible at present.  


• If an accident occurs, follow your school’s guidance. Make sure you know this guidance before the 


lesson and how to implement it. You will need to talk to the class about what to do if an accident 


happens during this new way of working. What you say will depend upon on the activity you have 


planned.  


• Taking learners outside is a great choice, but don’t forget that. It is still important to reduce 


interactions between learners and maintain distance where possible as if you were indoors. 
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Classroom management during a hands-on activity  


Before the lesson:  


• Setup any equipment at the tables before the lesson.   


• If learners are working individually setup equipment in individual trays. This will help speed up setup 


and clearing away and the trays will contain any spills.  


• If water is required for the activity, then this should be provided as part of the equipment. (Whether 


work is taking place as a group or as individuals). Learners should not leave their table to collect 


anything. Where it is not possible to do this then any access to, eg a tap, needs to be controlled by the 


teacher to minimise risk. 


• Adults will need time prior to and after the lesson for setting up/clearing up.  


During the lesson:  


• Teacher demonstrations may be required for learners to access the activity. Learners must not leave 


their tables to crowd round a demonstration table, so make use of data projectors and digital cameras 


/ visualizers/video clips to project what is being demonstrated.  


• Use large visual aids to support instructions. Within this highlight/incorporate safety messages, for 


example, step by step PowerPoint slides on a whiteboard.  


• If at any point during the lesson, you feel that the activity isn’t working as you had planned or 


something is about to go wrong, for example, an accident may happen (even though nothing has yet), 


then stop the activity. This might mean stopping an individual child or stopping the whole class. 


Ordinarily you would intervene, but now this is much harder/you can’t, so you need to take alternative 


steps. If necessary, swap to a pre-planned written/oral activity.  


End of lesson:  


• Once the activity has finished, learners should place all equipment back into their tray. An adult must 


clear the trays away when the learners have left the classroom, and then carry out any cleaning of 


equipment as required by your school (see Risk Assessment).  


• If your planning has highlighted that clearing up will need to be done. Think about how this will happen 


and how long it will take.  


 


Opportunities to extend learning using simple hands on activities  


None of this means you will have to compromise on learning outcomes or experiences. Use the time to 


extend the learning in other ways, simple or low risk activities present new and exciting opportunities. For 


more ideas about making the most of hands on activities during this time keep up to date with the SSERC 


website and social media posts. 


 


If you have any questions about practical STEM activities in and out of the classroom contact 


enquiries@sserc.scot 



mailto:enquiries@sserc.scot
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Secondary STEM


Guidance for school Science & Technology

coming out of lockdown

Version 3.0- 1st August 2020.



Introduction

This document focusses on Science and Technology. More detail, particularly about wider school issues can be found in the official Scottish Government advice which can be found here (https://www.gov.scot/publications/coronavirus-covid-19-guidance-preparing-start-new-school- term-august-2020/) and for colleges here (https://www.gov.scot/publications/coronavirus-covid- 19-guidance-for-colleges/)



While most schools have not been fully shut, there will be much preparation that will be needed as part of a careful, phased reintroduction of learners into the school environment, particularly for practical subjects such as science and technology.



This guidance focusses specifically on Science and Technology in schools and colleges but obviously any changes in these areas can only be made as part of a whole school approach and Heads of Department should make sure they liaise with other parts of the school.



The situation will vary significantly across the country: learner rolls, numbers and location of teaching rooms, their dimensions and arrangements will all differ not just from Authority to Authority but from school to school. The advice in this document, therefore, is necessarily general in nature but SSERC will be happy to provide specific advice to schools and colleges if needed.



It is important to emphasise that the whole procedure for making arrangements for re-opening to learners should be led by risk assessment - this risk assessment should directly address any risks associated with coronavirus so that sensible measures can be put in place to minimise those risks for children, young people and staff.

[image: ]
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Photo by Jernej Furman on Flickr under Creative Commons 2.0 Licence



Differences from previous versions



2.0

In consultation with the Scottish Government, sections offering more general advice for schools have been removed as these are dealt with by government publications. The document now focusses more narrowly on science and technology.



Reformatting and branding.



Some changes to phrasing in a few places to increase clarity.



More guidance (in section on Hygiene) on the cleaning of equipment such as tools and computers. New short section with information on other help SSERC can provide.



3.0

In light of the revision of guidance regarding returning to school (30th July). Substantial changes in the sections regarding social distancing. Minor alterations elsewhere that reflect this. FAQ section now included.

 (
Further details, as they come, wil
l be addressed via a FAQ section which will be placed at the end of the document.
)
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 (
A holistic approach
The measures outlined in this and other documents are none of them exclusive of others: they are part of a whole.
Good hand hygiene in your school does not mean that there is no need to maintain spacing. A reduction in interactions does not mean that you c
an neglect the cleaning of surfaces.
We all of us need to implement as many of these measures as far as we possibly can. It is the combination of approaches that will help us in our fight to keep the coronavirus under control.
)



[bookmark: _bookmark0]Prior to Returning

When returning to school there are some important things to consider before ‘normal’ activities begin

again. Most though not all of these are activities for technicians:



· Taps and Sinks: - The HSE has recently issued guidance regarding Legionella in workplaces that have been in lockdown. The school/Local Authority should have procedures in place for managing this risk. Consult them before using any water supplies. If they are content that all appropriate measures have been taken, then run the water for 5 to 10 minutes through the system to ensure it is working. This will refill any drain traps which have evaporated. (https://www.hse.gov.uk/coronavirus/legionella-risks-during-coronavirus-outbreak.htm)

· Chemical Store: - Check that the store is secure and has not been tampered with in any way. Chemicals that exist on the latest stocklist are all present and accounted for. There may be specific chemicals that required attention due to shelf life, such as potassium. Look for any distortions in bottles that may indicate pressure build up. If there are any signs of leakage, or any unusual smells, seek guidance immediately. If there is no one on site who can help, contact SSERC.

· Radioactive Store: - Check that the store is secure, and all radioactive sources are present and accounted for. Check that the sources are still within their leak test period. If there are any overdue tests or checks, these should be carried out before practical work resumes with sources.

· Electrical Safety: - It may be that some electrical items are outwith their PAT test period. Check all electrical equipment before use and label and remove any items that fall into this category to be tested. If the testing is done inhouse, then items can be tested on a rolling basis as they need to be used. If it is done externally, contact the company as soon as possible to arrange a test before the start of term – if possible. If testing cannot be done in time, make sure the teachers know so they can plan their lessons accordingly.

· Equipment yearly checks: - Fume cupboards, autoclaves, extraction systems, steam engines, and other bits of equipment may be out of their yearly test period. If so, they must be fully tested and comply with all relevant regulations before being used. As with PAT testing, if it is not being done inhouse then contact the testing company as soon as possible to ensure it can be done before the start of term. Again, if there is a delay, let the teachers know to inform their planning.

· Gas Supply: - Check all rooms with a gas supply for full functionality. It may have been switched off

at the building’s main gas valve. Immediately report any gas smells as this may indicate a leak.

· Electrical systems: - If any of the rooms have an emergency shut down system, check that it is still fully operational, and all buttons function correctly. Report any faults immediately.

· Eyewash: - If you have eyewash bottles in labs/workshops, check they are not out of date. If, as is better, you have an eyewash station, ensure the tubing is sterilised and replaced above the tap. (A plumbed in station will only need to be cleaned and run for a while – once Legionella tests have been carried out.



· Fridges and Freezers: - Check that these have not been tampered with or switched off. If they have, they will need to be emptied and cleared out – this should be done carefully particularly if there was organic material inside that might have rotted.

· Microbiology – Dispose of all sub-cultures and plates. Check the master culture is still in date. Disinfect “Clean Room” surfaces and all storage fridges. While Virkon is a common ‘go to’ disinfectant, any surfactant disinfectant, including a dilute solution of bleach, is suitable. If microbiology work is being undertaken, new cultures might need to be obtained.

· Machinery – If there is machinery in technology (or other areas) that needs regular checks, these should be carried out before any use of the machinery.

· Ventilation: - It is a good idea to open all windows and let rooms ventilate for at least 5 minutes.

· PPE: - It should be noted that advice from Health Protection Scotland and the Scottish Government is that there is no need for any PPE to be used other than for the Health and Safety purposes that existed previously as a result of risk assessment.

· Any PPE should be checked by a competent employee that it is fully functional and has no damage

before use.

N.B. It may be that your school has donated some of their PPE as a result of COVID-19. If this is the case, no activities that require the use of this PPE should take place until it has been restocked. Each member of staff should have personal eye protection and should be provided with suitable antiviral wipes for cleaning through the day.

 	Social Distancing – The latest government guidance is that there is no requirement for social distancing among learners in school. Distance should, however, be encouraged where possible and close interactions minimised as far as possible.

However, the current distance of 2m should be adhered to wherever possible between adults and between adults and learners who are not family members.

 	Equipment and ordering – Given that practical work will be carried out by individual learners now rather than groups, some readjustment will be needed. Having learners working individually (or in smaller groups) is still a preference and so there may be a case for purchasing extra equipment, where this is feasible.

· Setting out and clearing up - The best option remains for equipment to be set out for each learner (or small group) in trays as this will reduce interactions while they collect their own. More trays may be needed.

In addition, the setting out and clearing up of practical classes may take longer than before so technicians should be consulted about feasibility when any new timetabling arrangements are drawn up. The time taken and the practicalities of cleaning and sterilising equipment between uses will also need to be considered.

 (
Consultation
As mentioned in a couple of places above
, there are likely to be all sorts of changes needed to how teaching in general and practical science and technology 
in particular are
 managed. Extended time needed for setting up and clearing away may affect timetabling. Changes may be needed to 
experimen
ts
. Some equipment will need to be disinfected on a regular basis. More individual kits may be needed which may have purchasing as well as preparation implications
 
etc.
It is important that technicians are consulted fully before these changes are implement
ed to avoid the risk of measures being put in place that turn out to be impractical.
)



[bookmark: _bookmark1]Positioning learners in labs/workshops:

[image: ]Revised government guidance means that there is now no need for physical distancing among learners in laboratories or workshops. So, there is no need for measuring out for positioning learner workspaces.



However, it is still necessary to ensure a 2m spacing between the teacher’s desk (the rear side where the teacher will sit) to the nearest desk or workstation.



In particular there cannot be a learner positioned directly in front of the desk as shown in the diagram (right).



It is also important to arrange as far as possible that learners are not seated across from each other but side by side.



The table arrangement shown in the diagram would not have all learners face to face but they would be at right-angles. This is less bad but still not ideal. An option might be, where possible, to use any side benches for some student seating – this would also help with further distancing.







 (
Permanent groupings
Given that close interactions are a risk and the more different people an individual interacts with the higher the risk, limiting these interactions is a sensible option where possible.
Particularly in the earlier years of secondary education, it may be fe
asible to have students in 
fairly static
 groupings.
In these cases, it may also be the case that a decision is taken that a class remains in one room and the teachers move. In this case, you may find that science or technology is having to be taught in a r
oom not designed for it. In such a situation contact SSERC to find out what practical work you can and cannot safely do in this situation.
)
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[bookmark: _bookmark2]Entry and Exit



Into the school

Advice on this is more general and thus outwith the scope of this document. Guidance has been provided by the Scottish government and can be found here (https://www.gov.scot/publications/coronavirus-covid- 19-guidance-preparing-start-new-school-term-august-2020/).





Entering/leaving the Lab/Workshop

· While brief interactions such as might happen while entering/leaving are generally an insignificant risk, every little helps. If it is feasible to arrange a one-way system, or to control entry and exit to minimise interactions then you should do so.

e.g.

[image: ]



· If doors are not fire doors, then leaving them open will aid ventilation and more importantly reduce touching of them. However, fire doors must not be left open. Check before having any open doors.

 (
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[bookmark: _bookmark3]Managing practical activities

· Where possible, equipment should not be shared.

What that means is that where there are limited numbers of pieces of equipment, such as accurate balances, colorimeters, microscopes, lathes, 3D printers then, if need be these may be shared. Efforts should be made, however, to reduce the need for sharing as far as possible. but with enhanced cleaning after between uses.



 (
E.g. Using microscopes. If there are, say, 10 microscopes for a class of 20, it could be possible for the lesson to be split so that one half uses the microscopes while the other half o
f the class does other work, then they swap. Ideally the two sessions would be in different lessons but even if it involves swapping halfway through a single period that is only the one change and will be safer than any constant common usage.
Using a belt-
sander (or other fixed machinery). Avoid learners gathering in line, waiting for their turn to use the equipment. They should stay at their workstations doing other tasks until the teacher tells them it is their turn.
)





· Where possible, practical work should still be carried out by individuals rather than groups. For instance, there should be no need for simple chemistry experiment using test tubes to be carried out in pairs or groups.

· Practical lessons may well take longer than normal to complete; this is likely to be a particular problem if your school has short lessons. The Head of Department (in consultation with the technician team and senior management) should ensure that the timetable is changed in such a manner as to make the preparation and clearing away of any practical equipment feasible.

· As with other subjects, having longer lessons, possible very long blocks of individual subjects, might be a good way to minimise movement of groups around the school. In the sciences this may well have implications for preparation and clearing away of practical work.

· Teachers (in discussion with technicians) will have to plan and take into account requirements for each practical (e.g. available equipment) and decide whether it can be safely managed as a class activity (learners working individually not in groups) or needs to become a teacher demonstration.

· Long and complex multi-step practicals are best avoided except for with very experienced learners. It may be helpful to alter learner instruction materials to try to maximise the autonomy with which they can work.

· It may be useful to have the instructions appearing one step at a time on the teacher’s board (one step per PowerPoint slide for instance). And learners simply have to wait for the next step.

· Another option might be in some cases to adapt the ‘integrated instruction sheets’ as developed by many educators. See this RSC article for more information: https://edu.rsc.org/feature/improving-practical-work-with-integrated- instructions/3009798.article

· An extension of this is to use PowerPoint to animate the steps in the integrated instructions

– an example can be found here.



· Learners should work individually wherever possible rather than in pairs or groups. This does not totally preclude group work though. For instance, different individuals could investigate different factors affecting the rate of reaction and then share their results (electronically).

· With learners working individually, some practicals may take longer to complete, but time can be saved by

· Having reagents pre-weighed or measured.

· Using a ‘flipped classroom’ approach so that learners familiarise themselves with the

experiment before coming into class to carry it out.

· Learners can also share their data after the practical if required.

· Time must be allocated at the start and end of lesson for setting up/clearing up. This will need to be allowed for in the timetable.

· Once the practical has finished, learners should tidy up their equipment, wash / sanitise their hands then leave the room in an orderly fashion similar to their entry. (See later section on hygiene). The dismissal of classes, like their arrival, should if possible be coordinated to minimise mixing.

· If teacher demonstrations are being carried out, it is important there is still at least a 2m distance between the teacher/demonstrator and any learners. (This should be the case for most hazardous chemistry demonstrations anyway. However, the nature of a demonstration means that learners will inevitably be crowding quite close together in order to see; so, using AV equipment to project the demonstration is a good way to prevent this and should be the preferred approach.

An important part of many demonstrations, particularly chemistry ones, is their multisensory nature. It is better for the demonstration to be carried out live in class rather than just watched on video – that way the learners will experience the sounds and smells as well.

 	Teachers must try to keep the 2m distance when observing the learners as they work through the practical activity. This may raise H&S concerns, as well as issues around the competency of the learner to carry out the task without the intervention of the teacher. The teacher should risk assess the activity prior to the session and take into consideration the competency of the learners.

However, the latest guidance does allow brief interactions between teachers and learners closer than 2m.

If these are brief (less than 15 minutes) as such interactions almost always are, then no special precautions are needed.

If, however, the interactions are:

· Face to Face and

· Longer than 15 minutes

then the teacher should wear a face covering.

· Where possible, it might be helpful to have learners able to carry out some practical work at home. This could either be a part of catching up with missed work due to self-isolation (or conceivably if there is a rise in cases causing schools to be closed again at some point in the future).

If it is simple, then kits can be sent out and learners can have a ‘cook-along’ approach or work autonomously. It will help break up the routine of home working for learners as well. Details of some possible activities (particularly for chemistry) can be found on the SSERC Home Learning pages.



[bookmark: _bookmark4]Hygiene

A vital part of removing distancing requirements for learners is enhancing hygiene procedures in the school.

Hand washing & personal hygiene

By far the best way of ensuring clean hands is washing with soap and water. Obviously, there will be issues with access to sinks for a class of learners (even a small class) but there are other possibilities.

· If soap and water is not available, a suitable hand-sanitiser is the next best option.

· Ideally, each learner should be provided with a personal bottle of hand sanitiser by the school, which they can use to clean their hands before and after practical work. If this is not possible, hand sanitiser should be provided at least in each laboratory/workshop, particularly where there is equipment that may need to be shared.

·  (
Hand Sanitisers
These are less effective than soap and water but better than nothing.
The
y do tend to be less effective where hands are dirty or greasy – which may be problematic in some school situations.
Alcohol-free sanitisers are less effective. Aim for ones containing at least 60% alcohol. 
Some 
alcohol-free sanitisers may work but check c
arefully before ordering them.
N.B. If alcohol-based hand sanitisers are used, the bottles should be kept well away from any sources of ignition and no naked flames should be used for several minutes to avoid possible ignition and burns.
)There should be a supply of tissues in each laboratory (in addition to supplies for individuals). Used tissues should be placed in bins that are emptied regularly.



PPE

As mentioned earlier in this document, this is guidance specifically for the use of PPE in standard Science/Technology activities. There is no need for PPE to be worn more generally (but see ‘Face- coverings’).

For detailed advice on this sort of PPE and Covid-19 see the Health Protection Scotland and Scottish Government websites.

· We know many schools have donated all of their PPE to the NHS. You can expect demand for PPE to be very high, so it will take time and money to restock supplies.

· Face-coverings - In normal circumstances there is no need for learners or staff to wear face- coverings. However, these should be worn where, as mentioned above, there is extended face to face interaction (greater than 15 minutes). If individuals, either learners or staff feel the need to wear masks at other times, they should be supported in this.

· Anyone (whether child, young person or adult) wishing to wear a face covering in school should be enabled to do so.

· Schools should raise awareness amongst children, young people, and staff about the correct way to remove and store face coverings. This can be done well in biology lessons. It could be helpful to adapt some common microbiology experiments so that they highlight potential transmission from face coverings such as SSERC’s ‘Beat Those Bugs’ or ‘Toilet-

tissue Challenge’.







· Eye protection - teachers should not attempt practicals where appropriate eye protection is required but is not available in school. This may initially limit the practical work that schools can do.

· This can be mitigated to an extent in some cases by changing the experiments, reducing concentrations for instance, such that eye protection is no longer needed.

· The safest arrangement is for each learner to have their own, labelled, set of eye protection. That way, there is no risk of cross contamination.

· In many, if not most, schools this is not likely to be the case. If spectacles or goggles are shared between learners these will need sanitising between each use.

· When leaving the lab/workshop, learners should place their used PPE in a washing up bowl (or two) of sterilising solution (have enough solution to cover all PPE). This then starts the sanitising process.

To sanitise goggles/safety specs, they should be fully immersed in a sterilising solution for at least 15 minutes. The eye protection should then be rinsed off with water and allowed to air dry. (This can be speeded up if needed using fans) Once dry check for any damage and then return to use. Avoid drying with towels as this can lead to scratching.

Suitable sterilising solutions are:

· Milton’s solution (follow Milton instructions for how to make this up, tablets or fluid

is fine),

· dilute bleach (100:1) or

· Virkon (solutions prepared according to manufacturer’s instructions).

The best option is to do this at the end of each day and leave to dry overnight. If they are needed earlier, fans can be used to speed up the drying. Do not wipe dry it if at all possible – this raises the possibility of contamination.

If time really is of the essence, antiviral wipes can be used to wipe down the goggles (or other equipment).

· Learners should be reminded to wash their hands before putting on eye protection.

· Gloves – Gloves are rarely required by learners doing practical work. However, where we advise the use of gloves then the correct type should be worn.

· Lab coats –as these are not PPE they are not required for practical work, although if anyone wishes to wear their own lab coat there is no problem. Shared or department-based lab coats, however, should be removed from use. Staff clothing, including lab coats should be washed as normal.

· Staff will also need access to their own PPE, each member of staff should have personal eye protection and should be provided with suitable antiviral wipes for cleaning through the day. At the end of the day they should be sanitised in the same fashion as that for learners.



Laboratories/Workshops

· Ventilation: where it is possible to open windows and doors (not fire doors) this should be done. Science and technology departments should already have suitable extractions systems to comply with their duties under COSHH. However, if it is possible to adjust the systems so the ‘makeup’ air comes either directly from outside or contains a greater proportion of fresh air, this should be done.

· Benches will need cleaning as per the guidelines for all classrooms in the rest of your school. Door handles and plates in particular (as well as any other frequently touched items) should be cleaned down on a regular basis.

· Much practical equipment used in science, especially chemistry will not require any additional cleaning, though users should be reminded to regularly wash/sanitise their hands.

· There should be regular (at least twice daily) cleaning of commonly touched objects and surfaces – this will include shared technology surfaces etc.)

· Over and above this, however, where possible:

· Any equipment, that is Hand-Held or Hand-Operated in nature, should be wiped down before use by a learner or teacher.

· Try and limit the amount of shared equipment in use. This may include but is not limited to: -

· Power Supplies/Signal Generators etc. in the Science Department

· Hand-Tools etc. in the CDT or Art Department

· Hand-Blenders etc. in the Home Economics Department.

· For equipment such as power supplies, cables and crocodile clips proper sterilisation may be tricky. Wiping 10 powerpacks is fairly easy but cleaning all the crocodile clips would be difficult and time consuming.

· If possible, microscope eyepieces and focussing controls should be wiped with antiviral tissues before each use – unless they are going to be left for longer than 72h between uses or reused by the same learner.

· If wiping down equipment is not realistically feasible, there are a few options:

· If possible, timetable for staggered usage of equipment where possible so that the equipment can be left for 72 hours between uses.

· Perhaps better but maybe harder for schools to resource, a set of, say, crocodile clips could be issues for the use of an individual learner for the duration of that unit and then left for 72h or more before being used by another learner.

·  (
There will always be a balance to be found between effectiveness and practicability. Obviously, complete disinfection (by, say, soaking) of every
 item after every use is the most effective way of eliminating any possible infection. But if the risk of infection is low, it may be that a lesser level of disinfection between uses may be acceptable if it facilitates important activities that might other
wise not take place – SSERC is currently seeking advice on
 
this.
)Alter the experiment or the way it is carried out to reduce or ideally eliminate the use of equipment that is difficult to clean rapidly – if it is not possible then perhaps these activities may need to become teacher demonstrations.

· Appropriate cleaning supplies should be in each laboratory to enable learners to wipe down their own desk/chair/surfaces before leaving and, especially, on entering the room.



Cleaning equipment

Books



Any unnecessary resource sharing including textbooks should be avoided, especially where this does not contribute to education and development. This is another example of where use of electronic media may preferable. Where possible:



· Let learners have their own copy of any textbooks or other physical resources. If this is not possible then, like library books, they should be quarantined for 72h on their return before being issued to anyone else.

· Distribute scans of instruction sheets and/or display on boards rather than hand out individual copies.

· Where possible get learners to submit work electronically rather than on paper / in jotters etc.

This will include any equipment or machinery with keyboards, touchscreens or control panels that are likely to be used by more than one person.



If equipment has not been used for 72h or more, there should be no problem with virus on the keys. So, if users wash their hands properly before using them, there should be no contamination issues.



However . . .



It would be sensible to make sure that the keyboards are properly cleaned before term starts, just to be certain you have a good baseline standard of cleanliness. Harmful microbes (and not just coronavirus) cling to dirt, so if your device looks dirty, it really is.



Use a damp, soft, lint-free cloth to wipe away as much visible dirt as possible before any sterilisation. You may need to do this more than once. Keep going until you are satisfied it is properly clean. Use a toothpick on any areas where grime can build up.



To disinfect computers, just like anything else, you need an alcohol-based disinfectant with at least 60 percent ethanol (or 70 percent isopropanol.) You can use aerosols, pump sprays, or wipes, whichever you prefer, just make sure they contain the necessary amount of alcohol.



Because alcohol evaporates quickly, you can spray your gadgets just leave them to dry. This is easy to do regularly. If you need to rub with a cloth, where possible, use wipes or paper towels you can dispose of when you are finished.



N.B. Alcohols are highly flammable and so should never be sprayed where there is a source of ignition –

such as an item of electrical equipment that is plugged in.



Remember that if you are using compressed air cans to clear dust out, they can damage laptops and other all-in-one devices.



If there are any difficult to reach cracks etc., you can use a sharp (but not too sharp) object, like a wooden toothpick, to dislodge any dirt without causing damage to the device.



Computers



You need to be more careful with laptops than desktop models because the computer’s main components

are underneath the keyboard and thus more susceptible to damage.



Before you clean it, make sure your laptop is completely powered off and unplugged to avoid any serious damage. For a desktop you can simply unplug the keyboard and mouse to clean rather than power down completely.



For a laptop, let it dry for a few minutes so the alcohol has time to evaporate before you turn it on again.



Keyboard



As described above, use a damp, soft, lint-free cloth to get the whole of the keyboard as clean as you can. Once all dirt has been removed, wipe all the keys and the rest of the keyboard with alcohol wipes and leave to dry.



The gaps between the keys on most laptops are small to prevent dirt and dust from getting in there. However, these small gaps still collect dirt from your fingers, so pay attention to them while you are cleaning.



Mice



Again, use a damp, lint-free cloth to clean your mouse the best you can and dislodge any obvious dirt. Inspect your mouse if you did not get it all the first time, disinfect any dirty areas again.



Now disinfect with an alcohol spray or wipe. If you are using a spray, leave for a few minutes, and then wipe off any remaining grime with a clean paper towel or cloth.



If your mouse is wired, you can also clean the length of the cord and USB connector with a bit of alcohol.



Touchpads



As for the other devices, wipe down thoroughly with a damp (not wet) soft, lint-free cloth to remove as much dirt as possible. Do this more than once if you need.



Use a toothpick to clean any grooves or gaps. Then, using alcohol spray or wipes, thoroughly disinfect the whole of the trackpad and the area to the left and right of the trackpad, where your hands normally rest.



Touchscreens



As for trackpads, wipe the screen with a lint-free cloth (microfibre ones are good for screens). Then disinfect using alcohol spray or wipes as before.



Prevention of contamination



In some cases, it is possible to prevent contamination by:



Using a device such a pencil to press a button rather than a finger – though if the pencil has been in

someone’s mouth, this is not a good idea.



Placing a protective covering over the surface. Some surfaces, especially things like touchscreens can easily be covered by e.g. clingfilm. A dispenser can be placed close by a section torn off before each use and



disposed of immediately afterwards. The pictures below show examples for a laboratory balance and an iPad.
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[image: ]It is trickier, but still works, to do the same for a computer keyboard – as shown in the picture to the right.



A computer mouse work even less well so is probably not worth trying. If there is a scroll wheel, this will snag the clingfilm.
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[bookmark: _bookmark5]Organisation

· Staff training will be needed, for ancillary as well as teaching/support staff to ensure they are familiar any new procedures, particularly those relating the new hygiene regime.

· Unless there is advice from government that states otherwise, physical distancing between adults and between adults and children will remain at the current distance of 2.0 m.

· Preparation and clear up time may take longer so the timetabling may need to consider this.

· Where possible movement of individuals between workstations should be minimised and where workspaces are shared there is cleaning between use (e.g. each individual has a designated desk/workstation).

· Movement of children, young people and staff between classrooms / laboratories / workshops should be minimised wherever possible.

· One way of facilitating the two points above might be to reorganise timetabling so that subjects are taught in longer, but less frequent, blocks. This will be a matter for schools and their employers to determine.

· It may be that as a part of the protective arrangements, a system will be put in place where learners stay in one classroom and the teachers move around instead. This, of course, creates issues for practical work that will need to be addressed:

Practical work should only be done, as always, after an appropriate risk assessment. A non- lab/workshop space will limit the nature of practical work that can be done but not eliminate it. For instance, simple circuit work, use of microscopes or some microscale chemistry can, with a little preparation, readily be done in a non-lab setting. Workshop activities in technology may be rather trickier in a non-workshop setting though.



 (
Revised lab/workshop rules
.
There will probably need 
to be some revision of normal lab/workshop rules. No getting up and moving around. No sharing of e.g. pencils etc. These will need to be circulated to learners before they come into school and displayed prominently in each classroom.
Procedures will need t
o be put in place to deal with learners who fail to observe the new protocols (e.g. will not keep their distance, will not wash hands/wipe equipment etc.).
Procedures will also be needed for issues like illness in class, dealing with accidents.
There will also need to be procedures in place, on a whole school basis, for toilets. When can learners go? Supervision to ensure no mixing etc.
)





· While the weather remains good, outdoor learning may be something worth looking at in more detail. While more particularly suitable for younger learners outdoor learning for older age-groups is certainly something that could be looked at. How learning and teaching is adapted for an outdoor environment should also be considered. The Outdoor Learning Directory provides links to a variety of resources that can be filtered by subject area and curriculum level.

Further advice about outdoors learning in science can be found here:

· https://www.ase.org.uk/system/files/Grimshaw%20et%20al_0.pdf

· https://www.stem.org.uk/news-and-views/opinions/teaching-secondary-science-outside-classroom

· https://www.weareteachers.com/outdoor-science/







Remote learning

There are circumstances in which this will still be important:

· If there is a significant ‘second wave’ that results in schools having to be closed again. This is

unlikely but cannot be ruled out.

· If learners are having to self-isolate after a positive test or a contact via Test and Protect. Or indeed if they are unable to attend school for other reasons.

· If teachers need to self-isolate for similar reasons to those above

· To enhance learning, assist learners catch-up etc.

This being the case, science and technology departments should try to make sure that they develop their skills in this area as much as possible. In each department, there is likely to be at least one person who has developed quite high-level, relevant skills and it would be helpful if the department could arrange to share this expertise to upskill all.





[bookmark: _bookmark6]What else SSERC is doing?

· As well as issuing regular updates of guidance documents, we will be available to offer bespoke advice to schools and colleges to assist them with issues they have that may be particular to their establishments.

· All SSERC Professional Learning offerings have been reconfigured to use an online or blended approach and will embed the Covid-19 protocols.

· Our reconfigured courses, in addition to offering the training that is core to them, will also seek to support home/remote learning by modelling good practice and offering advice based on our experiences with distance learning.









[bookmark: _bookmark7]Wider School issues

Such issues are outwith the remit of this document.



The latest government guidance that covers schools in the wider context can be found here. https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-guide/



Here you will find advice on general school issues, including ones that will impact on science and technology such as:

· Cleaning

· Travel

· Potential infection

· and much more



[bookmark: _bookmark8]Frequently Asked Questions

Newer FAQs will be added at the end of this section



What if staff need to break social distancing in case of accident / injury?

Is there a risk if you as a person if you start to rinse a learner’s eye with an eyewash?



There will be times when teachers need to get closer to learners for first aid/Immediate Remedial Measures or to prevent an accident. But make the interaction as brief as is needed to address the problem.



The interaction will be brief and its importance would seem to take priority. We are dealing with the situation where there will be harmful consequences if we do not intervene, whereas there might be if we do.



If you are actually in contact as in the eye washing situation then yes there is a slight extra risk but I think that in all morality, you can’t leave someone in that condition while you go searching for PPE. In labs/workshops first aid kits should be supplemented with appropriate PPE for use in incidents requiring first aid/IRM.



What about alcohol gel and practicals?



While they can be a fire risk in the lab, we have no problem as long as care is taken not to expose to any source of ignitions until all fumes have dispersed and there is no trace of anything left on the learners hands.



What about air conditioning? Is there a danger that moving the air around like this can spread the virus?



If the air conditioning is taking in air from outside there is little problem. If it is a self-contained system that is simply recirculating air within the same room then it does create a marginally higher risk but there will still be a significant level of dilution. For airborne infection proximity seems to be the most important factor.



HSE announced June 23rd. The risk of air conditioning spreading coronavirus (COVID-19) in the workplace is extremely low.



However, they do suggest that ‘. . . if you use a centralised ventilations system that removes and circulates air to different rooms it is recommended that you turn off recirculation and use a fresh air supply.’



In terms of PPE, how would you recommend keeping lab coats clean?



There is no need for lab coats for learners at all – technicians have their own and can keep them clean. There is no need for personal technician lab coats to be washed any more frequently than normal. In technology, aprons are useful for protecting clothing. Again, those belonging to teachers and technicians can be used and cleaned as normal. As with lab coats in science, there should be no sharing. If learners do not have their own, then they could perhaps bring in an old shirt or something.



Will safety glasses need washing after every class?



This is a balance between efficacy and practicability. Try to avoid the need for back to back lessons where goggles will need to be passed on. This is an area where adjusting the timetable to have fewer, longer sessions would be a help.



A good investment though would be to buy more so that learners can either have their own or the set can be left >72h between uses so no fiddly washing/wiping is needed.



What if we do not have sufficient hand-washing facilities?



· There are a few suggestions for DIY handwash stations – adapted from camping facilities – that could be easily adapted/implemented in schools and would be much more effective. Several of these could be positioned either in corridors or in the classrooms themselves.

· A fairly simple option would seem to be for there to be a class set (for the new current class size) of plastic washing up basins and bars of soap along with paper towels for drying. One at each workstation along with paper towel for drying.

o	If there is not a hot tap at the workstation, then before the lesson a 2-litre bottle of warm water from the tap can be placed at each workstation. If need be this can either be replaced or a second one issued near the end of the lesson. The arrangement of the room should allow for this with minimal risk to the teacher/technician issuing them.

After the lesson, the bowl can simply be emptied out and rinsed – the soap will be its own disinfectant. If the equipment is cleaned before learners use it and their hands are washed before using it, this should greatly reduce possible infection.



What about using perspex screens?

Screens are an option that could be looked at but with some caveats.

You will need to check to see what your employers’ policy is. In Health and Safety matters such as this, the responsibility lies with them.

SSERC’s view being that they may be a useful addition in some cases but that they should not be used as an alternative to other measures. Our feeling is that using screens to allow teachers to spend more than 15 minutes face to face with others closer than 2 meters would seem inappropriate (as well as largely unnecessary). However, as an additional measure for pupils who might be positioned face to face, they might be helpful if there is no other approach to be taken.

In Technology departments, most (if not all) schools have each workshop arranged with 5 work benches, each with 4 vices. 4 pupils are seated at each bench facing each other. Your guidance states that pupils should not face each other: what do we do?

In the guidance we say it is "important to arrange as far as possible that learners are not seated across

from each other but side by side.”



There are many situations where tables and/or seating can be moved to facilitate this. Clearly though, in the situation described, it isn’t possible so you just carry on as normal - in that way at least.



The seating arrangement is just one approach: enhanced, sanitising, restrictions of students moving round, fixed groups if possible, keeping distances where possible etc will all contribute, along with the seating arrangements. So just do what you can, and don’t worry too much about what you can’t do. It is, after all, guidance, not instruction from the Government.



Most of the schools in our area have been issued with huge quantities of hand sanitiser - 1750 litres in my school! What are your recommendations for where we should be storing this?

We are currently (7the August) investigating further but unless there has been an exemption put in place (possible but we are not aware of one) then if the hand sanitiser is alcohol based then it is a flammable



liquid and thus, under the requirements of DSEAR, need to be stored as such. These quantities obviously create problems for a school.



A better option would be for the council to see about storing it centrally – as they will be able to find suitable storage more easily – and send it out in smaller quantities.



Even so, there will still need to be suitable storage on site. So either a room will need to be converted to a flammable store (possible a little used toilet could be adapted as it already has ventilation) or one or more flammable cabinets will need to be purchased and positioned in a suitable place. The details will depend on how much is stored on the premises at any one time.



This is, however, like all Health and Safety issues, a matter for the employer. So the school should contact their Local Authority and raise the issue with them.



What about use of Lab Coats in Microbiology?

In the first version(s) of this guidance, we overlooked that, unlike in many areas, lab coats are a requirement for carrying out microbiology.



If each learner has their own lab coat, this is not a problem: no extra laundry is required.



If they need to be shared then procedures need to be put in place for disinfection. The virus does not survive for as long on fabric as on hard surfaces so leaving them for 24h before being used by a second individual should be fine. One issue is that of buttons or other fastenings of metal and plastic. The virus can last longer on these so they should be sprayed with ethanol, Milton's/dilute bleach, hydrogen peroxide or a commercial antiviral product. (or they could be wiped but that will be more time consuming. Alternatively, the coat can simply be left for 72h between uses.



How can we manage to sanitise eye protection? A full disinfection between each use would be incredibly difficult and time-consuming.

There are two approaches to be taken here: try to reduce sharing and try to sanitise where possible.



More details on ways you can keep your eye protection sanitised can be found in a separate document here: https://www.sserc.org.uk/wp-content/uploads/2020/08/Disinfecting-Eye-Protection.docx
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OVERVIEW 


 
1. This guidance has been developed to support a safe return to school for all children, young 


people and staff taking full account of progress made in suppressing COVID-19 in Scotland, 


the scientific advice received and the advice of the Education Recovery Group and other key 


stakeholders. 


 


2. In Scotland, as at 19 July 2020, 152 (0.8%) of a total 18,452 positive cases of COVID-19 


were among people aged under 15.  This is a rate of less than 20 per 100,000 of the 


population in that age group.  There have been no deaths among people under 20 years of 


age.  These data are regularly updated.   


 


3. In the light of this greatly improved situation with regard to suppression of the virus, and in 


the context of the vital importance of school to a child’s development, wellbeing and right to 


education, the balance of risk is now strongly in favour of children and young people 


returning to school full-time. This is a positive development that will help address the wider 


impacts of the virus on the health and wellbeing, educational progress and attainment of our 


children and young people. 


 


4. It is the Scottish Government’s intention that all children and young people, in all year 


groups, will return to school full-time from the autumn term in August so as to benefit once 


again from all that school brings to their lives. There is increasing concern around the 


negative impact of school closures on children and young people’s wellbeing.  The wellbeing 


of all children, young people and staff should be the central focus when preparing for the 


reopening of schools. 


 


5. This updated planning assumption reflects the latest scientific evidence and advice and the 


significant progress that Scotland has made in suppressing the virus. It remains contingent, 


however, on continuing success in this regard and prevailing public health guidance.  The 


Scottish Government has agreed with partners in the Education Recovery Group that 


schools will reopen on 11 August.  The Scottish Government welcomes local authority 


decisions which enable children and young people to return to school full-time as quickly and 


safely as possible, and expects all pupils to be in school full-time by 18 August at the very 


latest.  The Scottish Government will bring forward an Educational Continuity Direction to 


that effect. 


 


6. The scientific advice that has informed this decision and the development of this guidance 


was published on 16 July. This updates and builds on an initial summary of key scientific and 


public health advice published on 26 May 2020.  


 


7. We do not however expect the return to school in August to be a return to normality. We 


must remain vigilant and continue to manage the risks of COVID-19.  This guidance has 


been designed to help our local authorities and schools to do so, and ensure the safety of 


children, young people and staff.  


  



https://beta.isdscotland.org/find-publications-and-data/population-health/covid-19/covid-19-statistical-report/

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/documents/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/govscot%3Adocument/COVID%2BSUB-GROUP%2BADVICE%2BNOTE%2B1_DISTANCING%2BIN%2BSCHOOLS_FINALFORPUBLICATION.pdf

https://www.gov.scot/publications/coronavirus-covid-19-schools-early-learning-and-childcare-settings---scientific-evidence/

https://www.gov.scot/publications/coronavirus-covid-19-schools-early-learning-and-childcare-settings---scientific-evidence/
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8. The guidance applies to all local authorities and schools (primary/secondary/special/school 


hostels/residential) under their management. Local authorities should ensure that any 


external organisations involved in delivering services in schools (e.g. contracted facilities 


management services) are required to follow this guidance. It should also be used by grant-


aided schools and independent schools to support their recovery efforts. Please read the 


supplementary guidance for residential boarding/hostel accommodation in educational 


facilities, developed in partnership with relevant stakeholders.  COVID-19 guidance for 


colleges may also be relevant to some. 


 


9. Recognising its specific context, separate guidance for the Early Learning and Childcare 


(ELC) and childcare sector has been developed. There is also specific guidance for 


childminders and for “Out of school care”.  Guidance for youth work and the Community 


Learning and Development Sector is also available. 


 


10. Nothing in this guidance affects the legal obligations of local authorities with regard to health 


and safety, public health and their responsibilities under the Equality Act 2010. Local 


authorities must continue to adhere to all such duties when implementing this guidance. 


Under the Coronavirus Act 2020, they must have regard to the advice relating to coronavirus 


from the Chief Medical Officer for Scotland. 


 


11. Local authorities and schools should exercise their judgement when implementing this 


guidance, to ensure the safety and wellbeing of their children, young people and staff taking 


into account local circumstances.  Where this guidance states that local authorities and 


schools: 


 


 “should” do something, there is a clear expectation, agreed by all key partners, that it 


should be done. 


 


 “may” or “may wish” to do something, the relevant sections have been included as 


examples of relevant practice that can be considered if appropriate. Local variations are 


likely. 


 


12. Changes in incidence of COVID-19, and the impact of implementation of this guidance in 


schools, will be closely monitored at the national and local level. The guidance will be kept 


under review and updated when necessary.  Local authorities and schools will also need to 


be able to adapt to local issues, e.g. outbreaks or local increases in cases of COVID-19, and 


follow any locally-determined advice and guidance.  


 


  



https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-for-colleges/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-for-colleges/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-and-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-and-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-childminder-services-guidance/

https://www.gov.scot/publications/coronavirus-covid-19-childminder-services-guidance/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-school-age-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-community-learning-and-development-sector/

https://www.gov.scot/publications/coronavirus-covid-19-community-learning-and-development-sector/

https://www.legislation.gov.uk/ukpga/2020/7/contents/enacted
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KEY PUBLIC HEALTH MEASURES 


 


13. This section of the guidance sets out the key public health measures that local authorities 


and schools should implement to minimise the risks of COVID-19 transmission and infection. 


These controls, when implemented alongside updated risk assessments, will help 


substantially reduce the risks to children, young people and staff and ensure a safe, 


successful return to school. 


 


14. This guidance is designed to promote a consistent and equitable approach against the 


context of the nationwide health emergency. Every school is different, however, and local 


authorities and schools will understand best how this guidance can be applied in their 


settings. They should do so in a way that prioritises the health, safety and wellbeing of 


children, young people and staff, and ensure that the risk mitigation measures set out in this 


guidance are implemented effectively. 


 


Risk assessment 


 


15. Employers must protect people from harm.  This includes taking reasonable steps to protect 


children, young people, staff and others from COVID-19 within the education setting.   


 


16. It is a legal requirement that local authorities and headteachers ensure that risk assessments 


are conducted or updated to reflect the revised planning assumption of a full return to school.  


Implementation of the mitigations set out in this section will help manage risks effectively for 


children, young people and staff returning to full-time learning.  


 


17. All aspects of the return to school should be considered, including transport to and from 


school and for learners attending college and work placement activities. Specific risk 


assessments should be completed regarding school cleaning and the use of school kitchens, 


including those used for home economics. This does not replace the need for other risk 


assessments required by law, such as under fire safety legislation. All risk assessments 


should be reviewed regularly and as circumstances change. 


 


18. Schools should ensure that they implement pragmatic and proportionate control measures 


which reduce risk to the lowest reasonably practical level.  They should have active 


arrangements in place to monitor that the controls are: 


 


 effective; 


 working as planned; and 


 updated appropriately considering any issues identified and changes in public health 


advice. 


 


19. In accordance with relevant legislation and guidance, all local trade unions should be 


consulted with and involved in the development of risk assessments. Risk assessments 


should be shared with staff and trade unions, including catering and facilities management 


teams and contractors where appropriate. 
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20. Schools should communicate with all school staff, children, young people and parents/carers 


regarding health and safety.  It is imperative that all members of the school community 


understand what measures are being put in place and why, and can cooperate to make them 


work.  Schools may wish to consult children, young people and parents/carers on these 


arrangements to help ensure that they feel safe and comfortable in school. 


 


21. While intended for wider use, the Health and Safety Executive has produced helpful 


guidance on COVID-19 risk assessments.   


 


22. For more information on what is required of employers in relation to health and safety risk 


assessments, see Annex B. 
 


Public health measures to prevent and respond to infections  


 
23. In order to address the risks identified in their risk assessments, local authorities and schools 


should adopt core public health measures in a way that is appropriate to their setting.  


Ensuring a positive learning environment for all children and young people, should include 


measures focused on preventing and responding to infections.   


 


24. Essential public health measures include: 


 


 enhanced hygiene and environmental cleaning arrangements; 


 minimising contact with others (groupings, maintaining distancing for young people in 


secondary schools and physical distancing for adults); 


 wearing appropriate personal protective equipment (PPE) where necessary; 


 a requirement that people who are ill stay at home; and 


 active engagement with Test and Protect. 


 


Enhanced hygiene and environmental cleaning 


 


Personal hygiene 


 


25. Schools should encourage and support all children, young people, staff and any others for 


whom it is necessary to enter the school estate to maintain COVID-secure personal hygiene 


throughout the day.  


 


26. The key COVID-secure personal hygiene measures that all children, young people and staff 


should follow are: 


 


 frequent washing/sanitising of hands for 20 seconds and drying thoroughly, and always 


when entering/leaving the building, before/after eating and after using the toilet; 


 encouraging children, young people and staff to avoid touching their faces including 


mouth, eyes and nose; and 


 using a tissue or elbow to cough or sneeze, and use bins that are emptied regularly for 


tissue waste. 


 


27. It will be the responsibility of every individual in the school to observe good hygiene practice 


to minimise the risk of infection. Schools should identify opportunities to reinforce for all 



https://www.hse.gov.uk/coronavirus/working-safely/index.htm
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children, young people and staff the importance of COVID-secure hygiene measures 


throughout the school day, as part of their work on responsible citizenship. Involving children 


and young people in discussions about how to manage mitigations will be critical to their 


success. Signage should be applied appropriately, including in toilets.  


 


28. Adequate facilities should be available for hand hygiene, including handwashing facilities 


that are adequately stocked or have alcohol-based hand rub at key areas. Outdoor hand 


basins or hand sanitisers should be available at entry/exit points, to allow all building users to 


wash/sanitise their hands as they enter/leave the building at pick up/drop off time and at 


break/lunch times. Help should be given to those children and young people who struggle to 


wash their hands independently.  Over time it is possible that children and young people will 


become complacent about hand hygiene. Schools should involve them in making plans to 


ensure continued rigour. 


 


29. School uniforms/clothing and staff clothing should be washed/cleaned as normal. Any 


arrangements in place to support washing of school uniform and clothing should be 


continued. 


Enhanced environmental cleaning 


30. If the school site or building has been closed for many weeks or if parts of the building have 


been out of use for a long period, the local authority/school should undertake a health and 


safety check of the building concerned, including water quality sampling for legionella and 


other bacteria.  


 


31. Local authorities and schools should ensure that an enhanced environmental cleaning 


regime is in place. The regime put in place should be in line with Health Protection Scotland 


Guidance for Non-Healthcare Settings. This specifies in particular: 


 


 Ensuring regular detergent cleaning schedules and procedures are in place using a 


product which is active against bacteria and viruses;  


 Ensuring regular (at least twice daily) cleaning of commonly touched objects and 


surfaces (e.g. desks, handles, dining tables, shared technology surfaces etc.);   


 Ensuring that where possible movement of individuals between work stations is 


minimised and where work spaces are shared there is cleaning between use (e.g. avoid 


hot desks and instead each individual, children, young people and staff, has a 


designated desk); 


 Ensuring there are adequate disposal facilities;  


 Wedging doors (other than fire doors) open, where appropriate, to reduce touchpoints;  


 Setting clear use and cleaning guidance for toilets to ensure they are kept clean and 


physical distancing is achieved as much as possible; and 


 Cleaning work vehicles, between different passengers or shifts as appropriate. 


 


32. There should also be more frequent cleaning of rooms/areas that must be used by different 


groups, including staff (e.g. classrooms, toilet blocks, changing rooms and staff areas). 


 


33. Movement of children, young people and staff between classrooms should be minimised 


wherever possible.  Where this cannot be avoided, the provision of appropriate cleaning 



https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-general-advice

https://eur01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.hse.gov.uk%2Flegionnaires%2F&data=02%7C01%7CCarrie.Lindsay%40fife.gov.uk%7Cdc9a97f6714a4cc2ebbd08d8135c9a14%7Cf969a52f42c040f198badaed6c43087c%7C0%7C0%7C637280635729050347&sdata=WDVxVdwLX3FnHLkPACh9Qciapv3hA5FAHgOy%2BUhSxOs%3D&reserved=0

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/
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supplies to enable them to wipe down their own desk/chair/surfaces before leaving and, 


especially, on entering the room should be considered as part of overall hygiene strategies 


for secondary schools.   


 


34. Careful consideration should be given to the cleaning regime for specialist equipment (e.g. in 


practical subjects or for children with additional support needs), sensory rooms, practical 


subjects with specialist equipment and dining halls, etc. to ensure safe use. Staff can safely 


eat in the dining hall if they wish.  They should use their own crockery/cutlery in staff areas 


and ensure these are cleaned with warm general purpose detergent and dried thoroughly 


before being stored for re-use. 


 


35. It is recommended that younger children access toys and equipment that are easy to clean. 


Resources such as sand, water and playdough should be used only by consistent groupings 


of children and should be part of relevant risk assessments. Children and young people 


should wherever possible be encouraged not to bring toys from home to the setting or to 


share their personal belongings, although it is appreciated that for younger children this may 


be difficult to prevent. Consideration should be given to practical alternatives to provide 


comfort and reassurance, which is particularly important for younger children and children 


with additional needs.  However, if a child brings their own book/bag/personal device that 


only they use then this should not increase the risk of indirect spread of the virus. Children,  


young people and staff should be instructed to keep bags on the floor and not on their desks 


or worktops. 


 


36. Children, young people and staff can take books and other resources home, although 


unnecessary resource sharing including textbooks should be avoided, especially where this 


does not contribute to education and development.  Cleaning between uses should be in 


accordance with the Health Protection Scotland Guidance for Non-Healthcare Settings. 


Assist FM have also published complementary guidance on cleaning for local authorities with 


helpful practical advice on cleaning schedules.  


  


37. Library books should be quarantined for 72 hours upon return to the library. The amount of 


infectious virus on any contaminated surface is likely to have decreased significantly after 


this time. School libraries should develop quarantine procedures for returned books and 


resources. Book drops and book trolleys can be used as they are easy for staff to wheel into 


a dedicated quarantine area and can be easily labelled.   


 


Ventilation 


 


38. Schools should ensure adequate levels of ventilation. Where centralised or local mechanical 


ventilation is present, systems should be adjusted to full fresh air. If this is not possible 


systems should be operated as normal. Where ventilation units have filters present 


enhanced precautions should be taken when changing filters. Ventilation systems should be 


checked or adjusted to ensure they do not automatically adjust ventilation levels due to 


differing occupancy levels. 


 


39. Wherever it is safe to do so, doors and windows should be kept open to increase natural 


ventilation (this advice will be reviewed as we head into the winter months).  This will also 


help to reduce contact with door handles. However, internal fire doors should never be held 



https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/

https://drive.google.com/drive/folders/1cIrts2GWs52AbkH8u_iH68plixWk8Z2E
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open (unless assessed and provided with appropriate hold open and self-closing 


mechanisms which respond to the actuation of the fire alarm system). The Fire Safety Risk 


Assessment should always be reviewed before any internal doors are held open. 


 


Minimising contact between individuals and groups 


 


40. The COVID-19 Advisory Sub-Group on Education and Children’s Issues has published 


scientific advice on physical distancing in schools. The advice states: 


 


“Subject to continued suppression of the virus, and to surveillance and mitigations being in 


place, the balance of the evidence suggests that no distancing should be required between 


children in primary schools. The evidence is less clear for older pupils but at present we 


support the same approach being taken in secondary schools on the basis of the balance of 


known risks, the effectiveness of mitigations and the benefits to young people of being able 


to attend school.” 


 


41. It goes on to state: 
 
“In both primary and secondary settings, the preference would always be to avoid large 


gatherings and crowded spaces and, wherever possible, to keep children and young people 


within the same groups for the duration of the school day. In giving this advice we recognise 


the practical challenges. Where possible, timetabling should be reviewed to reduce 


movement of groups of pupils around the school estate as much as possible.” 


 


42. It is important to understand that this advice has been developed by the sub-group in the 


specific context of schools. There are sound reasons for approaches to physical distancing 


to vary in different contexts, including the drawing of judgements about cumulative risk 


across the whole of society and the features of distinct environments. 


 


Physical distancing between children in primary schools 


 


43. On the basis of the scientific advice, and subject to all other risk mitigation measures set out 


in this advice being appropriately implemented, there is no requirement for physical 


distancing between children in primary schools. 


 


Maintaining distance between young people – secondary schools 


 


44. The scientific advice is that physical distancing between young people in secondary schools 


is not required to ensure a safe return to schools. 


 


45. The evidence for this is less clear for older pupils, but at present this approach is being 


advised for secondary schools on the basis of the balance of known risks, the effectiveness 


of mitigations and the benefits to young people of being able to attend school. 


 


46. However, within the context of a full return to school, and to provide additional reassurance 


to young people, staff and parents/carers, where there are opportunities to further minimise 


risk these should be encouraged.  As a precautionary approach therefore secondary schools 



https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/documents/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/govscot%3Adocument/COVID%2BSUB-GROUP%2BADVICE%2BNOTE%2B1_DISTANCING%2BIN%2BSCHOOLS_FINALFORPUBLICATION.pdf
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should encourage distancing where possible between young people particularly in the senior 


phase. 


 


47. Distancing should be implemented in a proportionate way. Importantly, schools should 


ensure that the specific approaches adopted do not introduce capacity constraints and/or 


prevent a return to full-time learning in school. 


 


48. Mitigations that schools may consider could include: 


 


 Encourage young people to maintain distance where possible, particularly indoors – this 


does not have to be strict distancing of 2m if this is unachievable, but encouraging young 


people not to crowd together or touch their peers is recommended.  


 Discourage social physical contact (hand to hand greeting/hugs)  


 Use all the available space in classrooms, halls, libraries or social spaces to promote 


distancing where possible.  


 Adjust class space if required, and where possible, to maintain spacing between desks or 


between individual young people 


 Seat young people side by side and facing forwards, rather than face to face  


 Avoid situations that require young people to sit or stand in direct physical contact with 


others.  


 Where young people need to move about within the classroom to perform activities (for 


example to access a shared resource) this should be organised to minimise congregation 


around the point of access to the shared resource. 


 Where staffing within the school allows it, consider altering class sizes and composition 


to intensify support for young people and create more space. For example, where there 


are 3 maths sets in a year group (one set with 30 pupils, another with 20 pupils and 


another with 10 pupils) class size and composition may be altered to improve the spread 


of pupils and create 3 sets of 20 pupils. 


 Young people in the senior phase may require to spend time in college environments – 


guidance for colleges has been published. 


 


49. Secondary schools should consider which of these possible mitigations are achievable in 


their establishment, bearing in mind that this distancing is an additional, precautionary step, 


which goes beyond what is recommended in the current scientific advice on the re-opening 


of schools. 


 


Minimising contacts (groupings) 


 


50. In line with the scientific advice, in both primary and secondary settings, wherever possible, 


efforts should be made to keep children and young people within the same groups for the 


duration of the school day. Consistent groups reduce the likelihood of direct transmission, 


allow for quicker identification of those who need to self-isolate and may reduce the overall 


number of children, young people and staff who need to isolate in the event of a positive test 


or COVID-19.    


 


51. Schools should make efforts to keep groups apart from other groups where possible.  In 


open plan settings with large numbers of children or young people (for example multiple 



https://www.gov.scot/publications/coronavirus-covid-19-guidance-for-colleges/
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classes in one open plan space) consideration should be given to ensuring clear 


demarcation and separation between the areas in which different groups learn. Schools 


should consider how to reduce the movement of groups across different parts of the school 


estate where possible.  In particular, schools should avoid assemblies and other types of 


large group gatherings.   


 


52. Where it is necessary to bring groups together, alternative mitigating actions should be put in 


place, such as limiting the time spent together.  Guidance about the maximum size of 


gatherings allowed in wider society in Scotland (eg places of worship) may provide a suitable 


benchmark for the advisable maximum size of a single group activity within a school at the 


time of reopening.  When undertaking fire test drills or procedures where the whole school is 


evacuated, schools and local authorities should consider muster points and whether these 


need to be altered to ensure a greater degree of separation. 


 


53. The approach taken to configuring groups should be risk-based and adapted to the specific 


circumstances of the school. The general approach should be to keep groups consistent 


where practically possible, taking into account the feasibility of doing this while delivering a 


broad, meaningful curriculum and promoting children and young people’s health and 


wellbeing.  


  


54. Examples that schools may draw on include: 


 


 in primary schools it may be appropriate to have groups organised according to full-class  


sizes.  Where staffing within the school allows it, schools may consider altering class 


sizes and composition to intensify support for children and create more space; 


 for young people in secondary schools within the BGE, consideration may be given to 


keeping pupils in the same groupings across the curriculum. Where possible, 


consideration may be given to teaching whole/ half year group blocks in as close to tutor 


group sections as possible while the guidance on “minimising contacts” is in place; and 


 for those young people in the senior phase where consistent groups cannot reasonably 


be maintained, schools will wish to consider the most appropriate delivery and 


timetabling models to keep mixing of young people to the minimum necessary while 


ensuring a full range of subjects can be offered.  One option may be working together in 


a group for extended blocks of time. Another may be for the senior phase to be 


considered as a group in and of itself, with senior pupils kept away from other age groups 


where possible. Where staffing within the school allows it, schools may consider altering 


class sizes and composition to intensify support for young people and create more 


space. Schools may also wish to consider other ideas such as timetabling in double 


periods (or more) to minimise contacts if this is practical or achievable in their context. 


 


55. The practical and timetabling challenges of these approaches, particularly in secondary 


schools, are recognised. The variation in size, context and physical structure across schools 


is also recognised. If groups cannot reasonably be maintained, or if groups require to be 


larger in size with some mixing permitted, the application of other risk mitigation measures 


becomes even more important.   


 



https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-for-the-safe-use-of-places-of-worship/pages/capacity/
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56. These will require coordination of other services such as transport, catering and cleaning. 


Mitigations should be considered as part of risk assessments and may include: 


 


 ensuring access to hand washing stations or hand sanitiser whenever children and 


young people move between groups; 


 minimising frequency of change of groups for children and young people in a day; 


 arranging for staff to move to class groups (as opposed to vice versa); and 


 encouraging distancing where possible when in different groups (in secondary schools).  


 


57. Passing briefly in the corridor or playground is considered low risk, but risk assessments 


should consider the ways in which busy corridors, entrances and exits could be avoided, and 


could include one way and/or external circulation routes. 


 


58. It is recognised that break times will also require careful consideration.  Schools may wish to 


consider staggered break and lunch times, etc (although these will not be suitable for all 


schools, and staggering break and lunch times to an extent that they could reduce the 


overall amount of time children and young people can spend learning in school should be 


avoided). Localised solutions should be agreed and, as far as possible, children, young 


people and parents/carers should be involved in these discussions. 


 


59. If children and young people go offsite for lunch, they should follow the rules in place for 


wider society, for example wearing a face covering when entering a shop. Risk assessments 


should consider procedures for when children and young people leave and return to school 


premises, including hand hygiene. Schools may wish to contact local shops in advance to 


alert them to plans. 


 


60. For children and young people who attend multiple education settings, either in other 


educational establishments or the wider community, consideration should be given to their 


groupings and an appropriate risk assessment conducted. 


 


Proportionality 


 


61. It is important to emphasise that both the approaches of maintaining distance between 


young people (in secondary schools) and the use of groups are not all-or-nothing 


approaches.  These will bring public health benefits even if logistics mean they can be 


implemented only partially (e.g. with groups maintained for the majority of the day but some 


limited mixing into wider groups permitted for specialist subjects or transport, etc.).  Schools 


should apply proportionate, risk-based approaches to implementation of distancing and the 


use of groups. 


 


Physical distancing and minimising contact for adults 


 


62. Two metre physical distancing between adults, and between adults and children and young 


people who are not from the same household should be maintained.  This includes non-staff 


adult visitors to the school eg contractors, deliveries etc.  Adult visitors to schools should be 


strictly limited only to those that are necessary to support children and young people or the 
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running of the school and arrangements should be communicated clearly to staff and the 


wider school community. 


 


63. Maintaining 2m distancing between adults and children whenever possible will help mitigate 


risk, but it is acknowledged that this is not always possible or desirable, particularly when 


working with younger primary school children or children with additional support needs who 


may require personal or intimate care.  For the early stage (P1-P2),  schools may consider 


making use of ELC models of managing children’s interactions and other mitigations, where 


appropriate, particularly where adopting a play based approach. Detailed guidance for ELC 


settings is available.   


 


64. Where adults cannot keep 2m distance and are interacting face-to-face for a sustained 


period (about 15 minutes or more), face coverings should be worn (or, in certain limited 


circumstances, PPE - see section on PPE and other protective barrier measures, below). 


 


65. Movement between schools (e.g. of temporary/supply/peripatetic staff etc) should be kept to 


a minimum, until further notice. This includes attendance at school of those who visit, such 


as visiting teachers, psychologists, nurses and social workers.  Recognising the importance 


of holistic support for children and young people requirement to meet their needs, every 


effort should be made to secure these wider inputs through lower risk methods such as 


digital/virtual means or outdoor settings.  


  


66. As cleaning regimes will be enhanced, the extent to which cleaners will be able to move 


between locations may be constrained depending on local circumstances (see “Enhanced 


Hygiene and Environmental Cleaning”, above).  


 


67. Where movement across locations is necessary to deliver school operations the number of 


interactions should be minimised, and the 2m distancing between adults should be adhered 


to wherever possible. 


 


68. All staff can operate across different classes and year groups within a setting where this is 


necessary in order to facilitate the delivery of the school timetable. Where staff need to move 


between classes and year groups, they should try and keep 2m distancing from learners and 


other staff as much as they can.  


 


69. With regard to movement of NCCT teachers between classes and across settings, this is 


permitted but should be minimised wherever possible. Schools should be encouraged to 


follow SNCT and LNCT guidance on how flexibility of time over a 2 or 4 week period may 


help to reduce movement of staff across classes. 


 


70. Schools should plan how shared staff spaces are set up and used to help staff to distance 


from each other. The number of people in staff rooms at any one time should be limited to 


ensure distancing can be maintained. 


 


71. Any facilities management work carried out within the school setting should adhere to the 


principles of physical distancing and be subject to risk assessment to put in place mitigating 


actions.  Procedures should be put in place for deliveries to minimise person-to-person 


contact. 



https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-and-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-and-childcare-services/
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Drop off/pick up 
 


72. The arrangements for parents/carers to drop off and collect children and young people 


require careful consideration, to ensure that large gatherings of people can be avoided and 


physical distancing between adults and children of different groupings is maintained. Schools 


should consult parents/carers on their plans and ensure that any arrangements put in place 


are communicated clearly to parents/carers. 


 


73. Parents should not enter school buildings unless required. Some approaches that local 


authorities and schools may consider include the following: 


 


 staggered drop off/pick up times or locations, so that not all children and young people 


arrive onsite at one time as long as this does not reduce the overall amount of learning 


time in school for children and young people; 


 if the school has additional access points, consideration may be given to whether it would 


be beneficial to open these to reduce congestion; 


 consideration may be given to where children and young people go as they arrive at the 


facility. This could include heading straight to their group’s designated learning 


space/classroom, which could be indoors or outdoors; 


 if parents/carers are dropping off younger children, they should be discouraged from 


gathering outside the school and should maintain distancing of 2m, as far as practicable, 


when dropping off their children. Appropriate markings may be introduced at the school 


gates; 


 for those arriving by car, parents/carers may be encouraged to park further away from 


the school and then walk with their children to avoid congestion, or alternatively use 


active travel routes where feasible. Car-sharing with children and young people of other 


households should be discouraged;  


 where learning spaces can be accessed directly from outside, this may be encouraged to 


decrease interactions between individuals in circulation spaces; 


 particular consideration should be given to the arrangements for parents/carers of 


children and young people with additional support needs or disabilities, who may 


normally drop their children off within the school building, and those who arrive at school 


using school transport, including taxis. 


 


PPE and other protective barrier measures 


 


PPE 


 


74. For the majority of staff in schools, PPE will not normally be required or necessary.  Where it 


is required or necessary, the following arrangements will apply. 


 


75. Schools and local authorities already have set risk assessment processes for the use of 


PPE. Following any risk assessment (individual or organisational), where the need for PPE 


has been identified it should be readily available and provided and staff should be trained on 


its use. The use of PPE by staff within schools should be based on a clear assessment of 


risk and need for an individual child or young person, such as personal care, where staff 


come into contact with blood and body fluids or lift children and young people.  



https://www.hse.gov.uk/pubns/indg174.pdf

https://www.hse.gov.uk/pubns/indg174.pdf
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Risk assessments should already exist for children and young people with more complex 


needs, including those with emotional and behavioural needs. These risk assessments 


should be updated as a matter of priority in light of changes to provision such as 


environment and staffing.   


 


76. Local infection control procedures that outline safety and protocols should also be stringently 


followed. This includes procedures for the disposal of soiled items; laundering of any clothes, 


towels or linen; and cleaning equipment for children and young people, such as hoists and 


wheelchairs. 


 


77. Specific guidance has been developed and published for first responders (COVID-19: 


guidance for first responders) who, as part of their normal roles, provide immediate 


assistance requiring close contact until further medical assistance arrives.  This guidance 


sets out clearly what a first responder is required to do if they come into close contact with 


someone as part of their first responder duties.  It covers the use of PPE and CPR.   


 


78. The types of PPE required in specific circumstances are set out below: 


 


 Routine activities: No PPE is required when undertaking routine educational activities in 


classroom or school settings. 


 


 Suspected COVID-19: Gloves, aprons and a fluid-resistant surgical mask should be 


worn by staff if a child or young person becomes unwell with symptoms of COVID-19 and 


needs direct personal care. 


 Eye protection should also be worn if a risk assessment determines that there is a risk of 


splashing to the eyes such as from coughing, spitting, or vomiting. 


 Gloves and aprons should be used when cleaning the areas where a person suspected 


of having COVID-19 has been. 


 


 Intimate care: Gloves and aprons should continue to be used when providing intimate 


care to a child or young person. This can include personal, hands-on care such as 


washing, toileting, or first aid and certain clinical procedures such as assisted feeding.  


 Fluid-resistant surgical masks and eye protection should also be worn if a risk 


assessment determines that there is a risk of splashing to the eyes such as from 


coughing, spitting, or vomiting. 


 Gloves and aprons should be used when cleaning equipment or surfaces that might be 


contaminated with body fluids such as saliva or respiratory secretions. 


 


Face coverings [Note: updated effective from 31st August 2020] 


 


 


79. The Advisory Sub-Group on Education and Children’s Issues has provided updated advice 


on the issue of face coverings in schools, in light of the latest scientific evidence and the 


advice of the World Health Organisation, which was published on 21st August 2020. 


 



https://www.gov.uk/government/publications/novel-coronavirus-2019-ncov-interim-guidance-for-first-responders/interim-guidance-for-first-responders-and-others-in-close-contact-with-symptomatic-people-with-potential-2019-ncov

https://www.gov.uk/government/publications/novel-coronavirus-2019-ncov-interim-guidance-for-first-responders/interim-guidance-for-first-responders-and-others-in-close-contact-with-symptomatic-people-with-potential-2019-ncov

https://www.who.int/publications/i/item/WHO-2019-nCoV-IPC_Masks-Children-2020.1
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80. The advice notes that the volume of evidence supporting the initial scientific position on a 


key benefit of face coverings (protection of others from infection by the wearer) has grown. 


There is also emerging evidence to suggest that the wearer of a face covering can be 


protected. 


 


81. This section of the school reopening guidance has been updated in light of the advisory 


group’s updated advice, and the feedback received from stakeholders on the early 


experiences of school reopening. 


 


82. A definition of face coverings (which should not be confused with PPE) can be found here. 


Use of face coverings in the circumstances set out in this guidance should be seen as just 


one mitigation within a package of measures. The other mitigation measures in this 


guidance, including physical distancing for adults, environmental cleaning, personal hand 


and respiratory hygiene, grouping of young people and maintaining distancing between 


young people in secondary schools where possible, remain vitally important. 


 


83. Anyone (whether child, young person or adult) wishing to wear a face covering in school 


should be permitted to do so. 


 


84. Some individuals are exempt from wearing face coverings. Further information on 


exemptions can be found in wider Scottish Government guidance. 


 


85. Face coverings should not generally be required in classrooms or other learning and 


teaching environments. However, face coverings should be worn by adults where they 


cannot keep 2m distance and are interacting face-to-face for a sustained period (about 15 


minutes or more) with other adults and/or children and young people. 


 


86. Face coverings should also be worn in the following circumstances (except where an adult or 


child/young person is exempt from wearing a covering):  


 


 where adults and young people in secondary schools (including special schools and 
independent and grant aided schools) are moving about the school in corridors and 
confined communal areas (including toilets) where physical distancing is particularly 
difficult to maintain; and 
 


 in line with the current arrangements for public transport, where adults and children 
and young people aged 5 and over are travelling on dedicated school transport (see 
School Transport section). 


 


This approach reflects precautionary judgements based on the latest scientific advice and 
the experience of school reopening to date. It is limited to the specific environments 
identified above for the following reasons: 
 


 These are areas where mixing between different (age) groups is more likely, 
increasing the potential for transmission of the virus; 
 


 Experience and feedback has demonstrated that crowding and close contact in these 
areas is more likely, and that voices may be raised resulting in greater potential for 
creation of aerosols; 
 



https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/face-coverings/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/face-coverings/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/face-coverings/
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 The scope for effective ventilation is often less; 
 


 There are less compelling counter-balancing arguments regarding the potential 
impact of face coverings on educational outcomes in these areas of the school 
estate; and 
 


 For school transport, the adoption of an approach to face coverings applying to 
children and young people aged 5 and over will be consistent with the current 
approach on public transport. 


 


87. Face coverings may also play a particularly important role when prevalence rises, and their 


use may be increased in specific local contexts on the basis of risk assessments and local 


factors, including as follows: 


 


 Local Incident Management Teams may recommend a further strengthening of the 
use of face coverings in other areas of the school (e.g. classrooms) when dealing 
with local outbreaks (see Outbreak Management). 
 


 Individual local authorities and secondary schools (including special schools and 
independent and grant aided schools) may wish, following the relevant local authority 
processes and appropriate risk assessment and consultation with school 
communities, to consider strengthening the use of face coverings in other areas of 
the school (e.g. classrooms) to address specific local circumstances (e.g. particular 
concerns or anxieties around distancing or confidence building in the context of local 
or wider outbreaks). 


 
An example of this local “stepping up” of measures may be the use of face coverings in 
secondary school classrooms where any form of distancing is impossible, in circumstances 
where increased community transmission is being seen. 
 


88. In making any such local decisions on the stepping up of use of face coverings, it will remain 


vitally important to consider the potential impact on children and young people, including via 


the appropriate use of Equality Impact Assessments. The impact of wearing a face covering 


for learners with additional support needs, including any level of hearing loss, should be 


carefully considered, as communication for many of these learners (including hearing 


impaired young people) relies in part on being able to see someone’s face clearly. This is 


also important for children and young people who are acquiring English and who rely on 


visual cues to enable them to be included in learning. Individuals who may not be able to 


handle and wear face coverings as directed (e.g. young learners, or those with additional 


support needs or disabilities) should not wear them as it may inadvertently increase the risk 


of transmission. In classes where any such impacts are anticipated and no alternative 


mitigations are reasonable, schools may wish to consider the use of see-through face 


coverings which are increasingly available. Some children and young people may need 


additional support/reassurance about the reasons for adults wearing face coverings. 


 


89. It is vital that clear instructions are provided to staff and children and young people on how to 


put on, remove, store and dispose of face coverings in all of the circumstances above, to 


avoid inadvertently increasing the risks of transmission. The key points are as follows: 


 


 Face coverings should not be shared with others. 
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 Before putting on or removing the face covering, hands should be cleaned by washing 


with soap and water or hand sanitiser. 


 Make sure the face covering is the right size to cover the nose, mouth and chin. Children 


should be taught how to wear the face covering properly, including not touching the front 


and not pulling it under the chin or into their mouth. 


 When temporarily storing a face covering (e.g. during classes), it should be placed in a 


washable, sealed bag or container. Avoid placing it on surfaces, due to the possibility of 


contamination. 


 Re-usable face coverings should be washed after each day of use in school at 60 


degrees centigrade or in boiling water. 


 Disposable face coverings must be disposed of safely and hygienically. Children and 


young people should be encouraged not to litter and to place their face coverings in the 


general waste bin. They are not considered to be clinical waste in the same way that 


used PPE may be. 


 


Further general advice on face coverings is available here. 


 


There should be regular messaging from schools to adults and children and young people 


about these instructions. These risks must be considered when deciding locally whether to 


step up measures. 


 


90. Local authorities and schools should consider carefully how to address any equity concerns 


arising from the use of face coverings, including in respect of the impacts on certain groups 


of pupils and the costs of providing face coverings for staff and children and young people. It 


is reasonable to assume that most staff and young people will now have access to re-usable 


face coverings due to their increasing use in wider society, and the Scottish Government has 


made available a video on how to make a simple face covering. However, where anybody is 


struggling to access a face covering, or where they are unable to use their face covering due 


to having forgotten it or it having become soiled/unsafe, schools should take steps to have a 


contingency supply available to meet such needs. 


 


91. No-one should be excluded from education on the grounds that they are not wearing a face 


covering. See the section on Supporting the Wellbeing of Children and Young People for 


guidance addressing concerns regarding adherence to school policy or procedure. 


 


92. Any additional costs of implementing this updated guidance (for example in respect of 


contingent provision of face coverings, or additional cleaning costs) will be considered via 


the arrangements for funding of Education Recovery that have been agreed between the 


Scottish Government and COSLA. 


 


 


Staying vigilant and responding to COVID-19 symptoms 


 


93. The whole school community should be vigilant for the symptoms of COVID-19, and to 


understand what actions they should take if someone develops them, either onsite or offsite. 


The most common symptoms are: 


 



https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/face-coverings/

https://www.youtube.com/watch?v=5RctqmSo2tU
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 new continuous cough 


 fever/high temperature  


 loss of, or change in, sense of smell or taste (anosmia). 


 


94. All staff working in and with schools, along with the children and young people in their care, 


should be supported to follow up to date health protection advice on household or self- 


isolation if they or someone in their household exhibits COVID-19 symptoms, or if they have 


been identified by NHS contact tracers as a close contact of someone with the virus. 


Guidance on this is available from NHS Inform.  It is essential that people do not attend 


school if symptomatic, but instead self-isolate (along with their household) and follow 


guidance on NHS Inform and from Test and Protect.  Children, young people and staff 


should be supported to follow Test and Protect procedures (see “Surveillance and Test and 


Protect” later in this guidance). 


 


95. Schools will be able to register their symptomatic staff as category 3 key workers under the 


employer referral portal, to ensure priority access to testing. The nature of this portal is to 


prioritise tests and appointments over the general public.  This route directs individuals 


through to a Regional Test Centre or Mobile Testing Unit (whichever is nearer).  For those 


who cannot access an RTC/MTU (if they do not have access to a car or live too far away), 


they can order a home test kit.   


 


96. All children, young people and staff must know that they must inform a member of staff or 


responsible person if they feel unwell with symptoms of COVID-19. Schools may need to 


ensure a responsible adult is there to support an affected individual where required.  If the 


affected person has mild symptoms, and is over the age of 16, they should go home as soon 


as they notice symptoms and follow the guidance for households with possible coronavirus 


infection including testing and self-isolation.  If the individual affected is a child or young 


person below the age of 16, parents/carers should be contacted and asked to make 


arrangements to pick the child or young person from school (preferably this should be 


another adult member of their household and not a grandparent) and follow the national 


guidance for households with possible COVID-19 infection including testing and self-


isolation. 


 


97. If a child or young person is awaiting collection try to find somewhere safe for them to sit 


which is at least 2 metres away from other people. If possible, and it is safe to do so, find a 


room or area where they can be isolated behind a closed door with appropriate adult 


supervision if required, depending on the age and needs of the child or young person. If it is 


possible to open a window, do so for ventilation. The individual should avoid touching 


people, surfaces and objects and be advised to cover their mouth and nose with a 


disposable tissue when they cough or sneeze, and then put the tissue in the bin. If no bin is 


available, put the tissue in a bag or pocket for disposing in a bin later. If you don’t have any 


tissues available, they should cough and sneeze into the crook of their elbow. Where 


possible, a separate bathroom should be designated for the individual to use. 


 


98. Those with minor symptoms (staff and young people over the age of 16 and children under 


the age of 16 accompanied by a parent/carer), should, after leaving the school, minimise 


contact with others where possible, e.g. use a private vehicle to go home. If it is not possible 



https://www.nhsinform.scot/
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to use private transport, then they should be advised to return home quickly and directly, and 


if possible, wear a face covering in line with Scottish Government guidance. If using public 


transport, they should try to keep away from other people and catch coughs and sneezes in 


a tissue. If they don’t have any tissues available, they should cough and sneeze into the 


crook of the elbow. See the Health Protection Scotland Guidance for Non-Healthcare 


Settings for further advice on travel.  


 


99. If an individual is so unwell that they require an ambulance, phone 999 and let the call 


handler know you are concerned about COVID-19. If it is safe and appropriate to do so, 


whilst you wait for advice or an ambulance to arrive, try to find somewhere safe for the 


unwell person to sit which is at least 2 metres away from other people. 


 


100. Advice on cleaning of premises after a person who potentially has COVID-19 has left the 


school premises can be found in the Health Protection Scotland Guidance for Non-


Healthcare Settings.  Assist FM have also produced complementary guidance on cleaning in 


schools. 


 


101. Individuals should wash their hands thoroughly for at least 20 seconds after any contact with 


someone who is unwell (see personal hygiene section). Also see section on PPE. 


 


102. Schools should manage outbreaks (i.e. 2 or more confirmed cases within 14 days) in line 


with the guidance on outbreak response (below).  


 


103. Schools should also maintain an accurate register of absences of children, young people 


and staff and whether these are due to possible or confirmed COVID-19. Codes for this have 


been developed in SEEMiS. 


 


Enhanced surveillance, testing and outbreak management 


 


104. The public health measures set out above will go a long way to ensuring a safe return to 


school for everyone. 


 


105. There will also be, in parallel, a number of measures, involving testing and other steps, 


designed to monitor developments and allow for rapid response to any cases of COVID-19. 


This will include the following key elements. 


 


(i) Enhanced surveillance programme  


 


106. Scotland has an excellent programme of community surveillance. This allows us to monitor 


actively trends in the pandemic, both nationally and more locally.  


 


107. There will also be specific surveillance in respect of schools and children/young people.  This 


will draw on COVID-19 related information from a range of sources and will cover all school 


ages and the ELC phase. 


 


108. We are also developing an additional surveillance programme within a sample of schools. 


This would involve working over a period of time with substantial numbers of children and 


workers at a representative sample of schools throughout Scotland, using repeated 



https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/

https://drive.google.com/file/d/1RIGQ_-ggQe6Q7JA9Z37k-7ybx8JMaC2s/view?usp=sharing
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PCR/serology testing and survey data to establish symptoms and infections in the school 


population to inform the ongoing development of guidance. The principal focus of this at 


least initially would be children, young people and staff in S4, S5 and S6.  Participation 


would be voluntary and careful consideration is being given to ensuring acceptability in 


school populations. 


 


109. An additional surveillance study will look at risk in different occupational groups which will 


improve our understanding of the likelihood of COVID-19 infection and illness within the 


education workforce, and the effectiveness of measures to reduce transmission.  


 


110. Taken together, these sources will allow regular reporting on indicators such as: overall 


incidence and swab positivity for Scotland; incidence and swab positivity for school-age 


children; number and proportion of all cases that are among school workers; hot spots by 


local authority area; number of clusters or outbreaks that are under investigation within 


educational settings; and, if feasible, antibody prevalence among children and school 


workers. 


 


111. These data will inform decision-makers at different levels as they consider any adjustments 


to make to arrangements – including this guidance – or any investigations to be conducted at 


certain localities to explore what local responses are required. 


 


(ii) Test and Protect 


 


112. The effective application of Test and Protect in the school environment will be an important 


means of preventing any spread of the virus. Schools should ensure that they understand 


the Test and Protect process and how to contact their local Health Protection Team (HPT). 


Further information on Test and Protect is available. All educational establishments are 


considered complex settings and cases will be prioritised and escalated to specialist HPTs.  


 


113. The key initial step is the self-isolation and rapid testing of all symptomatic children, young 


people and staff (see above). Other children, young people and staff members will not be 


required to self-isolate unless contacted by the contact tracing service. If a child, young 


person or staff member tests positive, the HPT will assess what action is needed, taking into 


account the close contacts the person has had within the school and other factors such as 


the implementation of mitigating measures, eg cleaning, ventilation and PPE.  


 


114. If a child, young person (or their parent/carer if under 16 years) or staff member is contacted 


by a contact tracer and told to self-isolate for fourteen days, the person should leave school 


to self-isolate at home straight away and, if possible, wear a face covering en route and 


avoid public transport. The Scottish Government has published advice for employers on how 


to support people who are asked to self-isolate.   


 


(iii) Outbreak management 


 


115. The management of outbreaks of infectious disease in schools is led by local health 


protection teams (HPTs) alongside local partners, such as schools and local authorities. 


Schools should ensure before the return that they know how to contact their local HPT and 


who will usually be responsible for doing so. 



https://www.nhsinform.scot/campaigns/test-and-protect

https://www.gov.scot/publications/coronavirus-covid-19-test-and-protect/pages/advice-for-employers/
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116. The procedures for outbreak management are well established.  If schools have two or more 


confirmed cases of COVID-19 within 14 days, or an increase in background rate of absence 


due to suspected or confirmed cases of COVID-19, they may have an outbreak. In this 


situation schools should make prompt contact with their local HPT and local authority. Note 


that settings with increased rates of respiratory illness should also be alert to the possibility 


that this could be due to COVID-19 and contact their local HPT for further advice. 


 


117. If an outbreak is confirmed, schools should work with their local HPT to manage it. Actions 


that schools/local authorities may need to be involved in include (but are not restricted to):  


 


 attendance at multi-agency incident management team meetings;  


 communications with children, parents/carers and staff;  


 providing records of school layout / attendance / groups; and 


 implementing enhanced infection, prevention and control measures.  


 


118. The HPT will make recommendations to the incident management team on self-isolation and 


on testing of children and staff and the arrangements for doing this. Any discussion of 


possible school closures should take place between schools, local authorities and local 


HPTs. Schools should maintain appropriate records to support outbreak control measures, 


e.g. children, young people and staff attendance, details of pupil groups, visitors to schools, 


and clinically vulnerable/extremely vulnerable children and young people who are attending 


school.  


 


Special considerations for certain groups 


 


Children, young people and staff who are clinically vulnerable 


 


119. Clinically vulnerable staff can return to work, following a dynamic risk assessment, and 


arrangements should be made to enable appropriate physical distancing staying 2 metres 


away from others wherever possible, in line with current advice on the return to school. If 


they have to spend time within 2 metres of other people, settings must carefully assess and 


agree with them whether this involves an acceptable level of risk. 


 


Children, young people and staff who are clinically extremely vulnerable (shielding) 


 


120. The trajectory of the virus has been such that shielding will be paused from 1 August. We 


expect that children, young people and staff who are shielding will be able to return to school 


in August, unless given advice from a GP or healthcare provider not to, and can follow the 


same guidance as the rest of Scotland. 


 


121. Where any concerns do exist, guidance for people with underlying health conditions has 


been prepared and will continue to be updated.  School staff who have underlying health 


conditions will wish to be aware of this advice in order to inform discussions with their 


employer and/or their healthcare team.  Similarly, parents/carers may wish to have a 


discussion with their child’s healthcare team if they are unsure or have queries about 


returning to school because of their health condition. 



https://hpspubsrepo.blob.core.windows.net/hps-website/nss/1673/documents/1_shpn-12-management-public-health-incidents.pdf.

https://www.gov.scot/publications/coronavirus-covid-19-tailored-advice-for-those-who-live-with-specific-medical-conditions/





  


24 
 


 


122. In addition, local monitoring arrangements will be in place to give early warning of any local 


increase in infections in the future which could lead to people in the higher risk categories 


being advised to stay away from schools again for their safety. Schools will therefore wish to 


maintain plans for providing education remotely to some children and young people in such 


circumstances, in line with duties to provide education elsewhere than a school when a child 


is unable to attend school due to ill health.    


 


Support for children and young people with Additional Support Needs 


 


123. Every child and young person will have different levels of required support. It will be 


important as part of the risk assessments carried out to consider the individual needs of a 


child or young person. Where there is a need to work in close proximity with adults and 


children and young people the safety measures to protect adults and children and young 


people alike should be followed. Staff should wear a face covering or PPE as appropriate, 


and regularly wash their hands before and after contact.      


 


Support for anxious children, young people, families and staff 


 


124. The past few months have been a time of considerable change and there will undoubtedly 


be moments of anxiety. It will be important to take gradual steps in terms of reintroduction to 


safe practices and intervention with others. It will be important to phase some of this in 


through family interaction prior to the return to school, particularly for children and young 


people with additional support needs. It will also be vital for relevant services to consider 


mental health awareness.  


 


Support for Minority Ethnic children, young people and staff  


 


125. There is some wider evidence that children, young people and adults from a Minority Ethnic 


background who are infected with COVID-19 seem to be at higher risk of severe 


disease.  The recent report by the National Records of Scotland on the breakdown of 


COVID-19 deaths in Scotland by ethnic group, concluded that over the course of the 


pandemic to date, COVID-19 was a relatively more common cause of death for people in the 


South Asian ethnic group compared to people in the white ethnic group.  Work is ongoing to 


build upon these data and to improve understanding.  The Scottish Government continues to 


work with experts from a range of fields, including our new Ethnicity Expert Reference 


Group, to develop actions to help mitigate any disproportionate effects.    


 


126. Consequently, the concerns within Minority Ethnic communities must be recognised and 


individual requests for additional protections should be supported wherever 


possible.  Responding to requests for additional protections may include offering access to 


support from occupational health services (OHS) and the provision of individual risk 


assessments.  Care should be taken to ensure that Minority Ethnic children, young people, 


families and staff are involved in decisions about additional protections - automatic referrals 


to OHS should not be made.  Local authorities should ensure that managers in school have 


sensitive, supportive conversations with all Minority Ethnic staff, which also consider their 


health, safety and psychological wellbeing and personal views and concerns about 


risk.  Wellbeing support services should be promoted to all Minority Ethnic staff.   



https://www.gov.scot/publications/guidance-education-children-unable-attend-school-due-ill-health/
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127. Employers should be mindful of their duties under the Equality Act 2010 at all 


times. All Minority Ethnic staff from South Asian backgrounds with underlying health 


conditions and disabilities, who are over 55, or who are pregnant, should be individually risk 


assessed, and appropriate reasonable adjustments should be made following risk 


assessment. 


  



https://www.legislation.gov.uk/ukpga/2010/15/contents





  


26 
 


Individual risk assessments 


 


128. Local authorities will already have individual risk assessment processes in place to support 


individuals in the groups above.  They may also wish to have reference to Scottish 


Government guidance on individual risk assessment for staff in the workplace.    



https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-individual-risk-assessment-for-the-workplace/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-individual-risk-assessment-for-the-workplace/
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SCHOOL OPERATIONS 


 


Promoting attendance and reducing absence 


 


129. It is recognised that some parents and carers may be concerned about their child returning 


to school, and consider withholding their child until reassurance is provided.  In these 


circumstances schools and local authorities should engage with those parents and carers to 


provide reassurance on any concerns, overcome any barriers to learning, and support 


attendance.  National guidance on promoting attendance and managing absence makes 


clear the importance of relationships with families in promoting good attendance.  The 


National Parent Forum has produced guidance for parents on the return to school. 


 


130. Parents are required under the Education (Scotland) Act 1980 to provide education for their 


child.   It is important that children and young people are able to benefit from their right to 


education; are able to see their friends and have social contact and benefit from the learning, 


care and support that schools provide.  The need to reconnect to normal patterns and 


routines in children’s lives will be important and reassuring to them. 


 


131. National guidance is clear that measures of compulsion for attendance should only be used 


as a last resort, once all other approaches to support attendance have been 


undertaken.  Additional codes will be developed within SEEMiS to support the recording and 


monitoring of attendance and absence, including specific codes relating to COVID-19. 


 


Curricular and assessment matters 


 


Outdoor learning 


 


132. Schools may wish to consider the increased use of outdoor spaces when they reopen. The 


outdoors can provide extra space for distancing between consistent groups of learners, help 


to decrease the risk of transmission and improve the physical and mental health and 


wellbeing of young people.  


 


133. Suitable facilities may include school playgrounds, local greenspaces and/or community 


areas. When enhancing existing outdoor space, schools may find it necessary to consider 


temporary shelters or the periodic use of established buildings for activities such as 


handwashing, regrouping or the relaying of instructions. An appropriate cleaning regime 


should be introduced along with appropriate bins for disposal of any rubbish and hand 


washing stations/sanitiser to ensure hygiene.  


 


134. Schools should ensure that children and young people with additional support needs are not 


disadvantaged. In addition, if outdoor equipment is being used, schools should ensure that 


multiple groups do not use it simultaneously, as well as considering appropriate cleaning 


between groups of children using it. Appropriate clothing should be worn for the particular 


outdoor activity. 


 


135. The Outdoor Learning Directory provides links to a variety of resources that can be filtered 


by subject area and curriculum level. Support and guidance on risk assessment can be 


found on the Going Out There framework.  



https://www.gov.scot/publications/included-engaged-involved-part-1-positive-approach-promotion-management-attendance-scottish-schools/pages/1/

https://www.npfs.org.uk/2020/07/23/back-to-school-guidance-for-parents-and-carers/

https://www.legislation.gov.uk/ukpga/1980/44/contents

https://outdoorlearningdirectory.com/

https://www.goingoutthere.co.uk/
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Practical activities, experiments and investigations 


 


136. Practical, “hands-on” learning and activities, experiments and investigations are an important 


part of the curriculum across all subject areas.  We recognise that practitioners may need to 


adapt their approaches to enable learners to carry out these activities in a safe way.  SSERC 


has produced guidance on carrying out practical work in Sciences and Technologies for 


early, primary and secondary levels, including links to helpful resources. Education Scotland 


have prepared guidance on safe practice in physical education, which will be available in 


time for the return to school in August, and guidance on safe practice in home economics 


which will be available in the autumn.  Both will be available from the National Improvement 


Hub. 


 


Physical activity and sport  


 


137. Opportunities to participate in physical activity and sport have the potential to enhance 


children and young people’s mental and physical wellbeing and will support children and 


young people to lead healthy, active lifestyles now and in the future. Guidance on organised 


outdoor sport for children and young people should be considered when planning and 


preparing for physical activity and sport.  


 


Music/singing 


 


138. Scientific and medical advice around how activities such as singing, talking at volume e.g. in 


theatre performance, or playing wind/brass musical instruments can be managed safely is 


still being developed. These activities should be avoided during the initial return to schools. 


 


Senior phase/SQA National Qualification Courses 


 


139. Further details will be provided separately before schools return on 11 August, regarding the 


approach for the assessment of national qualifications for the 2020/21 session.  


 


The provision of activities or clubs outside the usual school timetable  


 


140. These are important for wider health and development of children and can be conducted 


subject to following the guidance set out in this note, and guidance for the general public 


where applicable.  Schools should consider the need for out of hours cleaning when 


scheduling activities. 


 


Improvement Planning and Reporting 


 


141. The Director of Learning at the Scottish Government wrote to all Directors of Education on 2 


June to set out the latest guidance on recovery and improvement planning.  This made it 


clear that planning for 2020-21 should focus on recovery, and then continuity of provision 


under these changed circumstances.  There will be a continued emphasis on issues such as: 


supporting student and staff health and wellbeing; transitions at all levels; the impact of 


tragedy in communities; identifying gaps in learning; and a renewed focus on closing the 


poverty related attainment gap. In particular, there should be a focus on what can be done to 



https://www.sserc.org.uk/health-safety/covid-19-back-to-school/

https://education.gov.scot/improvement/

https://education.gov.scot/improvement/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/sports-culture-and-leisure-activities/#Organised%20outdoor%20sport%20for%20children%20and%20young%20people

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/sports-culture-and-leisure-activities/#Organised%20outdoor%20sport%20for%20children%20and%20young%20people





  


29 
 


remedy any impact that there has been around the widening of inequalities of outcome 


experienced by children and young people. 


 


142. Schools and local authorities should also complete annual reporting, as a record of progress 


towards meeting improvement priorities up until the period when schools closed on 20th 


March 2020. It is important to capture the impact of work which has been undertaken during 


this academic session.    


 


143. Effective school and local improvement plans are also essential to ensure that the 


improvement activity which will be set out in the 2021 National Improvement Framework will 


be informed by local and school-level priorities, and that it will reflect the school and local 


authority response to supporting children, families and school communities throughout the 


COVID-19 crisis and beyond. 


 


School transport 


 


144. This guidance is intended to inform local authority planning of school transport services. 


Local authorities are responsible for implementation of this section of the guidance, working 


with the operators with whom they contract to ensure necessary measures are put in place in 


line with risk assessments (which should involve appropriate consultation with trade unions 


and staff). Parents and school staff should all play a role in educating children and young 


people on acceptable behaviour on school and public transport.   


 


145. This guidance has been informed by the scientific advice of the COVID-19 Advisory Sub 


Group on Education and Children’s issues, published on 16 July, and updated advice on 


face coverings received from the Sub Group in w/c 24 August 2020. The key messages from 


the scientific advice include: 


 


 Dedicated school transport should be regarded as an extension of the school estate and it 


is not necessary to maintain distance between children and young people of all ages 


(subject to continued low levels of infection within Scotland).  


 Important mitigations include: hygiene, ventilation, improved cleaning regimes including 


regular and thorough cleaning of surfaces, and regular handwashing. Hand sanitising 


should be required for everyone prior to boarding dedicated school transport and schools 


should also consider a process for children and young people which enables them to 


wash their hands immediately on arrival (as is the case for all children and young people), 


dispose of temporary face coverings in a covered bin or place reusable face coverings in 


a plastic bag they can take home with them, and then wash their hands again. Effective 


from 31st August, face coverings should be worn on dedicated school transport (subject to 


exemptions), to align with the position on public transport. 


 Children, young people and adults must not board dedicated school or public transport if 


they, or a member of their household, have symptoms of COVID-19. If a child or young 


person develops symptoms while at school they will be sent home. They must not travel 


on regular home-to-school transport. The school should contact the parent/carer who 


should make appropriate and safe arrangements to collect the child or young person. In 


this situation, the wearing of a face covering by the child or young person on the journey 


home is strongly advised. 



https://www.gov.scot/publications/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-school-transport/
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 Where public transport (including buses, taxi, trams, subway, trains, ferries and air) is 


required for school-aged children to attend school, the general advice and guidance from 


the Scottish Government and Transport Scotland should be followed. This currently 


includes the mandatory use of face coverings unless exemptions apply and physical 


distancing where possible.  


 Drivers and staff on public transport, and to a lesser extent on school transport, are at 


relatively higher risk of exposure and particular attention should be paid to ensuring that 


they are protected from airborne and surface transmission.  


 
National Transport Guidance and local authority arrangements 
 
146. Schools should be aware of the latest guidance on how to remain safe when walking, cycling 


and travelling in vehicles or on public transport as we transition through and out of the 


COVID-19 outbreak. 


 


147. Local authorities should ensure that local arrangements and advice to staff, parents/carers 


and children and young people for travelling to and from their school are consistent with the 


latest national guidance. Schools should work with their local authority public transport teams 


to inform their local planning, particularly in respect of options to minimise and, where 


possible, stagger the use of public transport if necessary to address capacity constraints. As 


part of risk assessments, local authorities should work with schools, transport operators and 


trade unions as necessary to identify the risks arising from COVID-19 and work through the 


measures in this section of the guidance to minimise any risks to children, young people and 


staff travelling on transport to school. 


 


148. Some general points for consideration are: 


 


 schools should undertake a survey of families as early as possible to understand how 


children and young people will be travelling to school when they return, to aid in 


quantifying the potential public transport issues in local authority areas. 


 ensure understanding is shown to children, young people, staff and parents/carers who 


may be delayed in getting to school due to transport issues. 


 additional support should be available for vulnerable families for planning their journey to 


school. 


 include colleges and other relevant partners in planning for school transport, as young 


people in the senior phase may also be doing some of their learning in colleges, on work 


placements, or through consortium arrangements. 


 ensure that all children and young people travelling on dedicated or public transport have 
access to hand sanitiser.  The precise arrangements for doing so are for local authorities 
to decide in consultation with operators and school communities. Options may include 
provision of personalised supplies to those travelling on school transport. 


 


149. A strategy for communicating and disseminating clear information about school transport 


provision to parents/carers and children and young people, drivers and other staff should be 


developed. 


 


 


 



https://www.transport.gov.scot/coronavirus-covid-19/transport-transition-plan/advice-on-how-to-travel-safely/

https://www.transport.gov.scot/coronavirus-covid-19/transport-transition-plan/advice-on-how-to-travel-safely/

http://www.transport.gov.scot/TransportTransitionPlan
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Encouraging active travel 


 


150. As far as it is safe to do so, the use of active travel routes by parents/carers, staff and 


children and young people should be encouraged. Walking and cycling, scooting, wheeling 


etc should be strongly encouraged.  In view of the potential for capacity constraints on public 


transport to impact on children and young people’s ability to attend school, all sustainable 


and active travel modes should be considered. If bikes are stored in bike sheds/racks 


consideration should be given to the cleaning of these areas and to reducing time spent at 


the bikes stores/shed. 


 


Dedicated school transport [note: updated effective from 31st August] 


 


151. This section of the guidance applies to dedicated school transport – broadly, transport 


services which carry children and young people to and/or from their homes and any 


educational establishment where they receive school education. It is important to note that 


dedicated school bus vehicles may be used for other purposes before and after transporting 


children to school – effective implementation of the preventative measures set out below is 


particularly important in these circumstances. 


 
152. This guidance also reflects the scientific advice from the COVID-19 Advisory Sub-Group on 


Education and Children regarding the requirements for the safe travel of children and young 


people to/from school published on 16 July, and updated advice on face coverings received 


from the Advisory Sub Group in w/c 24 August. 


 


 Enhanced cleaning:  Local authorities should work with transport operators to agree 


what supplementary arrangements are needed alongside operators’ existing programmes 


for cleaning vehicles. It is recommended that frequently touched surfaces are cleaned 


appropriately after each journey wherever possible – especially important where vehicles 


are used for other purposes before and after transporting children to and from school – 


and that enhanced cleaning takes place at the end of each day. Ensuring an effective 


enhanced cleaning regime is in place will play an important role in suppressing 


transmission and building confidence among parents, children and young people in 


school transport services.  


 


 Children and young people: the updated scientific advice is that face coverings should 


be worn by children aged 5 years and over on dedicated school transport (unless 


exemptions apply).This means that the position on face coverings on dedicated school 


transport is consistent with the position on public transport. See the section on Face 


Coverings under Key Public Health Measures for further information. 


 


 The scientific advice makes clear that maintaining distance between young people on 


dedicated school transport is not necessary. However, where feasible and provided they 


do not introduce capacity constraints, the following precautionary approaches may help 


further minimise risk:  


 


o Where possible, arrangements should be put in place to allow family groups and children 


and young people from the same class groupings to travel together. This will reduce 


unnecessary mixing and is one way to further lower risk.  



https://www.gov.scot/publications/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-school-transport/

https://www.gov.scot/publications/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-school-transport/

https://www.gov.scot/publications/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-school-transport/
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o While logistics may prevent this in many cases, where possible, school-aged children and 


young people should be assigned seats which they use consistently, although this is not 


essential. This could be allocating specific seats or having rules such as sitting in 


ascending year groups: front to back, youngest to oldest. Queuing arrangements for 


picking up children and young people may be important considerations in this regard.  


o Wherever vehicle capacity allows, distancing between individual passengers, or groups of 


passengers, is helpful. In particular, local authorities should consider whether distancing 


is possible for secondary pupils or those in the senior phase, in circumstances where 


children attending different schools travel on the same vehicle, and for certain children 


and young people with complex needs e.g. those that spit uncontrollably. 


o Where possible, avoid the use of face-to-face seating on dedicated school transport. 


 


 The consumption and sharing of food and drink should not be allowed. 


 


 Any such arrangements will rely on clear communication between schools and 


families/children, including as part of their education to develop as responsible citizens. 


Drivers are unable to monitor and enforce seating arrangements. 


 


 Transport operators should be asked to keep windows on dedicated school transport 


open, where possible, and to ensure that mechanical ventilation uses fresh rather than 


recirculated air; or use air conditioning with attention paid to the appropriate frequency for 


changes of filters. 


 


 Drivers, staff and other adults: particular attention should be paid to ensuring drivers, 


staff and other adults are protected from the risks of COVID-19 in vehicles.  Risk 


assessments should consider whether changes within a vehicle are required, with 


changes made on that basis.  This may include leaving seats behind/beside the driver 


empty or fitting a physical barrier or screen.  Any adults travelling by dedicated school 


transport should conform with the requirements for public transport (1 metre distancing 


with appropriate mitigation measures in place and the wearing of face coverings, at the 


time of writing). Drivers and passenger assistants may wish to use alcohol hand rub or 


sanitiser at intervals throughout the journey, and should always do so after performing 


tasks such as helping a child into the vehicle or handling a child’s belongings. Drivers of 


school transport services may also have other driving tasks as part of their job role, for 


example delivering meals to care homes, day centres and sometimes transporting others 


who may be vulnerable. Local authorities should pay particular attention to effective 


implementation of the preventative measures set out in this guidance in these 


circumstances to prevent the spread of infection. 


 


 Adults travelling with children and young people with Additional Support Needs: 


Adults travelling with children and young people with Additional Support Needs should be 


very alert to them displaying symptoms.  As a general rule, these adults should wear face 


coverings. However, this requires to be balanced with the wellbeing and needs of the 


child: face coverings may limit communication and could cause distress to some children 


and young people. Advice should be provided to parents/carers to support the effective 


cleaning of specialist equipment for children and young people with additional support 


needs who are using school transport. Local authorities should consider the support 


available for children and young people with complex Additional Support Needs using 
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school transport, and take appropriate actions to reduce risk if adherence to hygiene rules 


and physical distancing for adults are not possible. 


 


 All (children, young people, drivers, other adults) travelling on dedicated school 


transport: All passengers and staff should sanitise their hands prior to boarding 


dedicated school transport. Schools should regularly reinforce the importance of this key 


message with all children and young people. Hand washing/hand sanitising should be 


done regularly throughout the day including on each and every entry to the school 


building and prior to boarding the school bus. Good respiratory hygiene should be 


encouraged (“Catch it, kill it, bin it”) and children and young people should be encouraged 


to carry tissues on home to school transport. It is crucial that someone with symptoms 


does not enter a bus and travel. Drivers and adult passengers must self-isolate and book 


a test if they display coronavirus (COVID-19) symptoms. Families must get a test for 


children and young people displaying symptoms. 


 


Public transport  
 
153. Children and young people travelling to and from school normally form a significant 


proportion of the journeys on public transport during peak times, particularly in city schools 


and by secondary school children and young people. While physical distancing remains in 


place on public transport, it will not be practicable for those to resume in the same numbers 


or mode as previously. Journeys by public transport may take longer and timetables may 


change. Children, young people and staff who have no alternative to public transport should 


therefore be advised to plan their journey in advance and leave additional time where 


possible. Information on public transport services can be found at 


www.travelinescotland.com.  Local authorities may wish to engage with bus operators to 


identify routes where capacity constraints may be particularly severe and to work with them 


to agree measures to improve capacity for school pupils. 


 


154. To help address capacity constraints on public transport, local authorities may wish to work 


with operators and schools to consider the following approaches: 


 


 consider making additional dedicated school transport available in such circumstances. 
Transport Scotland intelligence suggests there is significant spare capacity in the coach 
sector currently, due to reduced demand from the tourism sector. 


 


 where consistent with a full time return to school, consider options which could reduce or 


spread the number of staff and children and young people travelling at peak times, for 


example by adjusting traditional start and finish times to avoid the morning and evening 


rush hours. This would, however, have knock-on impacts for staff and parents/carers.  


Feedback from some operators is that, in view of the shift in travel to work patterns 


occasioned by COVID-19, usual school timings may be achievable. 


 


 consider introducing dedicated zones (e.g. seating or carriages) for school-aged children 


and young people on public transport at peak school journey times. The scientific advice 


from the COVID-19 Advisory Sub-Group on Education and Children’s Issues includes this 


recommendation.  Discussions with local authorities and operators indicate this approach 


is likely to be suitable only for services that primarily carry children and young people to 



http://www.travelinescotland.com/
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school, with limited numbers of adult passengers (i.e. a similar composition as for 


dedicated school transport).  The following considerations apply:   


 


o In dedicated zones, on both local authority-contracted school bus services and all other 


public transport services, the same arrangements regarding physical distancing, hygiene, 


face coverings and cleaning, etc. should apply as for dedicated school transport (see 


above).  


o  


o Ensure sufficient separation and clear demarcation between zones for the general public 


and zones for school-aged children and young people. For example, use the top deck of a 


double decker bus for school children where this is available, or a separate train carriage. 


o Where this is not possible, and zones are on the same level, ensure there is at least 1m 


distancing, where operators have deemed that acceptable through the introduction of 


appropriate mitigation measures, and clear demarcation between the zone for the general 


public and the zone for school-aged children and young people. There should be clear 


signage and communication to inform the general public of any such arrangements prior 


to boarding. 
 


155. Where dedicated zones are not in use, the latest guidance on how to travel safely on public 


transport will apply. 


 


156. Where children and young people have more complex public transport arrangements to and 


from their school, for example involving air, ferry or multiple transfers which may be 


operating on a reduced or different timetable, authorities should explore options with local 


operators, to inform what pattern and location for in-school learning may be practicable in the 


immediate term. 


 
Taxis and private hire vehicles 
 
157. Some children and young people, including those with additional support needs, rely on taxi 


transfers to get to school. Where taxis are used solely for the purpose of transporting 


children and young people to school, as with dedicated school bus and coach services, 


physical distancing requirements are not necessary. It is recommended that in private hire 


vehicles (which are typically saloon cars) children and young people travel on the back seat 


only and, where appropriate, wear face coverings. 


 


158. There should be careful consideration of how children and young people with additional 


needs can be provided with safe, bespoke transport arrangements. This could include the 


use of Perspex shields in taxis (taking into account relevant safety concerns) or finding larger 


vehicles for transportation. Local authorities and schools should liaise with their local private 


hire providers on the measures they are putting in place to protect passengers, including for 


the arrangements for carrying multiple passengers. 


 


159. When travel by taxi or private hire vehicle is necessary, passengers should follow the advice 


of the driver, including sitting in the back-left hand seat of the car when travelling alone. 


Appropriate cleaning and sanitising measures will also be necessary. 


 


 
 



https://www.transport.gov.scot/coronavirus-covid-19/transport-transition-plan/advice-on-how-to-travel-safely/
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Private cars 
 
160. Routes to and from some schools may also be different as areas have made changes to 


enable physical distancing on pavements and on existing or pop-up cycle routes. While 


continuing to encourage walking or cycling where they can, parents or carers taking their 


children to school by car should be encouraged to plan their journey in advance and ensure 


that their chosen route is accessible. Local authorities may consider introducing park and 


stride for those children and young people who have to travel by car. Sustrans guidance on 


school streets provides advice. Where it is possible to do so, family groups should travel 


together.  


 
Remote learning and special considerations for people who are unable to attend school 


 


161. While the presumption is of full-time learning in school, there will be some children and 


young people whose health prevents them from learning in schools for some or all of the 


time. In these circumstances, appropriate provision should be made for remote learning 


pursuant to local circumstances. Where children and young people are unable to attend 


school due to ill health, provision should be made elsewhere than a school, in line with 


statutory responsibilities.  There should be a particular focus on addressing digital exclusion 


as part of these arrangements.  


 


Free school meals  


 


162. Local authorities’ duty to provide free school meals to children and young people who are 


eligible for them remains.  The universal provision of free school meals to all children in P1-


P3 who are attending school should continue and all food provided should comply with the 


School Food and Drink Nutritional Standards.  


 


Catering 


 


163. Guidance from Food Standards Scotland (FSS), which includes a risk assessment tool and 


checklist should be followed. Further advice around mitigating any issues identified by the 


risk assessment can be requested from the local environmental health team.  Additionally, 


this Q&A from FSS may be useful.  Assist FM have also produced updated catering advice. 


 


Workforce planning and support 


 


164. Additional workforce capacity will be needed to provide a range of additional support to help 


with recovery work. The Scottish Government is making additional funding available to local 


authorities for the recruitment of additional teachers and other staff to support COVID-19 


recovery.   


 


165. Local authorities and headteachers, working in close partnership with unions and staff, are 


best placed to make judgements about how to make best use of available workforce capacity 


safely and effectively. Many of these decisions will be based on agreements reached within 


Local Negotiation Committees for Teachers (LNCTs) or local Scottish Joint Council 


arrangements.  This section sets out some high level expectations to ensure consistency, 


and some information on national initiatives to support local authorities in these efforts. 



https://www.sustrans.org.uk/our-blog/projects/2019/uk-wide/sustrans-school-streets/

https://www.sustrans.org.uk/our-blog/projects/2019/uk-wide/sustrans-school-streets/

https://www.gov.scot/publications/guidance-education-children-unable-attend-school-due-ill-health/

https://www.gov.scot/publications/guidance-education-children-unable-attend-school-due-ill-health/

https://www.gov.scot/publications/healthy-eating-schools-guide-implementing-nutritional-requirements-food-drink-schools-9780755958306/

https://www.foodstandards.gov.scot/publications-and-research/publications/covid-19-guidance-for-food-business-operators-and-their-employees

https://www.foodstandards.gov.scot/publications-and-research/publications/covid-19-guidance-for-food-business-operators-and-their-employees

https://www.foodstandards.gov.scot/consumers/food-safety/coronavirus/questions-and-answers-covid-19

https://drive.google.com/file/d/1ZtN8FI_yjt6G3cYLUenhAAMeVFZs43em/view?usp=sharing
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166. In preparing for a full-time return to school in August, schools may require additional staffing 


and the flexibility to deploy staff appropriately over the next year to best support children and 


young people whose progress with learning has been impeded during lockdown, as well as 


to bring much needed resilience to the education system at this time (e.g. to cover for staff 


absence). Additionally, we cannot be sure what the future path of the virus will be. If 


circumstances were to deteriorate again, resulting in further lockdowns (whether nationally or 


regionally), additional capacity in the teaching workforce should be considered if there is a 


requirement to switch to a blended model of learning at any stage. 


 


Workforce capacity 


 


167. Local authorities should consider carefully their requirements for additional wider workforce 


staff, such as cleaners and other facilities management staff to implement enhanced 


environmental cleaning regimes, in order to support a successful reopening of schools. 


 


168. Local authorities should work through the following actions as part of any teaching/auxiliary 


education workforce planning activities for the opening of school premises: 


 


 ensure that teachers who have not yet secured permanent employment are considered as 


an integral part of their planning; 


 consider the potential for teachers with strong digital teaching skill sets to support remote 


learning. This may be an important aspect of maintaining educational continuity;  


 ensure that supply lists are as up to date as possible and include the full pool of available 


staff. Supply staff are an important aspect of maintaining educational continuity and 


should be fully utilised in local planning around workforce capacity where needed; 


 consider at a local level how all staff who are having to stay at home due to self-isolation 


can support educational continuity, for example by supporting remote learning; 


 consider the availability of health and social care and other multi-agency partners as part 


of planning for support for children and young people; 


 consider any other opportunities to ensure existing qualified teaching staff and wider 


workforce capacity, such as classroom assistants, cleaners etc, can be deployed to 


support school reopening. 


 


169. Throughout this process potential workload issues should be carefully considered, and local 


authorities should be conscious of the wellbeing of all and the need to implement flexible 


working practices in a way that promotes good work-life balance for all staff. 


 


Identifying additional workforce capacity 


 


170. If the existing capacity in the teaching workforce is insufficient to meet the challenges of a 


full-time return to school, partners have agreed that the following actions will be expedited to 


quickly mobilise additional teachers, for what may be a temporary period:  


 


 if required, the General Teaching Council for Scotland (GTC Scotland) will contact 


teachers who are on the register of teachers where the information held suggests that 


they are not currently teaching.  This can facilitate their contact with employers to 
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establish their willingness and availability to return to teaching should this be required 


based on local need. GTC Scotland will guide registrant contact with individual HR 


departments in local authorities. 


 if required, GTC Scotland will contact individuals whose teacher registration has lapsed 


within the last 3 years, including recently retired teachers, to facilitate their contact with 


employers to establish their willingness and availability to return to teaching, should this 


be required based on local need. 


 any such approaches to individuals would be accompanied by an offer of appropriate 


professional learning if necessary (for example, extension of existing return to teaching 


courses) and a focus on ensuring that the quality of teaching would not be compromised. 


It may be that a focus on deploying this group of additional teachers to support remote 


learning would be appropriate if required. 


 


171. The Scottish Catholic Education Service has highlighted existing flexibilities for school 


session 2020/21 to ensure that sufficient probationers can be allocated to denominational 


schools for their Teacher Induction year if this is necessary to support local challenges. 


 


172. Guidance has been developed on the management of student teacher professional 


placements in recognition of the fact that schools are likely to face challenges in effectively 


supporting students on initial teacher education (ITE) programmes from the beginning of the 


new school year. It confirms that no students will be placed in schools prior to the October 


2020 school break and that GTC Scotland will work with universities to ensure any 


adjustments to individual programmes align with their accreditation standards. To ensure 


that maximum flexibility is maintained, the guidance also confirms that ITE providers will 


develop contingency plans to allow student teachers to undertake some of their teaching 


practice through the use of remote learning, should opportunities for direct classroom 


experience not be available from mid-October 2020.     


 


173. Local authorities should ensure that capacity in the wider workforce in the school 


environment is sufficient to meet the challenges of a phased return to school and keep this 


under constant review. For example, depending on local circumstances, there may be a 


particular need to recruit additional cleaning staff for enhanced hygiene arrangements. 


 


Workforce support 


 


174. The health and wellbeing of staff is a key principle of education recovery and support should 


be developed collegiately with staff. Local authorities and settings should ensure that 


appropriate support for professional learning and wellbeing is provided to all staff, some of 


whom will be working in unusual circumstances. Local authorities, employers and a range of 


national organisations already provide a wide range of support to the workforce.  This 


includes a range of employee assistance programmes and online professional learning and 


support that covers the health and wellbeing of the workforce, colleagues/staff and of 


children and young people. 


 


175. Local authorities and settings may wish to access the Joint Communication document 


providing a summary of available resources, produced by partners working under the 


Education Recovery Group (Workstream 6 – Workforce Support). The COVID-19 Education 



https://education.gov.scot/education-scotland/news-and-events/survey-on-additional-support/
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Recovery Group is continuing to discuss the provision of additional professional learning 


designed to support staff on return to school in August. 
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SUPPORTING THE WELLBEING OF CHILDREN AND YOUNG PEOPLE 


 


176. The wellbeing of all children, young people and staff should be the central focus when 


preparing for the reopening of schools at a local level.  The Getting it right for every child 


(GIRFEC) approach is key to that, ensuring that local services are co-ordinated, joined up 


and multi-disciplinary in order to respond to children and young people who require support, 


and everyone who works in those services has a role to play.   


  


177. Guidance on support for continuity of learning and Curriculum for Excellence in the Recovery  


Phase both reinforce the importance of wellbeing as a critical focus in recovery. Balancing 


efforts to address lost learning with children and young people’s social and emotional needs 


should be a priority.  The guidance on support for continuity in learning also highlights the 


expected impacts on children and young people who have experienced domestic abuse, and 


those who are in need of care and protection as a result of lockdown, and an increased need 


for support for mental health and wellbeing.   


 


178. Local authority and health board partners must be engaged in local planning for the return to 


school to ensure that the health and wellbeing needs of children can be met. This will be 


particularly important in planning for transition into P1, GIRFEC planning, prevention activity 


including surveillance (vison screening) and immunisations, and health developmental 


interventions. 


  


179. The psychological impact of the outbreak and the necessary public health control measures 


are likely to have had significant social, emotional and developmental effects on many 


children and young people and, consequently, achievement. Many children and young 


people may experience anxiety about the transition from home to returning to school but also 


many of them will have enjoyed the experience of spending more time at home.  Children 


and young people may need additional time and support to re-adjust to the school 


environment. Similarly, school staff have been facing significant pressure, support for their 


mental health and wellbeing is essential both for them and for the social and emotional 


wellbeing of their children and young people. 


 


180. It will be important for schools to be able to recognise that children, young people and staff 


may be affected by trauma and adversity, and to be capable of responding in ways that 


prevent further harm and which support recovery. The National Trauma Training framework 


and plan are designed to support the development of a trauma-informed workforce and may 


have relevance to school plans.  Schools should ensure that all staff, including catering and 


cleaning staff, are aware of safeguarding procedures. 


 


181. Formal and informal education settings, for example, youth work and CLD professionals 


should be prepared to prioritise support for the mental health and wellbeing of children, 


young people and staff, alongside infection control measures. Approaches that advocate 


positive, nurturing relationships are a key foundation of Scottish education and efforts to 


address trauma and adversity and will support children and young people who may be 


experiencing significant symptoms of anxiety, depression or significant behavioural changes. 


They may require additional support from their class teacher, pastoral care staff, school 


counselling or Educational Psychology Services, or specialist family and health services. 


Continuity in learning guidance supports these considerations. 



https://www.gov.scot/publications/coronavirus-covid-19-support-for-continuity-in-learning/

https://www.gov.scot/publications/coronavirus-covid-19-curriculum-for-excellence-in-the-recovery-phase/

https://www.gov.scot/publications/coronavirus-covid-19-curriculum-for-excellence-in-the-recovery-phase/

https://www.nes.scot.nhs.uk/education-and-training/by-discipline/psychology/multiprofessional-psychology/national-trauma-training-framework/framework-and-training-plan.aspx

https://www.nes.scot.nhs.uk/education-and-training/by-discipline/psychology/multiprofessional-psychology/national-trauma-training-framework/framework-and-training-plan.aspx
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182. For children and young people with additional support needs, schools and local authorities 


should consider the individual needs of children and young people in planning for their return 


to school, recognising that for some children and young people, access to their usual 


learning support will not have been possible during lockdown.   


 


183. Local authorities and schools will wish to note that screening and prevention programmes 


such as the universal P1 vision screening, immunisation programmes and Childsmile 


programme may not have taken place as usual. Local authorities working with local health 


colleagues, should consider the appropriate time for these to be re-introduced and resumed, 


recognising their benefit to children and young people’s short and longer term health 


outcomes.  This should be undertaken in line with the guidance on paragraph 62 on the 


management of visiting staff to schools. 


 


184. As would be usual, if there are any concerns about a child or young person behaving or 


acting in a way which doesn’t align with school policy or procedure, their behaviour or 


actions should be discussed with them to resolve those concerns as quickly as possible.  If 


that does not resolve the concerns, then the usual school and authority policy and 


procedures for dealing with concerns should be implemented, within the context of positive 


relationships and behavioural approaches, including discussing the matter with the child or 


young person, parents and carers as appropriate.   
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CONTINGENCY PLANNING 


 


185. The best and safest way to re-open schools is in the context of low community transmission 


and with a clear strategy towards driving case numbers continually towards zero. Given 


Scotland’s current low prevalence, schools should reopen for full-time learning in August, but 


with a view to being able to change those arrangements at short notice if required. 


 


186. If the further unlocking of restrictions results in an increase in cases, there will need to be 


flexibility in the use of this advice and variation among areas depending on transmission in 


their local community. This could mean, for example, that distancing may be required or the 


introduction of face coverings on school transport if prevalence increases. However, the 


overall objective is to continue to push incidence and prevalence down across Scotland and 


to re-establish school provision as fully as possible.  


 


187. In the event of a local outbreak of the virus, a school or a number of schools may be closed 


temporarily to help control transmission.  Schools and local authorities will need contingency 


plans for this eventuality and should include the possibility of using online national resources 


such as digital classrooms.  This may involve a return to being open for vulnerable children 


and children of key workers only and providing remote learning and support for all other 


children and young people. Local authorities and schools should ensure that parents/carers 


are fully informed of the contingency plans in place. 


  


188. If the scientific advice is that physical distancing should be introduced for children and young 


people in schools, then schools and local authorities must be prepared to enact contingency 


measures as outlined in their Local Phasing Delivery Plans. Local authorities should 


continue work to strengthen these and to plan for different future scenarios. e.g. a range of 


distancing requirements. 


 


189. Local authorities and schools should continue the work they have been undertaking in 


relation to tackling digital exclusion. This includes the provision of devices and connectivity 


solutions to support educational continuity when children and young people are learning 


outside of the school environment. This local activity will be supplemented by the Scottish 


Government’s £30m investment in digital devices and connectivity solutions designed to 


combat digital exclusion. 


 


190. Evidence from the Child Poverty Action Group showed that families entitled to free school 


meals valued having that support continue during lockdown.  Should a school or schools be 


closed during term time local authorities should continue the provision of a free school meal 


or an alternative to all children who are eligible, this could include a direct cash payment, 


voucher, home delivery or collection from a specified hub.  


 


191. Schools should maintain frequent and regular contact with children and young people while 


learning at home. 


 


192. Local authorities and schools should consider the use of resources through national 


initiatives and partnerships including the enhanced e-Sgoil and SCHOLAR offerings. As 


announced on 25 June 2020, local authorities, Education Scotland, and other key partners 


are working with e-Sgoil to deliver a range of live lessons which will be delivered by qualified 
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teachers to support learning across Scotland. Partners are working to ensure a wide-range 


of certified courses in both English and Gaelic medium education are available for learners in 


the senior phase from 11 August 2020, with lessons in the broad general education available 


thereafter. 


 


193. The appropriate digital resource in terms of cameras, etc. would need to be implemented in 


learning spaces if this approach were adopted. There are other examples across Scotland, 


whereby a lesson is taught across dual locations, with those not in the same location as the 


teacher still being able to participate in class discussions and interact with the teacher. The 


digital infrastructure in all environments (home and school) should be considered, including 


cameras, microphones and appropriate IT, as well as wider considerations around 


safeguarding and online safety. 


 


Special considerations for certain groups 


 


Children, young people and staff who are clinically vulnerable and clinically extremely vulnerable 


(shielding)  


 


194. Local authorities and schools should consider the arrangements for children, young people 


and staff who are clinically vulnerable, in the event of a localised outbreak of COVID-19.  


This should include consideration of the plans for communicating with families, the actions to 


be taken immediately on the emergence of a local outbreak, the arrangements for returning 


clinically vulnerable children, young people and staff to their homes, the arrangements to 


support children and young people’s learning and care, and staff wellbeing.  This may 


include seeking advice from the health protection team who are managing the response to 


the potential localised outbreak. 


 


Support for children with Additional Support Needs 


 


195. Local authorities and schools should consider the arrangements required to support children 


with additional support needs learning during any localised outbreaks of COVID-19 as part of 


contingency planning.  For some children and young people with additional support needs 


the return to home learning may have a significant impact on them, due to further changes in 


their learning approach.  Wherever possible, consistency in learning approaches and support 


should be maintained.  It is recognised that this will be balanced against the need to ensure 


that any outbreak of COVID-19 is contained and managed.   


 


Support for vulnerable children and young people 


 


196. Local authorities and schools should consider the arrangements needed to support 


vulnerable children and young people.  This may include ensuring continued support for 


children and young people at risk of harm through children’s services, and to support for their 


continued learning.   
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COMMUNICATIONS 


 


197. Communication and dialogue with trade unions, staff, parents/carers and children and young 


people on the reopening of schools should be carefully considered when implementing this 


guidance, to ensure confidence in the revised arrangements across all school users. Clarity 


on what and how the revised arrangements will work in practice and what is expected of all 


parties will be key to ensuring a smooth return to school. This will be particularly relevant for 


new starters to the school, children, young people and staff. 


 


198. The channels of communication through which trade unions, children, young people, staff 


and parents/carers can raise concerns about the implementation of safety measures in 


individual settings should be made clear. 


 


Parents and carers 


 


199. The main concerns for parents and carers are likely to be the safety and wellbeing of their 


children in schools. In line with requirements under the Scottish Schools (Parental 


Involvement) Act 2006 local authorities and settings should make arrangements to involve 


and communicate with all parents and carers, including the Parent Council.  Advice and 


support is available from those in the local authority who are responsible for parental 


involvement. Two-way communication is vital. The gathering of questions, issues or 


concerns from parents and carers will be just as important as clear communication to 


parents and carers about how things will work. 


 


200. Schools and local authorities should also consider how they continue to engage parents and 


families as part of the school community and in school decision making. As part of this, it will 


be important to consider the impact of parents not being able to go into the school buildings, 


and to ensure that this does not pose a barrier to open ongoing communication.  Schools 


and local authorities should consider the steps that can be taken to continue and support 


activities such as Parent Council meetings, parent’s evenings and subject choice 


discussions. 


 


201. National information, Q&As and other material on education recovery, parental 


communication and home learning can be used to complement any communications locally 


and at school level. This includes Parent Club’s dedicated COVID-19 web pages, the 


National Parent Forum (website and weekly newsletter), information from GTC Scotland’s 


“Teaching Scotland” magazine, Education Scotland’s “Scotland Learns” and Parentzone 


Scotland websites and other sources. 


 


Children and young people 


 


202. Schools and settings will wish to develop arrangements for good quality dialogue with and 


communication with children and young people about the return to school. A variety of 


methods can help to gather children and young people’s views, questions and issues, and 


can help to clarify and address difficulties prior to return. Pupil Councils, pupil panels and 


pupil participation remain very important at this time. General advice on good principles and 


methods for learner participation is available from Education Scotland as well as a range of 


third sector organisations. 



https://www.parentclub.scot/topics/coronavirus

https://www.npfs.org.uk/

https://education.gov.scot/improvement/scotland-learns/

https://education.gov.scot/parentzone

https://education.gov.scot/parentzone

https://education.gov.scot/improvement/self-evaluation/learner-participation-in-educational-settings-3-18/

https://education.gov.scot/improvement/self-evaluation/learner-participation-in-educational-settings-3-18/
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203. Schools and local authorities may wish to consider the information and evidence available 


from available national level survey work with young people on COVID-19. This includes the 


work conducted jointly by Young Scot, Scottish Youth Parliament and YouthLink Scotland as 


well as guidance and information from Children’s Parliament and Children in Scotland.  Local 


community learning and development services, Parent Councils and local parent umbrella 


groups should also spread this information.  In addition, there is practical support on poverty-


sensitive approaches in Child Poverty Action Group in Scotland's survey report on the cost of 


learning in lockdown.  


  



https://young.scot/campaigns/national/coronavirus

https://syp.org.uk/our-work/political-work/covid-19/

https://www.youthlinkscotland.org/covid-19-guidance/

https://www.childrensparliament.org.uk/

https://childreninscotland.org.uk/

https://cpag.org.uk/news-blogs/news-listings/cost-learning-lockdown
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Annex A 


Related guidance/links 


 Coronavirus Act 2020 


 Equality Act 2010 


 Education (Scotland) Act 1980 


 Health Protection Scotland COVID-19 workforce education information and resources 


 Health Protection Scotland information and guidance for social or community care and 


residential facilities 


 Health Protection Scotland non-healthcare settings guidance  


 Health Protection Scotland procedures for outbreak management 


 Scottish Government Coronavirus (COVID-19): framework for decision making 


 Scottish Government guidance for residential children’s houses, residential schools and 


secure care facilities on staffing, social distancing and self-isolation 


 Scottish Government guidance for the Early Learning and Childcare (ELC) sector 


 Scottish Government COVID-19 guidance for colleges 


 Scottish Government guidance for childminders 


 Scottish Government guidance on “Out of school care” 


 Scottish Government guidance for youth work and the Community Learning and 


Development Sector 


 Scottish Government guidance on organised outdoor sport for children and young people 


 Scottish Government guidance on individual risk assessment for staff in the workplace.   


 Scottish Government initial summary of key scientific and public health advice 


 Scottish Government Test and Protect advice for employers 


 Scottish Government guidance on promoting attendance and managing absence  


 Scottish Government guidance on support for continuity of learning 


 Scottish Government Curriculum for Excellence in the Recovery Phase 


 Scottish Government scientific advice from the COVID-19 Advisory Sub-Group on Education 


and Children regarding the requirements for the safe travel of children and young people 


 Scottish Government scientific advice from the COVID-19 Advisory Sub-Group on Education 


and Children regarding physical distancing in schools 


 Scottish Government guidance for the safe use of places of worship 


 Scottish Government guidance for people with underlying health conditions 


 Scottish Government guidance for children unable to attend school due to ill health 


 National Transport Guidance portal 


 www.travelinescotland.com 


 Outdoor Learning Directory 


 Going Out There framework 


 Scottish Advisory Panel on Outdoor Education  


 Assist FM Catering guidance 


 Assist FM Cleaning guidance 


 Health and Safety Executive guidance on COVID-19 risk assessments 


 Health and Safety Executive PPE at work 


 Health and Safety Executive coronavirus information 


 Sustrans guidance on school streets 


 School Food and Drink Nutritional Standards 


 Guidance from Food Standards Scotland (FSS)  


 National Parent Forum Scotland guidance for parents on the return to school  



http://www.legislation.gov.uk/ukpga/2020/7/schedule/16/part/2/enacted

http://www.legislation.gov.uk/ukpga/2020/7/schedule/16/part/2/enacted

https://www.legislation.gov.uk/ukpga/2010/15/contents

https://www.legislation.gov.uk/ukpga/1980/44/contents

https://www.hps.scot.nhs.uk/a-to-z-of-topics/covid-19/workforce-educational-resources/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-information-and-guidance-for-social-community-and-residential-care-settings/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-information-and-guidance-for-social-community-and-residential-care-settings/

https://www.hps.scot.nhs.uk/web-resources-container/covid-19-guidance-for-non-healthcare-settings/

https://hpspubsrepo.blob.core.windows.net/hps-website/nss/1673/documents/1_shpn-12-management-public-health-incidents.pdf.

https://www.gov.scot/collections/coronavirus-covid-19-framework-for-decision-making/

https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/

https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-and-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-for-colleges/

https://www.gov.scot/publications/coronavirus-covid-19-childminder-services-guidance/

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-reopening-school-age-childcare-services/

https://www.gov.scot/publications/coronavirus-covid-19-community-learning-and-development-sector/

https://www.gov.scot/publications/coronavirus-covid-19-community-learning-and-development-sector/

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-staying-safe-and-protecting-others/pages/sports-culture-and-leisure-activities/#Organised%20outdoor%20sport%20for%20children%20and%20young%20people

https://www.gov.scot/publications/coronavirus-covid-19-guidance-on-individual-risk-assessment-for-the-workplace/

https://www.gov.scot/publications/coronavirus-covid-19-schools-early-learning-and-childcare-settings---scientific-evidence/

https://www.gov.scot/publications/coronavirus-covid-19-test-and-protect/pages/advice-for-employers/

https://www.gov.scot/publications/included-engaged-involved-part-1-positive-approach-promotion-management-attendance-scottish-schools/pages/1/

https://www.gov.scot/publications/coronavirus-covid-19-support-for-continuity-in-learning/

https://www.gov.scot/publications/coronavirus-covid-19-curriculum-for-excellence-in-the-recovery-phase/

https://www.gov.scot/publications/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-school-transport/

https://www.gov.scot/publications/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-school-transport/

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/documents/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/govscot%3Adocument/COVID%2BSUB-GROUP%2BADVICE%2BNOTE%2B1_DISTANCING%2BIN%2BSCHOOLS_FINALFORPUBLICATION.pdf

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2020/07/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/documents/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/coronavirus-covid-19-advisory-sub-group-on-education-and-childrens-issues---advisory-note-on-physical-distancing-in-schools/govscot%3Adocument/COVID%2BSUB-GROUP%2BADVICE%2BNOTE%2B1_DISTANCING%2BIN%2BSCHOOLS_FINALFORPUBLICATION.pdf

https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-for-the-safe-use-of-places-of-worship/pages/capacity/

https://www.gov.scot/publications/coronavirus-covid-19-tailored-advice-for-those-who-live-with-specific-medical-conditions/

https://www.gov.scot/publications/guidance-education-children-unable-attend-school-due-ill-health/

https://www.transport.gov.scot/coronavirus-covid-19/

http://www.travelinescotland.com/

https://outdoorlearningdirectory.com/

https://outdoorlearningdirectory.com/

https://www.goingoutthere.co.uk/

https://www.goingoutthere.co.uk/

https://www.sapoe.org.uk/

https://drive.google.com/file/d/1ZtN8FI_yjt6G3cYLUenhAAMeVFZs43em/view?usp=sharing

https://drive.google.com/file/d/1ZtN8FI_yjt6G3cYLUenhAAMeVFZs43em/view?usp=sharing

https://drive.google.com/file/d/1RIGQ_-ggQe6Q7JA9Z37k-7ybx8JMaC2s/view?usp=sharing

https://drive.google.com/file/d/1RIGQ_-ggQe6Q7JA9Z37k-7ybx8JMaC2s/view?usp=sharing

https://www.hse.gov.uk/coronavirus/working-safely/index.htm

https://www.hse.gov.uk/pubns/indg174.pdf

https://www.hse.gov.uk/news/coronavirus.htm

https://www.sustrans.org.uk/our-blog/projects/2019/uk-wide/sustrans-school-streets/

https://www.gov.scot/publications/healthy-eating-schools-guide-implementing-nutritional-requirements-food-drink-schools-9780755958306/

https://www.foodstandards.gov.scot/publications-and-research/publications/covid-19-guidance-for-food-business-operators-and-their-employees

https://www.npfs.org.uk/2020/07/23/back-to-school-guidance-for-parents-and-carers/





  


46 
 


 SSERC guidance on carrying out practical work in Sciences and Technologies  


 National Trauma Training framework and plan 


 Parent Club’s Coronavirus pages 


 National Parent Forum  


 National Improvement Hub 


 Education Scotland’s “Scotland Learns”  


 Parentzone Scotland  


 General advice on good principles and methods for learner participation 


 Young Scot 


 Scottish Youth Parliament 


 YouthLink Scotland 


 Children’s Parliament 


 Children in Scotland 


 Child Poverty Action Group in Scotland's survey report 


 Care Inspectorate coronavirus information 


 UK Boarding Schools Association COVID-19 guidance 


 Scottish Council of Independent Schools 


 Independent Schools Council 


 NHS Inform 


 guidance about the latest self-isolation and quarantine requirements 


 COVID-19: guidance for first responders 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



https://www.sserc.org.uk/health-safety/covid-19-back-to-school/

https://www.nes.scot.nhs.uk/education-and-training/by-discipline/psychology/multiprofessional-psychology/national-trauma-training-framework/framework-and-training-plan.aspx

https://www.parentclub.scot/topics/coronavirus

https://www.npfs.org.uk/

https://education.gov.scot/improvement/

https://education.gov.scot/improvement/scotland-learns/

https://education.gov.scot/parentzone

https://education.gov.scot/improvement/self-evaluation/learner-participation-in-educational-settings-3-18/

https://young.scot/campaigns/national/coronavirus

https://young.scot/campaigns/national/coronavirus

https://syp.org.uk/our-work/political-work/covid-19/

https://www.youthlinkscotland.org/covid-19-guidance/

https://www.childrensparliament.org.uk/

https://childreninscotland.org.uk/

https://cpag.org.uk/news-blogs/news-listings/cost-learning-lockdown

https://www.careinspectorate.com/index.php/coronavirus-professionals

https://www.boarding.org.uk/media/news/article/14677/Coronavirus-disease-COVID-19-guidance

http://www.scis.org.uk/about-scis/coronavirus-covid-19-guidance-for-schools/

https://www.isc.co.uk/sector-info/coronavirus-information-for-schools/

https://www.nhsinform.scot/

https://www.gov.uk/government/publications/coronavirus-covid-19-how-to-self-isolate-when-you-travel-to-the-uk/coronavirus-covid-19-how-to-self-isolate-when-you-travel-to-the-uk

https://www.gov.uk/government/publications/novel-coronavirus-2019-ncov-interim-guidance-for-first-responders/interim-guidance-for-first-responders-and-others-in-close-contact-with-symptomatic-people-with-potential-2019-ncov
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Annex B 
Health and safety risk assessment 


 


Coronavirus (COVID-19) specific 


 
Everyone needs to assess and manage the risks from coronavirus (COVID-19). This means 


employers and school leaders are required by law to think about the risks the staff and 
children and young people face and do everything reasonably practicable to minimise them, 
recognising they cannot completely eliminate the risk of coronavirus (COVID-19). Employers 
must therefore make sure that a risk assessment has been undertaken to identify the 
measures needed to reduce the risks from coronavirus (COVID-19) so far as is reasonably 
practicable and make the school COVID-secure. General information on how to make a 
workplace COVID-secure, including how to approach a coronavirus (COVID-19) risk 
assessment, is provided by the HSE guidance on working safely. 


Schools should undertake a coronavirus (COVID-19) risk assessment by considering the 
measures in this guidance to inform their decisions and control measures. A risk assessment 
is not about creating huge amounts of paperwork, but rather about identifying sensible 
measures to control the risks in the workplace, and the role of others in supporting that. The 
risk assessment will help school leaders and employers decide whether they have done 
everything they need to. Employers have a legal duty to consult their employees on health 
and safety in good time. It also makes good sense to involve children and young people 
(where applicable) and parents in discussions around health and safety decisions to help 
them understand the reasons for the measures being put in place. Employers can do this by 
listening and talking to them about how the school will manage risks from coronavirus 
(COVID-19) and make the school COVID-secure. The people who do the work are often the 
best people to understand the risks in the workplace and will have a view on how to work 
safely. Involving them in making decisions shows that the school takes their health and 
safety seriously. 


Sharing your risk assessment 


Schools should share the results of their risk assessment with their workforce. If possible, they 
should consider publishing it on their website to provide transparency of approach to 
parents, carers and children and young people (HSE would expect all employers with over 
50 staff to do so). 


Monitoring and review of risk controls 


It is important that employers know how effective their risk controls are. They should monitor and 
review the preventive and protective measures regularly, to ensure the measures are 
working, and taking action to address any shortfalls.  


Roles and responsibilities 


All employers are required by law to protect their employees, and others, from harm. Under the 
Management of Health and Safety at Work Regulations 1999, the minimum employers must 
do is: 


 identify what could cause injury or illness in the organisation (hazards) 


 decide how likely it is that someone could be harmed and how seriously (the risk) 


 take action to eliminate the hazard, or if this isn’t possible, control the risk 



https://www.hse.gov.uk/coronavirus/working-safely/index.htm
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Given the employer landscape in schools is varied, we have set out here what the 
existing DfE Health and safety: responsibilities and duties for schools guidance states about 
the roles and responsibilities for health and safety in schools: the employer is accountable 
for the health and safety of school staff and children and young people. The day-to-day 
running of the school is usually delegated to the headteacher and the school management 
team. In most cases, they are responsible for ensuring that risks are managed effectively. 
This includes health and safety matters. Schools must appoint a competent person to ensure 
they meet their health and safety duties. The Health and Safety Executive (HSE) provides 
more information on the role of headteachers and employers in the guidance. 


 
The role of school leaders - who does what and a simple guide to who the employer is in each type 


of school setting in its FAQs section, under ‘Who is accountable for health and safety within 
a school?’. References to actions by employers in this guidance may in practice be carried 
out by headteachers in schools, but the employer will need to assure themselves that they 
have been carried out, as they retain the accountability for health and safety. If not already 
done, employers should ensure that a coronavirus (COVID-19) risk assessment for their 
school is undertaken as soon as possible. As part of planning for the return to school, the 
employer is likely to have gone through a lot of this thinking already. We recommend that 
those employers use this document to identify any further improvements they should make. 


 
Wider guidance on the risk assessment process 


Health and safety risk assessments identify measures to control risks during education and 
childcare setting activities. Health and safety law requires the employer to assess risks and 
put in place measures to reduce the risks so far as is reasonably practicable. The law also 
requires employers to record details of risk assessments, the measures taken to reduce 
these risks and expected outcomes. Schools need to record significant findings of the 
assessment by identifying: 


 the hazards 


 how people might be harmed by them 


 what they have in place to control risk 


Records of the assessment should be simple and focused on controls. Outcomes should explain to 
others what they are required to do and help staff with planning and monitoring. 


Risk assessments consider what measures you need to protect the health and safety of all: 


 staff 


 children and young people 


 visitors 


 contractors 


Schools will need to think about the risks that may arise in the course of the day. This could 
include anything related to the premises or delivery of its curriculum or activities, whether on-
site or in relation to activities offsite. 


  



https://www.gov.uk/government/publications/health-and-safety-advice-for-schools/responsibilities-and-duties-for-schools

https://www.hse.gov.uk/services/education/sensible-leadership/school-leaders.htm

https://www.hse.gov.uk/services/education/faqs.htm#a1
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Consulting employees (general) 


It is a legal requirement that employers must consult with the health and safety representative 
selected by a recognised trade union or, if there isn’t one, a representative chosen by staff. 
As an employer, you cannot decide who the representative will be. 


At its most effective, full involvement of staff creates a culture where relationships between 
employers and staff are based on collaboration, trust and joint problem solving. As is normal 
practice, staff should be involved in assessing workplace risks and the development and 
review of workplace health and safety policies in partnership with the employer. Consultation 
does not remove the employer’s right to manage. They will still make the final decision but 
talking to employees is an important part of successfully managing health and safety. 


Resolving issues and raising concerns 


Employers and staff should always come together to resolve issues. As providers widen their 
opening, any concerns in respect of the controls should be raised initially with line 
management and trade union representatives, and employers should recognise those 
concerns and give them proper consideration. If that does not resolve the issues, the 
concern can be raised with HSE. Where the HSE identify employers who are not taking 
action to comply with the relevant public health legislation and guidance to control public 
health risks, they will consider taking a range of actions to improve control of workplace 
risks. The actions the HSE can take include the provision of specific advice to employers 
through to issuing enforcement notices to help secure improvements. 


 


  



https://www.hse.gov.uk/
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Annex C 


 


Supplementary guidance for residential boarding/hostel accommodation in educational 
facilities 


 
This guidance was developed in consultation with regulatory bodies, members of the Scottish 


Council of Independent Schools, local authority school residence providers and other key 
partners. 


 
Establishments may also find the existing Scottish Government guidance for residential children’s 


houses, residential schools and secure care facilities on staffing, social distancing and self-
isolation useful. 


 


1. Application 


 
All schools, including residential boarding/hostel accommodation in educational facilities, should 


have regard to the measures set out in the main school reopening guide and apply them as 
appropriate in their specific settings. 


 
This supplementary guidance is intended for school care accommodation services, provided for 


the purpose of pupils in attendance at a public, independent or grant-aided school, and 
consisting of the provision of residential accommodation. For clarity, this includes residential, 
special and secure accommodation. 


 
These include independent boarding school facilities and residence halls provided by local 


authority secondary schools. 
 


2. Preparing for reopening of facilities 


 
Every setting should undertake its own specific risk assessment, considering local circumstances, 


the domestic arrangements of pupils and staff, travel requirements and public health and 
hygiene requirements. 


 
The assessment should consider the overall number of pupils, staffing levels, the capacity of each 


residential hall or house including arrangements for the provision of meals, the mix of shared 
dormitories and bathrooms/toilets, individual bedroom facilities, and shared communal 
facilities including cleaning schedules, particularly for kitchens and bathrooms. These 
preparations will assist in determining whether boarding houses/residence halls can be 
considered discrete family units. 


 
Risk assessments should also include contingency provision for symptomatic pupils or staff, those 


with underlying health conditions, and consideration of issues such as catering, external 
pastoral support, and the use of school and public transport. 


 
Schools should inform the Care Inspectorate of their intention to re-open and proposed re-opening 


dates. 
  



https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/

https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/

https://www.gov.scot/publications/coronavirus-covid-19-residential-childcare/
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3. Incoming pupils 


 
Dependent on public health and travel advice, schools may wish to ask international boarders, or 


those from outside the remit of Scottish public health guidance, to return early for the 
Autumn term in order to carry out any required quarantine period. This may include those 
service children in boarding schools whose parents are serving overseas. This will require 
specific confirmation from residential care and health protection authorities. Schools should 
consider whether a variation to registration conditions may be required.  


 
Schools that can provide assurance that a suitably equipped boarding house can count as 


“accommodation” for the purposes of public health guidance, may be in the position that 
pupils can re-enter the country knowing that they will be safely looked after at school or, 
where appropriate, by guardians. 


 
Likewise, schools with responsibility for guardians will also be required to assess specific guidance 


for those guardians/carers they work with. 
 
Schools may wish to draw on the guidance about the latest self-isolation and quarantine 


requirements for parents accompanying international boarders. 
 


4. Hand hygiene 
 
Boarding facilities should provide appropriate hand hygiene facilities (eg. hand sanitiser) in 


common spaces. Bathrooms should be fully supplied for handwashing and drying. 
 


5. Minimising contact between individuals and groups 


 
Schools should apply the guidance on minimising contact between individuals and groups as set 


out in the main school reopening guide. The following special considerations may apply: 
 


 appropriate risk assessments should be undertaken for any new groupings or households 
formed within the facility (see Groupings/Households) above. 


 


 groups may include relevant members of residential staff. 
 


 it may be necessary to keep boarding pupils in one group residentially and another during 
the school day. 


 


 each group should observe appropriate physical distancing between adults and 
children/young people. For secondary-age young people, distancing should be maintained 
where possible, in a practical way, provided this does not introduce capacity constraints. 
These approaches should also be adopted with any pupil or member of staff outside their 
household. 


 


 where possible, individual rooms with en suite washing and toilet facilities may be provided 
to reduce interactions. 


 


 where pupils are permitted to leave the school premises (e.g. during free time or at lunch 
time, flexi-boarders, school residence pupils returning home at weekends, etc.) they should 
follow the rules in place for wider society, for example wearing a face covering when entering 



https://www.gov.uk/government/publications/coronavirus-covid-19-how-to-self-isolate-when-you-travel-to-the-uk/coronavirus-covid-19-how-to-self-isolate-when-you-travel-to-the-uk

https://www.gov.uk/government/publications/coronavirus-covid-19-how-to-self-isolate-when-you-travel-to-the-uk/coronavirus-covid-19-how-to-self-isolate-when-you-travel-to-the-uk
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a shop. Risk assessments should consider procedures for when children and young people 
leave and return to school premises, including hand hygiene. 


 


6. Staying vigilant and responding to COVID-19 symptoms 


 
Residential pupils showing symptoms will require to be isolated and tested. If a child in a boarding 


school/residence hall shows symptoms, they should initially self-isolate in their residential 
setting household. Most children will benefit from self-isolating in their boarding house so 
that their usual support can continue. Others will benefit more from self-isolating in their 
family home. 


 
Students should not travel to the school if showing symptoms. 
 


7. Surveillance, testing and outbreak management 
 
Schools should follow the procedures for Test and Protect and outbreak management as set out in 


the main school reopening guide. 
 
On surveillance, the overall reporting on incidence amongst school age children and staff will 


include data from these settings.  
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